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“I can shake off everything as I write; my sorrows disappear, my courage is reborn.” 

Anne Frank 
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Abstract 

 

This research sets out to assist in the enrichment of narrative writing processes through 

the implementation of picture books as a means to surmount the lexical density that the written 

expression entails and to shape the natural ability of telling an event or a sequence of events 

systematically in 5
th

 graders. To get to this point, it is necessary to understand writing as a formal 

description of structured data which is outlined in the mind that has different cognitive stages 

and works with pre-established categories, as proposed by Flower & Hayes (2008); evenly, the 

learning is contemplated from a genre-based approach where recognizing the needs and 

proficiencies of the students is the major concern, which is supported in familiar routines and 

cyclical activities in social contexts. As a result, the creation of a narrative story in the form and 

following the principles of picture books becomes the ultimate achievement of the present study 

that ponders on the bases of action research with a qualitative approach. In this way, the possible 

implication of conducting a research based on the use of picture books is related to the affinity of 

students to the world of words. 

 

Key words: writing process; picture book; narrative writing; genre-based approach.  

 

Resumen 

 

Esta investigación se propone asistir en el enriquecimiento de procesos de escritura narrativa a 

través de la implementación de libros álbumes como medio para superar la complejidad léxica 

que la expresión escrita implica y modelar la habilidad natural de narrar sistemáticamente un 
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evento o una secuencia de eventos en estudiantes de quinto grado. Para llegar a este punto, es 

necesario comprender la escritura como una descripción formal de información estructurada la 

cual es esbozada en la mente por medio de diferentes procesos cognitivos que trabajan con 

categorías pre-establecidas, como fue propuesto por Flower& Hayes (2008); de la misma 

manera, el aprendizaje es contemplado desde un enfoque de género literario donde el 

reconocimiento de la necesidades y destrezas de los estudiantes es el mayor propósito, el cual es 

cimentado con base a rutinas y actividades cíclicas en contexto. Como resultado, la creación de 

historias en la forma y siguiendo los principios de los libros álbumes llega a ser el máximo logro 

del presente estudio que considera las bases de la investigación-acción con enfoque cualitativo. 

Por lo tanto, las posibles implicaciones de dirigir una investigación basada en el uso de libros 

álbumes está conectada con la afinidad de los estudiantes hacia el mundo de las palabras. 

 

Palabras clave: proceso de escritura; libro álbum; escritura narrativa; enfoque de 

género literario.  
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2. Descripción 

Esta investigación se propone asistir en el enriquecimiento de procesos de escritura narrativa a través de 
la implementación de libros álbumes como medio para superar la complejidad léxica que la expresión 
escrita implica y modelar la habilidad natural de narrar sistemáticamente un evento o una secuencia de 
eventos en estudiantes de quinto grado. Para llegar a este punto, es necesario comprender la escritura 
como una descripción formal de información estructurada la cual es esbozada en la mente por medio de 
diferentes procesos cognitivos que trabajan con categorías pre-establecidas, como fue propuesto por 
Flower& Hayes (2008); de la misma manera, el aprendizaje es contemplado desde un enfoque de género 
literario donde el reconocimiento de la necesidades y destrezas de los estudiantes es el mayor propósito, 
el cual es cimentado con base a rutinas y actividades cíclicas en contexto. Como resultado, la creación de 
historias en la forma y siguiendo los principios de los libros álbumes llega a ser el máximo logro del 
presente estudio que considera las bases de la investigación-acción con enfoque cualitativo. Por lo tanto, 
las posibles implicaciones de dirigir una investigación basada en el uso de libros álbumes está conectada 
con la afinidad de los estudiantes hacia el mundo de las palabras. 
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4. Contenidos 

La presente investigación se compone de seis capítulos. El primer capítulo contiene la introducción al 
estudio, la caracterización de los estudiantes y la institución educativa, el diagnostico que define el objeto 
de estudio, el fundamento del estudio para dar cuenta de la relevancia de la investigación, el 
planteamiento del problema con la correspondiente descripción y justificación para terminar con los 
objetivos de la investigación. El segundo capítulo se refiere a las teorías y estudios donde el libro álbum 
sirve como herramienta para superar una deficiencia en una habilidad comunicativa en inglés. El tercer 
capítulo trata la información relacionada con el tipo de estudio, los procedimientos de gestión de datos y la 
metodología de análisis de datos. El cuarto capítulo contiene información sobre la intervención y la 
implementación pedagógicas donde se evidencia la visión del lenguaje y el aprendizaje, el diseño 
instruccional, la planificación de la lección y la implementación. El quinto capítulo muestra el análisis de 
datos que surge a partir del análisis de los mismos por medio de la triangulación utilizando el método de la 
teoría fundamentada (Grounded Theory). El sexto capítulo detalla las conclusiones, las limitaciones, las 
implicaciones pedagógicas y las investigaciones posteriores que surgen al finalizar la investigación en 
relación con la efectividad del uso del libro álbum para modelar las habilidades de expresión escrita en 
inglés de los estudiantes. En la última sección se presentan las referencias y los apéndices. 

 

5. Metodología 

Esta investigación indaga sobre el contexto docente de manera crítica y sistemática por medio de la 
participación en el proceso de Investigación Acción con una perspectiva cualitativa. Así, la articulación de 
las temáticas lingüísticas se centra en los principios de la enseñanza a través del enfoque de género 
literario y la interiorización del conocimiento se traduce en un aprendizaje auto dirigido. Además, los 
instrumentos que buscan identificar el obstáculo lingüístico de los participantes incluyen exámenes de 
ubicación en inglés, encuestas, entrevistas, etc. y posteriormente, diarios de campo y muestras de 
estudiantes para evidenciar la efectividad de la estrategia que da razón al  fenómeno de estudio, en este 
caso el uso del libro álbum para modelar habilidades de escritura narrativa a través de la creación de libros 
álbumes en estudiantes de 5 º de primaria. 

 

6. Conclusiones 

Las conclusiones más destacadas de esta investigación giran en torno a la implementación de 
herramientas literarias para relacionar a los estudiantes con el ejercicio escritor, enriquecer el vocabulario 
y fortalecer estructuras gramaticales en inglés como lengua extranjera. Además, el eje central de la 
investigación fue el proceso de escritura donde el libro álbum tuvo un impacto positivo y significativo en la 
expresión escrita de los estudiantes. Así mismo, la influencia de dicho género literario fomento la 
motivación y participación en el salón de clase, donde el contenido del plan de estudio se hizo evidente por 
medio de la materialización de ideas, experiencias y creencias por medio de la narración de historias en 
forma de libros álbumes pensados en comunicar y expresar la individualidad del autor de la pieza de 
trabajo. Finalmente, el docente investigador empleo diferentes estrategias para hacer seguimiento a los 
procesos de escritura de los estudiantes, como por ejemplo la creación de bosquejos para luego ser 
perfilados y finalizados; o la creacion de un código de corrección basado en el sistema de comunicación 
“emoji” para que los estudiantes estuvieran en la capacidad de reconocer y corregir un error gramatical. 

 

Elaborado por: Carolina Vargas Daza 
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Chapter 1:  

Introduction 

  Characterization 

In this chapter, the local context is presented and so is the educational setting wherein the 

students of the 502 grade in the “Institución Educativa Distrital Colegio Técnico Domingo 

Faustino Sarmiento” advance their learning process. Regarding the guidelines established by the 

school in the “Proyecto Educativo Institucional” (PEI), the mission, the vision and the 

pedagogical model are also included. Moreover, the physical, cultural, socio-affective and 

cognitive characteristics of the students were taken into consideration as well. 

Context 

Local Context 

Domingo Faustino Sarmiento School has 4 branches with 600 students; the A branch is 

for high school and B, C, and D branches are for elementary school. The study was carried out in 

branch B which is located in “Rionegro” on “Calle 91a N 60-01”. This neighborhood is a part of 

locality “Barrios Unidos” number 12 in the north side of the capital district that according to 

Bogotá mayoralty is characterized by being an area of small industries and an important trading 

center (Alcaldia Mayor de Bogota, 2013). In terms of the construction, the B branch of the 

school is assembled in two blocks of classrooms each one with six rooms, every classroom is 

designed to harbor 30 students: There is also one English laboratory meant to function as an 

immersion classroom, there is a small schoolyard for the sport activities and the break time, and 

the restrooms are divided according to the person´s gender. The classroom 502 is near the main 

entrance of the school, there are 32 students´ desks and one teacher´s desk, one big white board 

in the front of the classroom, one cupboard next to the teacher´s desk and two bookshelves by the 
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door. Although, the space of the classroom is not big enough to shelter all the students because 

two of the students had to sit next to the whiteboard, this fact means they could not see well what 

was written on it.  There were some posters to encourage the use of English hanging around the 

classroom and the schedule of the morning and afternoon sessions.  

