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Abstract

For many students, learning English as a Foreign Language (EFL) can be an experience full

of anxiety due to the lack of motivation and some other emotional factors enclosed within

what is called the affective domain. This domain has been the most neglected in education

although it is considered a key to any successful learning process. Thus, the purpose of this

document is to present the design of a proposal of pedagogical and didactic innovation that

following the Content-Based Instruction (CBI) promotes the development of the affective

domain of young learners in a first approach to EFL learning. The content chosen to this

end is the United Nations’ Sustainable Development Goals (SDGs) by which students

would be learning the English language while enhancing and discovering affective factors

related to themselves as individuals and citizens of the world. The implementation of the

current proposal was not possible due to the Covid-19 pandemic, however, it is expected to

happen in the future to prove its feasibility.

Keywords: EFL learning, affective domain, Content-Based Instruction, Sustainable

Development Goals, Young Learners.
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CHAPTER 1: THE PROBLEM

Context - Target population

This project was created to be applied to 7 to 9-year-old kids, who according to

Suyanto (as cited in Muthmainnah, Izzatil, and Nor, 2019), are known as Young Learners

(YL); even though there are many opinions regarding the range of ages it encompasses, this

term mostly refers to elementary school students. Regarding this matter, Erikson (as cited in

McLeod, 2008) exposed that human beings have some developmental stages. During each

of them, they have specific needs that must be met, guided, and supported by those that

play a key role in their lives: parents, close relatives, teachers, etc. The target population

(7-9 years) is at an age in which they learn how to do things by themselves. They start

building their self-esteem which comes mainly from someone else's approval, and the ones

who recognize and allow them to show their abilities and capacities. On the contrary, if

their efforts are underestimated and there is no recognition, children develop a sense of

inferiority.

In Colombia, kids who attend public schools at these ages, commonly belong to a

socioeconomic stratum level 1, 2, or 3 -maximum-, and most of them live with both of their

parents but some others live just with one of them or with some close relatives. They are

used to be in classrooms of 30 to 40 students where a big majority is not interested in

learning the English language since it is usually presented in a traditional way, that is to say,

classes mostly presented in Spanish (López, 2020) with a focus on grammar-centered

instruction, in which students must fill in photocopies with written exercises or translation

activities -among others- totally disconnected from their concerns and reality (Garzón,

2019).
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Statement of the problem

Efforts have been made to improve the EFL learning processes in Colombia;

however, there have been different drawbacks that do not allow our people to reach a high

level of education in this area, mainly in the public sector. For instance, Gossain (2014)

points out the results of the PISA international test that showed a discouraging outlook

where Colombian students were positioned 61st out of 65 in 2014, which indicates

something is not working properly in terms of education, and consequently, it is necessary

to find out what the reasons behind those results are and what could be done about it.

Therefore, in an attempt of improving, the Colombian Government implemented the

“extended schedule” (MEN, 2014), which consists of some extra hours (forty a week in

total) that children spend at school to learn more as well as for other activities: all this to

offer students a more complete academic process. However, extending hours at school has

not implied that they are getting richer and more meaningful experiences. According to

Ovalle (2017), the academic results obtained since such an increase of hours are not quite

satisfactory, thus, a longer schedule must come with many other actions that allow students

to accomplish the goals they are expected. This is proven by the ICFES: results collected

from 2014 to 2016 show low performance in general (ICFES, 2017). For this proposal,

however, the main aspect to review is the English language. Based on the statistics, this

assignment is one of the lowest since an average of nine students out of one hundred

reached a B level considering the Common European Framework of Reference for

Languages (MEN, 2016). The issue to highlight is that the Colombian Government aimed

to have at least two hundred thousand students who speak a second language. Nevertheless,

6



it could not be farther from reality since based on MEN’s (2014) statistics, there were just

twelve thousand students who got a B1+ level.

Also, Colombian law decrees regarding EFL were checked: Basic Learning Rights

of English (MEN, 2016), English National Program “Colombia very well!” (MEN, 2014),

Law 115 from 1994 (Congreso de la República, 1994) and its respective modification, Law

1651 from 2013 (Congreso de la República, 2013), and Estándares Básicos de

Competencias en Lenguas Extranjeras: Inglés (MEN, 2006). In general, these documents

claim the importance of learning the English language due to the several benefits it brings

(occupational, economic, cultural, etc.), as well as the level students must obtain in every

grade based on the Common European Framework of Reference (MEN, 2016), and the

number of hours they must study per week. In this section, just two of them will be

specifically mentioned.

On the one hand, the Basic Learning Rights of English (BLRs) have been created by

The National Ministry of Education, to improve the country’s quality of education, as they

“identified a need for tools that strengthen school practices in public educational

institutions generating holistic learning in the different areas of study” (MEN, 2016, p.10).

For instance, one of these rights for EFL learning in second grade is “exchanges personal

information such as name, age, and where he/she comes from with classmates and teachers,

using short simple sentences modeled by the teacher” (MEN, 2016, p. 18). As noticed,

although the Basic Learning Rights claim to be tools to guarantee equity and quality in

education, they just seem to be objectives students must achieve without presenting a clear

strategy for that purpose.