Institutional Context 

In addition, the PEI follows the motto of “a medida que conozcas y transformes la 

realidad en que vives, lograrás ser cada vez más humano" (As you know and transform the 

reality you live in, you will be able to become more humane) and its mission is to build and 

experience alongside students’ pedagogical processes for their human development through the 

constant motivation for knowledge and enlightenment of values and principles that allow them to 

forge their life-project and interact with their environment. Its vision was to position the school 

as a technical institution specialized in marketing with the intention to broaden to other 

specialties articulated to higher education standards by 2009; in view to strengthen the use of 

English as a foreign language, committed to the defense of human rights and nature, by having 

access to the latest technical, technological and scientific knowledge.  

 The pedagogical model is divided into 5 principles which are: principle of 

individualization, which refers to the characteristics, necessities, interests and learning styles of 

each student; principle of collective learning construction, which points to the social 

environment where the person learns and grows; principle of meaningful learning construction, a 

significant learning process is built in a long lasting and important way when the ideas, notions, 

and concepts developed in the classroom become the individual universe of the student, as well 

of his environment, family, and context, that is to say to his historicity, understood as the 
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historical quality or authenticity based on fact
1
; principle of action research, the school promotes 

the human need of exploring the context; principle of productivity and entrepreneurship, the 

know-how is relevant for the solution of concrete problems in real life and being a visionary to 

improve the lifestyle (see annex # 1). 

 In conclusion, the students of 502 grade in IED Domingo Faustino Sarmiento school 

displayed regular characteristics in terms of physical attributes, mental capacities, and learning 

preferences for children of their age. Also, it is possible to recognize the efforts that school has 

done to provide children the expected conditions for a good learning experience. In the next 

section, the evidences that support the implementation of the research project are exposed, in 

order to identify the nature and cause of the learning difficulties of students.  

Participants 

In regards to the participants of the research project, the population was made up of 21 

males and 11 females with an average age ranging from 9 to 10 years old. When it comes to 

housing, most of the students live in neighborhoods of the “Barrios Unidos” locality and some 

others in the nearby “Suba” locality. In relation to the family nucleus, 17 of the participants live 

in a parental family, 10 of them live with their immediate family and other family members, 5 of 

them live in a mono-parental family where 4 live with their mothers and siblings and 1 with his 

father. In many cases, the female figure of the family was the one in charge of the assistance of 

students’ homework and when the students were asked about how they felt in the English class, 

20 of them responded “comfortable”, 8 said “nervous”, and the rest answered differently as in 

“as usual” or “uncomfortable”; in terms of personal and family habits, to the question about the 

things they do on their free time 10 students said that they studied or watched TV, 15 of them 

                                                 
1
 See historicity [definition] at http://wiktionary.org 
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played video games and 7 went outside to play at the park, also, there were two open questions 

related to the things they did with their family on weekends and on vacation and the most 

common answers were, for the first question they pointed out that they went to shopping malls, 

cinemas, playgrounds, grocery stores, or visited relatives and for the second question, they 

practiced sports, went to “Melgar” or “Girardot” or stayed home doing indoors activities (see 

annex # 2).  

Concerning the cognitive aspect of students, they were asked if they enjoyed learning 

English and the results were: 24 students said “yes”, 8 answered “sometimes” and none of them 

said “no”; another question was related to the activities they did to learn English, in which 8 

responded they did drills, 16 said they listened to English songs, 8 watched TV shows and 

movies, 4 went to the immersion class they had in the school, and 3 marked other different 

options such as the used of the dictionary, reviewed their old textbooks and notebooks. It is 

important to mention that for this question the students were allowed to mark as many options as 

they wanted. Moreover, they were asked about the materials that were used to do the English 

activities in the classroom, therefore the answers were: 23 students said they used copies which 

were brought by the mentor teacher, 6 of them answered they worked with textbooks, 3 with 

posters, and 2 marked on the “other” option where it was included “videos in English”. Lastly, 

the students referred to the question of speaking or practicing English outside the classroom in 

different proportions: 14 responded “no”, 8 responded “yes” and the rest responded 

“sometimes”.  

Diagnosis 

Firstly, to support the information gathered in this section, the analysis instruments that 

were used to document the performance of the class when using English as a foreign language 
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were the field notes based on the observation and the diagnostic test for the students (see annex 

#3). Secondly, it is relevant to mention that the observation was carried out once weekly; it 

started on august 11
th

 2016, in an English class which was held two hours per week. 

According to the observations done in Classroom Research Project, it is possible to say 

that the majority of the students were interested in learning English as they had shown great 

attentiveness in the subject when the teacher proposed new activities. However, the students 

seemed to have some difficulties when they tried to speak their minds in English because what 

they knew in terms of language was based on the process of repetition. Based on the diagnostic 

test authored by the teacher-researcher (see annex #4) where the questions meant to identify 

students’ English level were adapted from MYELT which is a platform created by the National 

Geographic.  

It is a fact that the students of 502 grade at IED Domingo Faustino Sarmiento were 

ranked in A1 level in most of the skills as established by the Common European Framework 

(2015). When it comes to listening comprehension the students “can recognize familiar words 

and very basic phrases concerning [oneself], [one’s] family and immediate concrete surroundings 

when people speak slowly and clearly”(p. 26), and in regards of reading comprehension the 

students “can understand familiar names, words and very simple sentences” (p. 26).  

In relation to speaking, the diagnostic test was divided into two groups, spoken 

interaction and spoken production; for the first group, the students “can interact in a simple way 

provided the other person is prepared to repeat or rephrase things at a slower rate of speech and 

help to formulate what [tried] to say. Can ask and answer simple questions in areas of immediate 

need or on very familiar topics” (p. 26). However, for the second, the students were not able to 

“use simple phrases and sentences where they live and people they know” (p. 26), nor they were 
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able to “write a short, simple postcard and fill in forms with personal details” (p. 26) for 

whatever reason it was. The students had many difficulties in completing the writing task above 

all the rest including the grammar, listening, reading and vocabulary part. When the students had 

to work on the writing part which consisted in looking at a picture and writing what they 

understood of it, 46,8% of the students did not write a single word, 28,1% wrote some sentences 

with many spelling mistakes or syntax errors, 16,2% of the students wrote sentences in Spanish 

that described the picture but did not follow the instruction and just 8,9% of the students wrote 

some sentences that followed the task. Regarding the grammar and vocabulary sections that are 

considered a part of writing production, the results were very much alike to those of the writing 

part. 

For the speaking part, the students were able to answer a set of wh-questions, but only 

when some hints were provided; besides, their answers were not complete sentences but isolated 

words that did not convey a complete message. However, in general terms the students 

responded to the personal questions and displayed some degree of understanding; given that the 

speaking skills of the students were acceptable in terms of getting the message across, the major 

issue was evidenced when they wanted to articulate their thoughts in a written fashion. For the 

listening, the students had to listen to a recording about contractions of pronouns and verb to be 

vs possessive pronouns and select the correct words to complete five sentences, 25% of the 

students did not mark any answer, and 37,5% of them made up to 2 mistakes, and 37,5% got all 

of the answer right. In the reading section, all of the students showed a good understanding of the 

article which is why they selected the correct answers of the questions relating to the text, the 

questions were multiple choice-one-answers.   
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In conclusion, it is possible to ascertain that the skill that needs to be addressed is the 

writing skill because the students’ performance was below the average portraying a 74,9% of 

deficiency and the lack of vocabulary and grammar structures could make relevant the choice of 

enhancing or expediting their writing production in very basic forms, such as writing postcards, 

filling in registrations or filling out forms. 

Problem Statement 

Thanks to the information collected through the different types of data collection 

techniques, it is possible to highlight that the preferences of the students of 502 grade in IED 

Domingo Faustino Sarmiento are focused on reading, listening and speaking in English as a 

foreign language which is very commendable and remarkable. Nevertheless, this trend shows the 

unconcern of students regarding the development of writing skill which is as important as the 

other three competences because it is essential in order to step into the literary world.  

Nowadays, many children from Colombia deal with problems of writing, not only in their 

native language but also in a foreign language as English. According to the Ministry of 

Education in Colombia, all students who are in 4
th

 and 5
th

 grade should be able to write about 

topics of their interest, make simple descriptions and narrations based on a sequence of images, 

describe general characteristics about people they are acquainted to, link phrases and sentences 

using connectors, create short stories expressing their own feelings and preferences, use accurate 

structures and grammatical patterns of language,  double-check the spelling of common words, 

and make up stories (MEN, 2006), yet students of these grades do not fulfill these writing 

standards; this has been a constant problem because they do not develop this ability in a proper 

way at school, and as a consequence they carry on low writing performances and difficulties to 

other grades.  



SHAPING NARRATIVE WRITING SKILLS IN EFL THROUGH CREATING PICTURE 

BOOKS 

21 

 

Rationale of the Study 

According to the study conducted by Melgarejo (2010) in Colombia children struggle 

when they are asked to create a written document of any kind, and in many schools the Spanish 

subject is based on the memorization of concepts and definitions of the contents of the syllabus, 

which is why students do not write texts even in their mother tongue because they do not have 

solid grammar structures or understanding of its syntax, so whenever students need to face 

written activities they feel frustrated and dejected for the lack of expertise and practice.  

Thus, it is the same case or even more difficult when primary school students need to 

create a text in English because syntactically the two languages (Spanish and English) are very 

different, but they do not have a referent in their mother tongue to start writing in another 

language. According to Marble (2012): 

Seeing as how reading and writing are skills which are difficult for emergent students to learn, 

just imagine if a child is not fluent with the English language. Students whose second language is 

English have a harder time comprehending texts and composing their own written texts” (p. 29).  

To this matter, Carter et al. (1998) think that “although some students are not motivated 

to write, it is apparent that teachers need to change instructional methodologies to increase their 

students' written language skills” (p. 10). 

 In this regard, many authors have worked on the development of writing skills through 

the use of different resources that make more appealing to students the expression of the self in 

words, such as the picture book. Yoga (2013) mentions that “(...) picture-cued activities can 

improve the students’ interest in writing. They are more motivated because they have attractive 

pictures that help them to explore their ideas” (p. 90). Therefore, picture books are a good 

instrument to stimulate the development of writing skills in children of all age given that this 

type of literature integrates images and text to narrate a story and it is a good form to prompt 
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students into creating their own pieces of art and shaping their writing style. Marble (2012) states 

that: 

Students, who are reluctant writers, or struggling writers, may find the motivation, and creativity 

they need to become successful writers. It is apparent that picture books of any kind help young 

children develop literacy skills based off of several researchers throughout the years (p. 3). 

In views of recognizing the importance of improving the writing skills in children of 502 

grade at Domingo Faustino Sarmiento School, it is precise to define what writing means in 

English and the role of the individual in this process, Dean (2012, as cited Marble) proposes that 

“‘good’ writing can vary depending on the individual or the task at hand. In order for an 

individual to write, he/she must have a good understanding of the writing process which starts 

off by students finding a topic, and then investigate further into that topic to begin writing” (p. 

15) and from this perspective Yoga (2013) carries on by thinking that “in writing, people should 

construct the ideas perfectly to make it so understandable that other people can catch the 

meaning or the purpose of the message (idea) in writing”.  

Research question(s) and objective(s) 

Research question 

How might 5th grade EFL students in IED Domingo Faustino Sarmiento narrative 

writing skills be shaped through creating picture books? 

General research objective 

To analyze the students’ EFL writing skills when narrating simple stories through the use 

of picture books. 



SHAPING NARRATIVE WRITING SKILLS IN EFL THROUGH CREATING PICTURE 

BOOKS 

23 

 

Specific research objectives 

 To characterize students’ understanding of the stories told in picture books. 

 To determine the influence of this new genre of literature in fostering meaningful 

writing processes. 

 To examine writing processes based on the creation of picture books. 

In conclusion, students of 502 grade in IED Domingo Faustino Sarmiento and based on 

the analysis conducted in this chapter, it is necessary to implement a literary technique known as 

the picture book as the first approximation for the students to literature, this technique consists of 

a book usually aimed to children, in which illustrations have an important position just like the 

text and both are connected to tell a story. Regularly, a picture book is 32 pages long. In recent 

years a significant number of outstanding picture books for upper elementary and middle school 

have been published. 
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Chapter 2:  

Theoretical Framework & State of the Art 

This research has been developed in terms of the usage and creation of picture books to 

approach students of 5
th 

grade to written language. In this form, the theoretical framework is 

going to be divided into four concepts that will explain the different constructs that were used in 

this research, which are writing as an English skill, narrative writing, descriptions in narrations, 

and Picture books as pedagogical tools; in turn, the state of the art is based on some research 

studies that involve the use of picture books in order to further students’ writing skills, which 

were conducted in different parts of the world.  

Theoretical framework 

Writing as an English skill 

Based on the increasing need of producing more complex and longer written discourses 

as well as raising awareness of EFL learners of developing writing skills in the mid 60’s, the 

current-traditional rhetoric approach was created using the principles of the controlled 

composition of language learning and Kaplan’s theory of contrastive rhetoric. Silva (1990) 

described the main features of this paradigm that included the importance of product instead of 

the process of composition, the analysis of the words, the sentences and the paragraphs in the 

discourse as well as the classification of the discourse in narration, exposition and argument, and 

the deep significance of the correct use of the syntax, spelling and punctuation of the written 

discourse. However, this perspective can be problematic for the writer-learner because of the 

unfamiliar and complex discourse patterns so the teacher guidance is necessary to help the 

students to create strategies to plan the structure of the text and find information to develop the 
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ideas and topics as well as modifying and reorganizing them when checking the structure and 

grammar of the text. 

Taking into account what was mentioned before it is important to understand writing as 

more than a mere product, so, based on the cognitive process model, following what was stated 

by Flower & Hayes (2008) writing is a mental process that has different cognitive stages and 

works with pre-established categories, for instance the sub-process of planning. Understanding 

these cognitive processes could be beneficial for tracing strategies used by writers. And these 

authors advise some aspects to be followed in order to analyze writing: 

First, you would need to define the major elements or sub-processes that make up the larger 

process of writing. Such sub-processes would include planning, retrieving information from long-

term memory, re-viewing, and so on. Second, you would want to show how these various 

elements of the process interact in the total process of writing. (…).  And finally, since a model is 

primarily a tool for thinking with, you would want your model to speak to critical questions in the 

discipline. (p. 368) 

According to these authors, the first cognitive writing process refers to the context as 

being the topic for developing the text in later attempts; the second property is about the previous 

knowledge that the person makes use of and the drafting of the text in order to meet the 

expectations of a hypothetical audience; and the third consists of the conscious process of self-

regulation in the act of writing starting with the planning, reviewing, correcting, etc. Thus, it is 

important to consider writing not only as the final product, but also the cognitive process 

involved in the creation of the piece of work. Based on what was mentioned, it is possible to say 

that this last approach is the most appropriate for this research as what is meant to be explored is 

the process in writing in which the students are going to be involved in order to foster writing in 

a foreign language.  
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Narrative writing 

In order to narrate a story or happening, the writer must be aware of a structured sequence 

so as to make clear the events that could be fictional or real and provide the story with coherent 

elaboration. In this way, “narrative writing relates a clear sequence of events that occurs over 

time. Both what happens and the order in which the events occur are communicated to the 

reader” (Alabama Department of Archives & History, 2009). Moreover, it is true that self-

expression and creativity are the central focus of the narrative process in writing; even though, 

Schaefer (2001) agrees with the fact of placing the expressiveness of the writer in the forefront, 

she also states that teachers must lead students into developing critical skills for them to use the 

language to convey their ideas and viewpoints. Thus, the author proposes some steps to be 

followed with the intention of guiding students to communicate their thoughts, which highlight 

knowing that students have stories worth telling, using conventions of language to communicate 

meaning and learning and using strategies that will help to write coherent stories with strong 

characters. 

In this fashion, narrative writing is a process that involves the participation of teachers 

and students, where the students employ the motivation of expressing themselves through 

writing as their main tool, and the teacher provides them the necessary knowledge to accomplish 

the writing endeavor. However, there is more to narrative writing than just self-expressions 

because this process demands practice in a conscious way, where the writer must keep in mind 

the techniques of “prewriting, drafting, and revising” (Brown, 2009, p. 348), where the technique 

of prewriting promotes the generation of ideas, and the technique of drafting and revising 

encourage the writing into freewriting and monitoring their own writing process, respectively. 
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Descriptions in narrations 

Description is a fundamental element in a text even when it includes images as in the case 

of picture books since this is not only limited to describing the features or physical attributes of a 

person, animal or object, a description can go beyond. Thanks to this, attitudes, behaviors and 

internal characteristics of the characters in a story could be found. There is not possible story in 

which description is not a part of. According to Murray and Hughes (2008), describing processes 

have place in all forms of academic documents: in scientific and technical writing, in research 

reports, in expository papers, and formal essays. Certainly, a well-written paper has to include 

descriptions because they allow readers to make rich images of what is intended to be exposed.  

Besides, readers are able to make inferences of what is being read based on their life 

experiences that allow them to create a concreate image and enrich the description in the text. 

For instance, Grass proposes that “when a reader forms an image of a breakfast scene, for 

example, a table with butter and jam on it (which the reader inferred, because they were not 

mentioned in the text), then the reader is not treating the text as literature, because it is a 

‘conceptual breakfast’.” (1993 as cited in Zwaan, 1986). Thus, descriptions in the text give the 

reader the possibility to ground the narration and shape it into an image that fits the frame of 

their previous knowledge or even contextualize it in order to make it closer to their reality. 

Pictures books as a pedagogical tool 

In order to delve into the pedagogical feature of the tool proposed in the present research, 

it is necessary to mention what picture books and their characteristics are. Thus, Nikolajeva & 

Scott (2001) affirm that picturebooks “tend to be plot-oriented rather than character-oriented” 

(p.82), but this does not mean that characters in a story are irrelevant or that they do not display a 

distinct personality because picture books permit a different type of characterization where the 
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pictures and the words complement each other or even contradict themselves. They also say that 

the visual description in picture books is somewhat problematic given that some human qualities 

are difficult to display through illustrations such as bravery or intelligence; the opposite happens 

when it is necessary to reveal the characters’ emotions and attitudes toward certain situations, so: 

It is clear that physical description belongs in the realm of the illustrator, who can, in an instant, 

communicate information about appearance that would take many words and much reading time. 

But physiological description, though it can be suggested in pictures, needs the subtleties of 

words to capture complex emotion and motivation. (Nikolajeva & Scott, 2001, p. 83). 

Additionally, these authors point out that in picture books the narration has no space to 

any interpretation or point of view of the reader, which means that the dialog and illustrations 

convey straightforward ideas as the central feature of this genre. There are two types of 

illustration: line drawing and full color presentations being both symmetrical. Images also bring 

the opportunity to communicate two aspects in the story through visual signs: causality and 

temporality. In terms of time, this has to be inferred as this is shown through the use of some 

elements that indicate the course of time, for example, clocks on the walls or calendars, sunsets 

and sunrises. Nevertheless, the dialogs help to complete the information relating to over time 

creating a connection between the images and relevant moments in the text. And causality is 

shown through images and text when it is well intertwined.  

State of the Art 

Many research studies have focused on the development of the communicative skills 

through the implementation of picture books, and that is the case of Driggs & Sipe (2007) who 

state that the picture book is a visual and literary form of art where the user not only finds 

pleasure in making use of it, but also improves in their learning process; they say that picture 

books are at the same time changing the way of teaching and enriching the field of research in 
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pedagogy. The authors point out that the word picture book undergoes slight changes of meaning 

depending on the way the concept is conceived whether it is picture-book, or picturebook or even 

picture book. However, Driggs & Sipe (2007) think that “in a picturebook, words and pictures 

never tell exactly the same story. It is this dissonance that catches the reader’s attention. Readers 

work to resolve the conflict between what they see and what they read or hear” (p. 273) 

Similarly, in a previous study Sipe identified three forces that surround children’s 

understanding of literary readings which are 1) the hermeneutic impulse or the desire to know; 2) 

the personal impulse or the need to connect stories to one’s own life; and 3) the aesthetic impulse 

(p. 277). He goes on by saying that interactive reading-aloud in the classroom of this type of 

literature help children to grow to be assertive readers and writers because when they use their 

imagination to handle the text, they are a part of the story instead of being simple bystanders of 

the tale-telling activity. 

Another research confronting the use of picture books with the development of 

communicative skills was done by Pantaleo (2009) whose intention was to examine the writing 

productions of three elementary students by reflecting upon the way they elucidate their 

understanding of narrative through the approach of postmodern picturebooks. In her study, the 

author deems important to take into consideration experiencing the story in the text, so children 

will be able to build in their minds a cognitive schema of the structure of many different stories 

and also, have a mental representation of the main elements in every literary genre. 

Notwithstanding, her intention with the study was not to account for the improvement in the 

children’s narrative competence, it was mainly to present their skills in the production of 

narratives. According to Pantaleo, the narrative discourse of postmodern picture books is 

characterized by different forms of narration, mixing the story in the text with reality, and going 
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back and forth in the narration of the events in the story, and some others; these properties of 

postmodern picture books are the metafictive devices and the author points out that “metafiction 

draws the attention of readers to how texts work and to how meaning is created through the use 

of a number of devices or techniques” (Pantaleo, 2009, p. 194). 

Furthermore, she highlights that any story can be told in more than one way and that 

recognizing the different structures of narrations need to be considered in the classroom. 

Likewise, teachers around the world will be able to understand the effectiveness of picture books 

when furthering students’ narrative competence and to acknowledge the importance of allowing 

children to experiment with their own stories because “students (…) need opportunities to 

engage in various kinds of writing activities that are both challenging and motivating.” (Pantaleo, 

2009, p. 205). All these approaches to picture books contribute to a better understanding of what 

this tool is and how useful it can be as a pedagogical instrument for building knowledge. 

Lastly, Gerard (2008) submitted a study about children’s responses to picture books in 

order to highlight the cognitive traits that a person needs to develop to interpret the messages of 

pictures accompanied by a minimal amount of written text. The demand that the modern world 

lays upon students to become visually literate has been increasing due to technological creations 

that have influenced the new trends of learning. So, traditional books are basically stored in 

libraries, but the immediacy of mass communication being the internet the main source of 

exchanging information, compels students to change the way they comprehend text that have 

more pictures and fewer words. The author points out that when children read picture books, it is 

important to provide sufficient time for them to contrast the visual and the written information 

they find in this type of texts, so it can be easier for them to put into words what they read and 

generate written picture-like texts to communicate their experience with the picture book given 
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that “reading pictures and talking about reading pictures also requires children to go deeper, 

strongly encouraging them to think metacognitively in order to step back and objectify 

themselves as readers” (Gerard, 2008, p. 10). Therefore, one of the major upshots of this study 

was to identify the readers age as an affecting component of the comprehension of picture books, 

and also that the simultaneous reading of visual and written information allows children to 

establish connections and find the reason behind the connection of pictures and words. 

As such, the findings in the different studies were conducted in different parts of the 

world, but with the commonality of using picture books as devices to further students’ 

communicative skills in different realms, provide sustainable ideas to engage the participants of 

the present research project in picture book-related activities to work on their writing skills as to 

internalize the characteristics of descriptive texts. Owning to the studies aforementioned, it is not 

only possible to understand the implication of the word picture book in its different forms, as one 

word or two-word form, but also to identify the different elements of picture books and the skills 

needed for children to delve into their understanding of the symbiotic relation of pictures and 

words. 

Considering all of what was mentioned before, it is important to acknowledge the benefits 

that picture books display in the curriculum in the classroom because language learning is a 

process that implicates different and innovative strategies to engage children in a motivating 

environment. Moreover, picture books help students develop a better understanding of a foreign 

language as in the case of English, as this not only approaches the language itself but also a 

different culture.  
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Chapter 3:  

Research Design 

This chapter comprises the relevant information to identify the type of research that was 

conducted in the implementation of the current study, as well as the paradigm that best works 

with the principles of the study. Also, there is a thorough description of the instruments chosen 

for the upcoming triangulation of the collected information with the respective theory that 

corroborates the use of each one of them.  

Research Paradigm 

 According to Denzin & Lincoln (2005) qualitative research is an activity where the 

observer faces the world through material practices that make the world visible and then 

transform it. This world is represented using field notes, interviews, recordings, etc. In this way, 

“qualitative research involves an interpretive, naturalistic approach to the world” (p. 3), hence 

the researcher studies natural contexts in order to interpret a phenomenon. Therefore, the best 

way to measure every possible variable in the classroom is by leading a qualitative research 

study because the focal point is making sense of the context wherein students face a learning 

problem and its impact. Above all, the objective of this research is to provide a strategy to 

overcome writing deficiencies by experiencing in first-hand the relation between students and 

meaningful written compositions; that is why, a qualitative research inquiry is superlative for this 

study.   

Type of research 

The present research is based on the principles of action research which is stated by 

Burns (2010) as the examination related to the ideas of reflective practice and the teacher as a 

researcher, which involves a self-reflective, critical and systematic approach to exploring the 
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teaching context, so the researcher can identify a teaching problem and work on an efficient and 

effective solution. As written by her, there are four steps to take when conducting a research 

work to pinpoint teaching problems in a classroom: planning, to “identify a problem or issue and 

develop a plan of action in order to bring about improvements in a specific area of the research 

context” (p. 8); action, which “involves some deliberate interventions into your teaching 

situation that you put into action over an agreed period of time” (p. 8); observation, when 

“observing systematically the effects of the action and documenting the context, action and 

opinions of those involved” (p. 8); and reflection, to “reflect on, evaluate and describe the effects 

of the action in order to make sense of what has happened and to understand the issue (…) 

explored more clearly” (p. 8).  

Data collection instruments and procedures 

The present research started with the observation of 5
th

 grade students in IED Domingo 

Faustino Sarmiento in order to identify the struggles they had when using English as a foreign 

language in terms of communication and expression of the self. Through the use of several 

instruments, it was possible to pinpoint the most common and persistent difficulties that these 

students exhibited after the results were analyzed and as exposed in this paper there was one 

main concern that needed to be explored when trying to exhort students into writing in a foreign 

language such as English. 

The data were collected through surveys, field notes, and artifacts. It was necessary to 

work on the microanalysis (Strauss & Corbin, 1990; Patton, 2002) that implies to read line by 

line all the raw data that were collected during the implementation of the research, by taking the 

field notes and making the interpretation; after reading this, the researcher established a way to 

join the information of the data into categories. It was important to pay attention to words the 
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students tend to say. The next step was to find recurrent regularities through the data (Patton, 

2002) in order to clarify the categories taken from them by the researcher. Then the researcher 

was able to choose some categories and sub-categories according to the information given by the 

data (Freeman, 1998). In regards to the surveys, they were analyzed with a similar system. The 

first step was to count the answers of the yes or no questions to set the patterns and the 

variations. Following, the open-end questions were checked one by one paying specific attention 

to the similar answers and the details of the reasons given. To make the information valid, the 

researcher took into account the triangulation process, which implies to have at least three data 

instruments such as survey, document collection, and field notes. On the one hand, to make a 

comparison between instruments to get onto the categories and subcategories that were chosen, 

and on the other hand to make the information real by taking samples of the instruments, giving 

validity to those categories and subcategories (Freeman, 1998, p. 102).   

 Finally, the learning issue was singled out; it was necessary to review the theoretical 

background to establish a suitable course of action to help students overcome these writing 

needs. Therefore, according to the learning style of students the approach that successfully 

worked for them was the genre-based and so, the lesson planning followed the next structure: 

building the context, modeling the text, joint construction of the text and independent 

construction of the text. Additionally, it is important to mention that in order to avoid issues with 

ethics in this research, it was necessary to use consent forms (see annex # 5) to ask the students’ 

parents for permission to work with the participants and use the information they produce, 

keeping confidentiality by using fictitious names.  

 To conclude, as all the characteristics of context, the research paradigm, the type of 

study, and the data collection instruments and procedures of this research are clear, it is relevant 
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to aim for a proposal in order to involve the students with their learning process of English as a 

foreign language, which is going to be shown in the next chapter. 
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Chapter 4:  

Pedagogical Intervention and Implementation 

This chapter outlines the vision of language, and learning. The approach will be 

mentioned as well as an essential part of this research. In addition, it is portrayed the 

instructional design that contains the lesson planning and the timetable that was carried out 

during the intervention.   

Visions of language and learning 

Vision of language  

 In this research, language is viewed as the conduit for children to capture their perception 

of reality in a concrete form, so the most important features of written language are the faculty of 

warding off the passing of time of the writer’s cosmovision and the characteristic to express their 

inner-self through creative writing. Therefore, when students have to create a story wherein 

pictures and words are interconnected, the message that they want to convey is going to be more 

relevant than the grammatical accuracy. For instance, if a student writes “she feel very sad” the 

idea of what he/she wants to say is clear, even though there is a grammatical mistake; in this 

way, “the language (…) should be concerned with what the learner wants to say. The learner’s 

intention or purpose becomes of paramount concern, and the learner is seen to have a role as 

initiator, not a mere responder or a mimicker” (British Council, 2010, p.6)  

Additionally, based on the perspective of self-expression, written language can be used as 

a tool to transmit thoughts and feelings that evidence the writer’s attitude towards the situations 

he/she is going through; that is why language is the means “by which we build up personal 

relationships, express our emotions and aspirations, and explore our interests.” (Tudor, 2004, p. 
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65). Thus, grammar is just one part of what language is and, in the present research it was taken 

into consideration but it is not the center of the writing process and written production.   

Vision of learning 

Taking into consideration the perspective of the Genre-Based Pedagogy (GBA) 

approach, learning is needs-oriented which “recognizes the wants, prior learning, and current 

proficiencies of students, (…) it also means, as far as possible, identifying the kinds of writing 

that learners will need to do in their target situations” (Hyland, 2007, p. 152). Besides, it is a 

social activity since learning “is supported within familiar routines, or cycles of activity, and by 

linking new contexts and understandings to what students already know about writing” (Hyland, 

2007, p. 152). 

Furthermore, according to Hyland (2007) genre-based courses are based on themes that 

are relevant to the learners’ context, so motivating writing topics are useful to put into practice 

report-writing skills and stimulate other types of writing since the learner starts off by making 

factual descriptions, narrating personal experiences and giving arguments of the pros and cons of 

something. In this manner, the genre-based approach outlines specific stages to design a course 

for developing the learners’ writing skills, which according to Burns & Joyce (1997) involve 

identifying the contexts in which the language will be used, developing course goals, outlining 

the socio-cognitive knowledge students need to participate in this context, developing units of 

work related to these genres and develop learning objectives to be achieved. 
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Instructional design 

Lesson planning 

The organization of the lesson plan for this research is founded on the principles of the 

genre-based approach that are appointed by Priski-Abadi (2016), who was a student in the State 

Islamic University Maulana Malik Ibrahim Malang and concocted a lesson as follows: 

1. BUILDING THE 

CONTEXT 

In this stage students:  

1. Are introduced to the social context of an authentic model of the type of text being 

studied (e.g. picture book) 

2. Explore the general features of the context in which the text is used and the purposes 

the type of text aims to.  

3. Understand the course objectives based on their needs. 

2. MODELING 

THE TEXT 

In this stage students:  

1. Investigate the structural pattern and language feature of the model text. 

2. Compare the model with other examples of types of texts 

3. JOINT 

CONSTRUCTION 

OF THE TEXT 

In this stage:  

1. Students begin to contribute to the construction of whole examples of the type of text. 

2. The teacher gradually reduces the contribution to text construction, as the students 

move closer to being able to control the text-type independently. 

4. INDEPENDENT 

CONSTRUCTION 

OF THE TEXT 

In this stage:  

1. Students work independently with the text  

2. Students’ performances are the basis of the assessment for the achievements of the 

lesson. 

Adapted from the original. 

Implementation 

In order to develop the stages of the lesson plan in every session, the tasks and exercises 

are going to be regarded as proposed by Widdowson (2008) which are divided into preparation 

exercises and exploitation exercises and in turn, each one of them are subdivided into different 

types of operations. Hence, the first type of exercises is where the students become familiar with 
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the corresponding vocabulary to facilitate the reading process and to have a notion of producing 

their own text; therefore, “by the [preparation exercises] I mean exercises which precede the 

reading passage and prepare the way for it by getting the learner to participate in the actual 

writing” (Widdowson, 2008, p. 119) 

At the same time, the preparation exercises are organized in three different stages: the 

first one is completion operation that makes reference to exercises where students have to fill in 

the blanks with the words in the box; the second one is conversion operation where the exercises 

are mostly of the matching-up sort, so students have to make the connection between one 

independent sentence and the corresponding dependent one; and the last is transformation 

operation where the students have to write a paragraph using the information in the previous 

stages, but they can modify the vocabulary and organization as they want, as long as the message 

remains the same. 

For the second type of exercises and as explained by the author, the students have to do 

the reading of a given text (in this case picture books) or listen to the teacher doing the reading, 

and create a new text based on the information apprehended in a reading/listening, so “these are 

exercises which follow the reading passage and exploit it in some way for the provision of 

practice material” (Widdowson, 2008, p. 123) 

In the same way, the exploitation exercises are subdivided into two types of gradual 

approximation and a rhetorical transformation of discourse units. The first type of gradual 

approximation is the sentence to discourse units where the students are able to create more 

complex version of a reading passage thanks to the vocabulary previously provided; the second 

type of gradual approximation is the act to discourse units where students have to establish some 

sort of connection among apparently unconnected statements to create a text; and the rhetorical 
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transformation of discourse units makes reference to changing the structure of a text in order to 

transform its communicative nature. 

Timetable 

DATE STAGES ACTIVITIES OBJECTIVES 

February 

9th 2017 

BUILDING THE 

CONTEXT  

 

 

Genre-based approach:  the teacher is going to give the 

students a piece of paper and they have to draw a picture of 

their favorite animal. Then, the teacher is going to collect 

drawings and review the animal-related vocabulary with the 

students using the demonstrative pronouns (e.g. this is a dog). 

After that, the teacher is going to give the drawings at random 

to the students and they are going to ask around until they 

figure out who the owner is, the teacher can help students to 

form the question (e.g. excuse me, is this your cat?) 

 Children will be able 

to differentiate the 

demonstrative 

pronouns in terms of 

number and 

proximity. 

February 

9th 2016 

MODELING THE 

TEXT 

Activity 1: The teacher is going to explain the communicative 

function as well as the structure of demonstrative pronouns on 

the board. First, the teacher explains the purpose of using 

these type of pronouns to narrate and to designate names to 

things; second, the teacher is going to explain the different 

forms of using the demonstrative pronouns (e.g. affirmative, 

negative and interrogative), and the teacher can ask for the 

help of students to contribute in the exemplification of the 

topic 

 Children will be able 

to connect images 

and text to narrate a 

specific event. 

 

February 

16th 2017 

JOINT 

CONSTRUCTION 

OF THE TEXT 

 

The teacher is going to give students a workshop, so they can 

use the information learned in the previous stage and apply it 

in the activities proposed in the paper sheet. 

 Children will be able 

to recognize the 

importance of 

demonstrative 

pronouns when 

writing a story. 

February 

16th 2017 

INDEPENDENT 

CONSTRUCTION 

OF THE TEXT 

The students are going to create the first page of their own 

picture book and they have to include in some way the topics 

seen in class; they can do a draft in order to shape it up in 

subsequent sessions. 

 Children will exhibit 

some sort of 

understanding about 

the topic, so they 

will resort to 

exemplifications or 

sum up the 

information 

provided by the 

teacher. 

March 

2nd 2017 

BUILDING THE 

CONTEXT  

 

Genre-based approach:  the teacher is going to read “Fading 

Flower” by Agnes and Salem de Bezenac, the teacher has to 

show through facial gestures how the main character is 

feeling. Then the teacher is going to encourage children to 

answer the question “How do you feel today” the teacher is 

going to ask all students in the class this question and is going 

to help them saying the possible answers. For this activity the 

teacher is going to use her body to be understood 

 Children will be able 

to build a range of 

vocabulary for 

describing feelings. 

 Children will be able 

to interpret from 

images facial 

expressions to 
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discover characters´ 

feelings 

March 

2nd 2017 

MODELING THE 

TEXT 

Activity 1: The teacher is going to explain the communicative 

function as well as the structure of adjectives to describe 

feelings and emotions on the board. First, the teacher explains 

the purpose of using these types of adjectives to narrate and to 

complement information in images; second, the teacher is 

going to explain the simple present with verb to be to use 

adjectives and the teacher can ask for the help of students to 

contribute in the exemplification of the topic. 

Activity 2: The teacher is going to show flashcards with some 

faces on them and students are going to guess how those 

people are feeling. After they give the right answer they have 

to mimic the face from the picture to show the same emotion.  

Alternative activity: the teacher is going to pick 5 students to 

make pictures of their faces showing different feelings. For 

this activity a tablet is going to be used to show the rest of the 

class. A poster with the vocabulary needed is going to be 

hung on the whiteboard. 

 Children will be able 

to interpret from 

images facial 

expressions to 

discover characters´ 

feelings 

 

March 

9th 2017 

JOINT 

CONSTRUCTION 

OF THE TEXT 

The teacher is going to give students a workshop, so they can 

use the information learned in the previous stage and apply it 

in the activities proposed in the paper sheet. 

 Children will be able 

to recognize the 

importance of 

emotions and 

feelings when 

writing a story. 

March 

9th 2017 

INDEPENDENT 

CONSTRUCTION 

OF THE TEXT 

 

The students are going to create the first draft of the 

protagonist and the antagonist of their story for the creation of 

their picture books; they are going to write on their drawings 

how the two characters are feeling in that moment.    

As soon as they finish they are going to stand up and share 

with others what they have created and how their characters 

are feeling and try to say why. 

 To practice the 

pronunciation of 

words describing 

feelings 

 

March 

30th 2017 

BUILDING THE 

CONTEXT  

 

Genre-based approach:  the teacher is going to read aloud 

“The Super Adventures of Super Cow” By Danielle Bruckert, 

in the second page of the picturebook says “By day an 

ordinary cow...” so The teacher is going to ask students what 

kind of activities a cow does and at what time these activities 

regularly happen, they are going to brainstorm all the 

activities they imagine an ordinary cow does, and the teacher 

is going to copy those ideas on the whiteboard. In the middle 

of the story the picturebook says "By night super cow ..." then 

the activity goes on. 

 Children will be able 

to recognize the 

vocabulary of daily 

routines 

 

April 6th 

2016 

MODELING THE 

TEXT 

Activity 1: The teacher is going to explain the communicative 

function as well as the structure of simple present. First, the 

teacher explains the purpose of using simple present to narrate 

a story, and then mention the structure of simple present to 

point out the use of this in 1st and 3rd person singular. 

Activity 2: The teacher is going hang some sentences 

expressing daily routine on the right side of the board and on 

the left some pictures showing some people and animals 

doing different activities. The teacher is going to call one 

person at random and ask him or her to select one number 

from 1 to 32, the teacher is going to check the roster and 

 Children will be able 

to revise telling the 

time  
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check the name that corresponds to the number selected, that 

students has to go to the board and select one sentence and 

paste it to the picture that matches.   

Alternative activity: the teacher is going to pick 5 students 

and make them to pick one piece of paper in which they will 

find one activity super cow does to save the world then they 

have to perform those using mimics and the rest of the class 

have to guess.   

May 4th 

2017 

JOINT 

CONSTRUCTION 

OF THE TEXT 

The teacher is going to give students a workshop, so they can 

use the information learned in the previous stage and apply it 

in the activities proposed in the paper sheet. 

 Children will be able 

to review question 

forms with ‘when?’, 

‘What time?’ 

May 4th 

2017 

INDEPENDENT 

CONSTRUCTION 

OF THE TEXT 

 

The students are going to create the second draft of their own 

picturebooks, in this occasion they are going to receive 2 

paper sheets, each one divided into 5 panels. In the first they 

have to sketch in a scene of their main character getting up in 

the morning. They have to make the panels sequential; they 

can draw from left to right. They have to represent what their 

main character does in the morning and on the other paper 

sheet they have to represent what their main character does at 

night. 

 Children will be able 

to practice the 

present simple, 1st 

and 3rd person 

singular 

 

May 11th 

2017 

BUILDING THE 

CONTEXT  

 

Genre-based approach:  the teacher is going to read the 

picture book called Tell me…now! Naughty or not written by 

Madhav Chavan. While the teacher reads the story she is 

going to address questions made by the main character in the 

story to the students in the class, for example, am I a good 

boy? Yes, you are. Here the teacher asks some of her students: 

are you a good student? They have to answer based on their 

own opinion and the teacher is going to have the opportunity 

to point out the right way to answer this sort of questions. 

 Children will be able 

identify and use 

“wh” questions in 

order to get 

information related 

to different 

situations, e.g. 

Asking for 

information about 

something, asking 

for reasons, asking 

about time 

May 11th 

2017 

MODELING THE 

TEXT 

Activity 1: The teacher is going to explain the communicative 

function as well as the structure of Wh-questions with simple 

present (including verb to be). First, the teacher explains the 

purpose of using Wh-questions to create narrative stories, and 

then mentions the structure of Wh-questions in all kind of 

tenses highlighting the use of those in 1st and 3rd person 

singular (use of auxiliary verbs). 

Activity 2: The teacher is going to write some questions on 

the whiteboard then she is going to take out a teddy bear and 

throw it to one of the student and immediately he catches it 

the teacher asks one of the question written on the board 

expecting the student to give a right answer. If the students 

cannot understand the question or the dynamic of the activity 

the teacher is going to take the teddy bear back and try with 

another student and so on. For this activity the teacher has the 

opportunity to suggest and provide new vocabulary to the 

class, she is going to write the new words on the board for a 

word bank.   

 Children will be able 

to revise telling the 

time  
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Alternative activity: the teacher is going to ask students to 

go out to the schoolyard and make a circle, the teacher brings 

with her the teddy bear and does a similar activity with the 

students but in this occasion she is going to try students’ 

memory as they are not going to have the question written 

anywhere. The intention of this activity is to reinforce the 

previous knowledge. 

May 18th 

2017 

JOINT 

CONSTRUCTION 

OF THE TEXT  

 

The teacher is going to give students a workshop, so they can 

use the information learned in the previous stage and apply it 

in the activities proposed in the paper sheet. 

 Children will be able 

to review question 

forms with ‘when?’, 

‘What time?’ 

May 18th 

2017 

INDEPENDENT 

CONSTRUCTION 

OF THE TEXT 

 

The students are going to create the third draft of their own 

picture book, in this occasion they will write about the 

background of the protagonist and the antagonist that they 

have already sketched. They have to answer the question 

proposed by the teacher, for instance: where is the 

protagonist/antagonist from? What are their names? Where 

does the protagonist/antagonist live? Who does the 

protagonist/antagonist from? And so on. This activity is going 

to help students to have a better connection with the 

characters they are working in their picture books.     

 

 Children will be able 

to ask for 

information but to 

give information too 

 

 

Significance of the results 

 Writing as the focal point of this research explores the creative facet of the students 

through the creation of picturebooks to motivate the learning of English as a foreign language; 

the classroom activities will fletch students into being motivated and interested, whether their 

performance gradually increases, aspects such as self-confidences, motivation, and self-

regulation will be part of their learning process. The outcomes from this research are expected to 

be useful for future investigations, and are meant to be positive in the field of pedagogy.    

The principles and guidelines exposed in this chapter aimed to tackle the notion of 

process writing to a genre-based approach, in order to establish the parameters for the 

pedagogical intervention at the IED Domingo Faustino Sarmiento so as to corroborate and 

support the proposal of the present research, and ultimately to account for the validity of the 

intended course of action.  
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Chapter 5:  

Data Analysis 

Introduction 

 The present research aimed to further the writing processes of students of the 502 grade 

in the IED Domingo Faustino Sarmiento school, by means of creating personal pieces of work in 

the form of picture books that account for the learning of English as a foreign language. With the 

intention of making feasible the progression of the children in the handling of the language, the 

data were analyzed using the grounded theory methodology because “you have to consider the 

information that you have collected so you can see what there is. And you also have to put it 

back together in new or different ways in order to more fully understand it” (Freeman, 1998, p. 

99), given that when you conduct a grounded analysis “you are surfacing themes and concepts 

from the data as read them. The aim is to unpack the data according to the themes and concepts 

you see” (Freeman, 1998, p.102). 

 In addition, the approach that seemed more befitting to answer the research question in 

this research is the emic perspective as proposed by Freeman who considers that “the emic, is the 

way those who are in the context make sense of [meaning]” (p. 72), but coined by Pike (1967) 

for “emic descriptions provide an internal view, with criteria chosen from within the system. 

They present to us the view of one familiar with the system and who knows how to function 

within it himself” (p. 37); in this sense, “the one familiar with the system” is the teacher, 

therefore, “the system” is the classroom. 

Grounded Theory Methodology  

As stated above, the procedure chosen to analyze the information collected throughout 

the implementation of this research was a grounded one. According to Freeman, in a grounded 
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analysis the researcher is discovering what may be in the data (p. 103). However, it is not enough 

to stick to what the data allegedly point out, but the researcher must take into consideration that 

“disassembling and reassembling are essential steps in this process of uncovering reasons and 

explanations” (Freeman, 1998, p. 103). Thus, it is interesting to notice the relationship between 

the grounded paradigm and the usage of picture books as a strategy to approximate students to 

writing in a foreign language, for this literary instrument allows the author to turn what is 

commonplace and ordinary for the reader into something atypical and out of the ordinary, which 

is evidenced in this methodology as its aim is “(…)to make the regular appear new, to put a 

different frame around what is usual and taken for granted in every day teaching and learning, 

and thus to perceive and understand it in new ways” (Freeman, 1998, p. 103). 

According to Freeman (1998) there are “four elemental activities [that] make up data 

analysis, (…) these are naming, grouping, finding relationships, and displaying” (p. 102). The 

first step is naming and it “involves labeling the data in some way (…) naming entails taking the 

data apart” (p. 99), where the researcher establishes names for the data that emerge from the data 

and this process is called coding, that in turn, codes “in qualitative research (…) come from three 

basic sources: from categories outside the data such as the setting, the research question, 

previous research, and so on; from the data themselves; or they may be created by the 

researcher” (Freeman, 1998, p. 100); then, for research purposes the codes for this study must be 

taken out form the data itself, and they are called grounded codes.  

The next step is grouping because it “involves reassembling the names you are giving to 

parts of the data by collecting them into categories (…) grouping the names you are giving to or 

finding in the data begins to create a structure around the data” (Freeman, 1998, p. 100); 

therefore, the codes in every category are related in some way and help the researcher in the 
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following step of the data analysis process. For finding relationships as it is indicated by 

Freeman, in this stage the researcher needs to discover relationships in the data in order to find 

patterns among the categories established (p. 100); this step might appear obvious, but with a 

solid relationship among codes the outcome for the research question will be easier to grasp.  

The final step is displaying and “the aim is to set out the patterns and relationships you 

see among the categories. In order to see the emerging whole of the interpretation you will need 

to lay out what you are finding in the data analysis” (Freeman, 1998, p. 100); besides, answering 

questions such as “to what question am I trying to find a response? How are these patterns, 

categories, and codes fitting (or not fitting) together? Is this interpretation pointing me in the 

direction I mean to go?” (p. 100), may direct the researcher’s attention to what they want to 

prove with the research.  

Triangulation 

Accordingly, the precise form to summarize all the information and steps taken in the 

methodology procedure (the previous section) is to jump right into the displaying stage, for it 

will make easier for the reader to understand the path walked by the researcher to support the 

course of action to tackle the proposal of the present research and, what better way to do it but 

using a diagram; thus, the following figure illustrates the findings thrown by the data analysis: 
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By means of this diagram which is of the turtle
2
 type, the reader is able to identify, at a 

first moment, the naming of the data through grounded codes because they are named as found 

in the data by the researcher; secondly, the grouping is evidenced in the assortment of the names 

(the information per se) in categories and subcategories; next is the finding relationships that is 

laid out in the type of diagram chosen and the length of the arrows that display the closeness of 

the relationships between the categories and the research question; finally, displaying that also 

involves the use of the diagram to integrate the data as a whole and give a specific view of the 

phenomena that are factor to the research.  

Now, taking into account that triangulation is the cornerstone of data analysis, it is 

important to understand it following a specific definition wherein “triangulation means including 

                                                 
2
 A turtle diagram is a quality tool used to visually display process characteristics such as inputs, outputs 

(expectation), criteria (metrics) and other high-level information to assist in the effective execution and 

improvement of (…) processes. Taken from: http://blackmoresuk.com/the-power-of-using-turtle-diagrams/ 
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multiple sources of information or points of view on the phenomenon or question you are 

investigating” (Freeman, 1998, p. 96). However, it is not enough to ascribe to certain perspective 

of what triangulation is, but also to choose a suitable type that befits the purpose of the present 

research; hence, the type of triangulation selected in this paper is data triangulation because it 

“makes use of several sources of data” (Freeman, 1998, p. 97), so in this case the sources are: 

field notes, surveys and artifacts.  

First off, the category of legitimacy of L1 in bilingual education (Code Switching) is 

related to the “relationship between two languages” proposed by Hughes et al. (2000) in a 

subtractive or additive language perspective; the first perspective makes reference to individuals 

code switching due to the lack of language skills in the L2 and the former, to students who are 

linguistically competent in both L1 and L2 and “select the language that most closely 

conceptualizes the meaning, the humor, or the social purpose that is needed” (p. 10) to 

communicate language experiences and integrate different cultures in a cohesive fashion. Now, 

for some other authors code switching leads to a so-called “semilingualism” that constrains the 

learning of the foreign language in the student because they would resort mostly to their primary 

language in order to express ideas or convey messages. However, for this research code 

switching is conceived as stated by Aguirre (1988) as a communicative strategy used by students 

when learning a foreign language with the intention of keeping the communication flow by 

filling linguistic insufficiencies. Therefore, the instruments that account for the triangulation of 

the information for this category (legitimacy of L1 in bilingual education) are depicted as 

follows: 
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   According to these three samples, it is evidenced that students resort to the L1 to avoid 

fragmenting the communication channel and transmit a given message as neatly as possible, so 

they code-switch in order to keep the flow of their discourse being so spoken or written. 

However, grammar structures are not affected by this alternation because there is agreement in 

syntactical relations among words, as in “mi” because the possessive adjective for the first 

person in singular in Spanish correlates the same one in English (my) in the utterance “mi 

father”; in the same way, the survey shows a 71% of approval of students in using two languages 
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at the same time when in need of communicating and the field note, the communicative strategy 

of code-switching is used by students in order to express their ideas and to engage in classroom 

interactions; therefore, the three samples are closely related in the sense of using the mother 

tongue to fill communicative gaps.  

Now, the category of performing skills to accomplish goals is based on the teaching and 

learning structure named goal-based scenarios (GBSs) developed by Schank & Berman & 

Macpherson (2009) that proposes a learning-by-doing strategy to have students chase after 

objectives by engaging in practices that focus on a specific skill where the content knowledge is 

the means for them to accomplish what they have set out. In this GBS simulation, the teacher 

only assists students in making the content knowledge relevant for them to achieve their goals 

and also, s/he provides feedback so the students remember and internalize what they were taught 

or assisted on; hence: 

It makes sense to teach students by providing them with rich experiences in which they desire to 

perform skills in order to accomplish motivating goals. The way in which they practice the skills 

should closely relate to how they will use the skills outside the learning environment (p. 166). 

In this way, the following are the exhibits for supporting the current category through 

triangulating the data obtained:  
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In relation to these three samples, the goal that students were supposed to achieve was the 

creation and authoring of a personal picture book by performing a task focusing on writing skills; 

thus, this category of performing skills to accomplish goals is elucidated in the production of a 

piece of work and in turn, the survey throws light on using the picture book as a tool for 

improving the writing skills of students as in the title of the cover page of the picture book 

entitled “the story of Bob”; at the same time, the field note shows the disposition of students to 

complete tasks for reasons such as sense of fulfillment or teacher encouragement.  

Thus, the sub-category that emerges from the previous category is spoken and written 

modes of meaning that declares that “spoken and written language, then, tend to display different 

kinds of complexity; each of them is more complex in its own way. Written language tends to be 

lexically dense, but grammatically simple; spoken language tends to be grammatically intricate, 

but lexically sparse” (p. 61) which was mentioned by Halliday (2002); in this regard, the degree 
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of complexity of these types of operations of communicating (spoken) or storing (written) 

information becomes higher when students try to mix the two modes of meaning when facing a 

specific task that implies selecting one communicative skill or the other; thus, for this research 

the students were trained mostly to identify lexical mistakes rather than correcting grammar 

inadequacies through a process of putting into practice the content knowledge provided by the 

teacher in a self-led way  that was undertaken in the independent construction of the text stage of 

the lesson planning because “the lexical density [in the written mode of meaning] is the 

proportion of lexical items (content words) to the total discourse” (Halliday, 2002, p. 56) which 

is why, the major issue of creating a picture book by shaping narrative writing skills was to 

broaden the lexicon of students. 

Now, with the intention of supporting what was stated above, here are the corresponding 

samples for the triangulation of the information: 
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According to these samples, it is clearly revealed in the field note that students had some 

struggles relating the spoken English with written English, as was exposed in this sub-category 

this happened because of the difficulty that each skill entails. Nevertheless, gradually students 

were integrating the vocabulary taught in the classroom by the teacher-researcher depending on 

what they needed to express in their productions as it is evidenced in the sentence “Super fox 

goes out of his casket” where the student chooses the word “casket” instead of “coffin” because 

the first was more appealing to him, even though the two would have served the same purpose. 

Additionally, 75% of students considered that their English level improved with every lesson and 

activity carried out in the classroom which was asked in 10
th

 question of the survey. 

Subsequently, as said by Krashen (2009) input effectiveness is based on the postulate that 

understanding messages implies the acquisition of a language. On the one hand, the traditional 

view on language learning is that the first process for learning a foreign language is studying 

structures, next putting this knowledge in practice and this is how fluency is developed. On the 

other hand, the input hypothesis states that we need to have some input first by “going for 

meaning” and in a non-conscious way we acquire structures. As a consequence “the input 

hypothesis, [output] ability emerges on its own after enough competence has been developed by 

listening and understanding” (Krashen, 2009, p.27).  

Accordingly, these are the pieces of work of students that evidence the current category: 



SHAPING NARRATIVE WRITING SKILLS IN EFL THROUGH CREATING PICTURE 

BOOKS 

54 

 

 

 

 

As portrayed in the field note, for the input hypothesis the classroom is an exceptional 

location for the second language acquisition process, leastwise to the average student due to the 

fact that outdoors offer an insufficient or sparse comprehensible input for them. Besides, for this 

research the role of the teacher-researcher was essential to provide input through reading aloud 

picture books at the beginning of each session, for the “(…) teacher is someone who can provide 

input and help make it comprehensible in a low anxiety situation.” (Krashen, 2009, p. 30). In 

fact, the survey demonstrates the effectiveness of the building the context (or the warm up) stage 

of the lesson planning because students reacted positively to the teacher’s topics-explanation, 

topics-contextualization, meaning negotiation or even body language for wording-clarification. 

 Ultimately, according to Tudor (2000) self-expression is part of the central purposes in 

language. Likewise, personal expression is a vital element of language usage and “the ‘opening 
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up’ of a course to at least some degree of self-expression can help learners find a sense of 

personal meaningfulness in their language study” (p. 61). In this sense, the lack of any extent of 

self-expression can lead students to perceive the classroom as something alien to their realities 

and lives. Therefore, students will not have the possibility to engage in significant learning 

processes. That is why: 

[Self-expression] is one of the main functions of language, and it would therefore be rather 

strange if it had not found a place to in mainstream language teaching. Indeed, the way in which 

this aspect of language is dealt with a course can play a significant role in the classroom 

dynamics. (p. 68)  

In this fashion, the next set of artifacts evidence the category of self-expression in 

students’ pieces of work: 
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As such, the texts written by the student are proof of the impact that The Divine Comedy 

by Dante Alighieri had in his life because it is not by chance that the student decided to shape his 

picture book according to this literary master piece and use its contents as the source of his 

inspiration and above all, to regard himself as a “good reader”. Therefore, in the process of 

creating a narrative document each student felt the need to materialize their inner thoughts and 

realize the urges that drive them, so the proposal of this research was the perfect conduit for them 

to express what at first they only thought could be done in Spanish or by people with literary 

expertise. 

In conclusion, every single category and sub-category was confronted with the theory 

that designated the names for each one of them and above all, that revealed the path for the 

teacher-researcher to follow in order to triangulate the data and subsequently to analyze the 

findings after engaging in the exploration of the phenomenon of study.  
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Chapter 6:  

Conclusions, Limitations, Pedagogical Implications & Further Research 

This final chapter contains the results of the implementation of this proposal that was 

meant to bring to completion what was stated in the research question and to attain what was 

established in the objectives for the research that was conducted in the IED Domingo Faustino 

Sarmiento with the students of 5
th

 grade by the teacher-researcher. Furthermore, the 

shortcomings which limited the fruition of the research process are going to be mentioned as 

well as what implies to use picture books in order to promote writing skills and finally, the 

possible inquiries that derive from the subject of matter for other teacher-researchers to work on. 

Conclusions 

Taking into consideration that the research question focused on how narrative writing 

skills could be shaped by creating picture books, it is possible to ascertain that implementing this 

type of literary devices help students relate to the writing task and enrich their repertoire and 

grammar structures in English as a foreign language; even though, the major issue was to mold 

the capacity of telling an event or a sequence of events systematically, there were several aspects 

that naturally came to being in the students usage of the language, such as the aforementioned. 

Therefore, the final results were in general satisfactory as students evidenced a gradual upgrade 

in their writing performance.  

According to the main objective of this research which was to analyze the students’ EFL 

writing skills when narrating simple stories through the use of picture books, the writing process 

was the central axis of this research, so the expected impact of implementing picture books was 

accomplished as this had a positive and meaningful effect in students’ writing process in a 
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foreign language. This contributed to the understanding of written language in order to give 

students the opportunity to express their view of reality in a concrete form.  

As such, in order to characterize students’ understanding of the stories told in picture 

books this research worked on the development of specific stages laid out in the lesson planning 

that aimed to allow students to employ the vocabulary and grammar structures exposed in the 

reading aloud of the pictures books, and at the end of every session they had to include the 

content knowledge into their own pieces of work, so the learning of the topics was made clear in 

a written form. In this way, the outcome of this specific objective was successfully achieved for 

the input provided in the lessons was evidenced in written materials that each student created to 

make the output tangible. 

Similarly, to determine the influence of this (picture books) new genre of literature in 

fostering meaningful writing processes the teacher-researcher measured the suitability of the tool 

selected for this research, according to the degree of motivation and participation in class 

displayed by the students during the lessons which was positively accepted, as it became the 

means for the children to materialize their ideas and to express their individuality through 

graphics and words meant to communicate. 

Finally, the teacher-researcher made use of different strategies to examine writing 

processes based on the creation of picture books, such as creating a correction-code (see annex 

#6) based on the emoji system used to express ideas or emotions because students were more 

likely to understand the mistake and correct it by their own means; another strategy was the use 

of drafts for the students to polish up the final version of their own picture books, so they had the 

possibility to modify the stories narrated as many times as they needed or until they felt satisfied 

with the development of the pieces of writing.    
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Limitations 

The major obstacle for the fulfillment of what has been proposed in this research was 

related to homework commitment. Along the implementation of the research, the students 

showed a careless attitude towards the assignments allocated by the teacher-researcher in order 

to help them put into practice what they learnt in the classroom so they would use the knowledge 

in a different context to make it more meaningful, but the students were reluctant to see the tasks 

as part of the responsibilities of a student and something valuable for the learning of a foreign 

language, even though the teacher-researcher used several strategies to get them involved and 

catch students’ attention in the classroom practices. This unattached behavior towards homework 

was not only displayed by students in the English class, but also in the other subjects because the 

entire fifth grade was facing a climate of duties negligence by students and detachment by their 

parents.  

Pedagogical Implications 

The pedagogical intervention of this research aimed to helping students confront writing 

as a means to communicate thoughts and ideas, besides from assisting in the fostering of writing 

skills in a foreign language. In this manner, this research was expected to have a positive and 

meaningful impact in teaching and learning of the language. This implies to understand and 

assimilate writing processes in order to communicate and to transmit ideas in a concreate form, 

so the most important aspect of written language is the capacity to surmount the passing of time 

and to turn the abstract of fancies into the concrete of realia. Therefore, teachers should focus on 

what the students want to say, so the process becomes the central axis of teaching. Thus, teachers 

should support and understand students’ needs and interests through engaging in and 

accompanying their own learning process.   



SHAPING NARRATIVE WRITING SKILLS IN EFL THROUGH CREATING PICTURE 

BOOKS 

60 

 

Further Research 

 Overall, the using of picture books to shape narrative writing skills in EFL in 5
th

 graders 

has accomplished the objective settled. Moreover, it addressed to new questions that inherently 

emerged from this process. For example, if the correction code with the emojis created by the 

teacher-researcher might have a more significant influence on students’ writing process, and if 

this happens, how teachers can make this instrument more effective and what kind of 

implications this method of correction can have on students.   
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Annexes 

Annex # 1: PEI Domingo Faustino Sarmiento
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Annex # 2: Survey 
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Annex # 3: Field Notes
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Annex # 4: Diagnostic Test 
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Annex # 5: Consent form
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Annex # 6: Correction Code 

😖 

Spelling  

🤔 

Grammar S/V 

🙄 

Preposition error 

🔎 

Word missing 

👶👱👴 

Tense 

💀 

Wrong word 
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👉👈 

Wrong form 

😵 

I don’t understand what you are trying 

to say 

 

 