On the other hand, the Estándares Básicos de Competencias en Lenguas

Extranjeras: Inglés (MEN, 2006) declare that kids at this age must have certain knowledge
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and skills in the English language: comprehending short stories presented in a simple

language, as well as basic vocabulary related to familiar topics like family, friends, games,

known places, etc., pronounced in a clearly and slowly way; speaking to express ideas and

feelings employing short sentences and clear pronunciation and intonation, starting to

structure their written texts even though they are just learning to read and write in their first

language, among others. Nevertheless, that is not the case for most public institutions’

students. They usually present difficulties when expressing themselves in EFL because

their knowledge is limited to some vocabulary, as well as when writing, reading, and

listening (Garzón, 2019).

Considering the previous ideas, Bloom’s taxonomy talks about three domains that

must be developed: cognitive, psychomotor, and affective (as cited in Rumbaugh, 2014).

Even though these three dimensions are equally important for children’s development, just

the first two have been deeply included in schools’ curricula. Since the affective domain

refers to interest, attitudes, values, feelings, enthusiasm, and motivation towards something

(Rumbaugh, 2014), it must be enhanced in foreign language students, so they might get

interested and feel motivated to learn EFL.  Unfortunately,  what   many   public educational 

 institutions   are   doing   right   now   is  focusing  on   cognitive   and   psychomotor   skills, 

 downplaying   the   importance   of   the   affective  dimension.  There is a lack of an involving,

engaging, and motivating environment for the EFL classes.

This may occur because as López (2020) points out, many teachers in charge of the

English language subject have extensive experience with young learners, but not teaching

English as a Foreign Language. As that is not their specialized area and they do not have

previous training on the subject, educators used to struggle with vocabulary, pronunciation,

grammar structures, etc., and they consequently opt to conduct English classes mostly in
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Spanish, translating everything, and so contributing with the problematic depicted in the

present proposal.

As exposed before, Colombian children’s EFL learning is being affected by the

absence of motivation, and indeed, emotional development. Having a holistic education is a

means to have a better life, and that is why every domain must be taken into consideration

and be fostered. Since the affective dimension has been disregarded, this pedagogical

proposal intends to highlight the great opportunity teachers and the educational system have

to take advantage of it and help children to learn to be emotionally healthy and hence to

enrich their learning processes in EFL -among many other reasons to consider this domain

as important as the other two-, all this by working on the United Nations’ Sustainable

Development Goals (SDGs).

Rationale 

When it comes to education, it is very common to see teachers and a system that

just focus on children’s academic results ignoring that they have plenty of needs that must

be met to succeed in school. Most of the time adults pay special attention to cognitive and

physical processes setting aside the affective ones. Kostelnik, Soderman, Whiren, and

Rupiper (2015) state that these processes are vital for kids to get a holistic development

since through a well-promoted affective domain, they can grow in managing self-feelings

and emotions, having empathy, becoming self-aware, making personal decisions, and

handling stress. These authors also highlight that “the purpose of the affective domain is for

children to see themselves as valuable and capable” (p. 316), so this natural disposition can

be seized by educators when providing students enough opportunities to demonstrate their

abilities and capacities.
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Now, studying at school is one of the most significant stages in life. It is where the

world seems to get bigger, and children start discovering more about themselves as well as

about others and the environment around them. Even though it is a meaningful experience,

it does not imply it is an easy stage. Going to school is more than studying; there, students

must deal with a variety of personalities and feelings they might have not known from

home. Besides, academic development is affected by several aspects like poverty, family

factors, bullying, other students’ attitudes, and behaviors, among others (Chen, 2012);

nevertheless, these aspects are quite difficult to be fully managed by parents, and so, the

affective domain must be fostered at school from every subject, without English being the

exception. A new approach becomes necessary since so far, the extended schedule and the

focus on cognitive skills have not proved to be totally effective. One possible way to work

this out is by aiming at motivation, and thus, the affective dimension. That is why this

proposal is pertinent to the problematic situation because working on the affective domain

might enhance better students’ academic results regarding EFL learning.

Keeping that in mind, this project can benefit any group of students within the range

of Young Learners (although it has been designed from 7-9-year-old kids), schools, as well

as teachers since they will reflect on the fact that improving academic results does not only

mean focusing on the cognitive domain. Generally, students think about school as a place

where they are limited and besides, they are just part of a number (talking about results).

Little by little, they lose their existing motivation because most of the time what is

important is to get a good grade at all costs. If students work on content that is meaningful

for them, they will not be feeling like doing pointless activities, but they will put great

effort into learning the English language, having the opportunity to show their abilities and

capacities, which also contributes to affective development. If we get to change the way
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students think about school (and why not about themselves), and the way teachers deal with

them regarding the affective domain, a different outcome could be achieved.

Due to the implications of working on the affective domain, Content-Based

Instruction (CBI) has been contemplated as an accurate teaching approach for this project

since it could improve learning by increasing interaction among students, enhancing their

motivation, and attitudes (Marzulina and Putra, 2016). Children would be learning English

without focusing just on the language itself, but on a subject matter directly related to their

realities: the Sustainable Development Goals (SDGs), which proposes to set out “a world

with equitable and universal access to quality education at all levels, to health care and

social protection, where physical, mental and social well-being are assured” (United

Nations, 2015, p. 3), “giving students the skills and knowledge to live and work

sustainably” (Fisk, 2011, p. 153) since they would be studying about global concerns and

our worldwide situation. On top of that, due to the nature of the SDGs and the wide variety

of topics they cover, in this proposal, EFL learning becomes a means to acquire knowledge

from other subjects drawing on children’s developmental stage.

Most importantly, this proposal might be a channel for children to develop their

affective domain, and to perform the SDGs at the time they cover their need to learn a

foreign language; as the Ministerio de Educación Nacional (2006) claims, having a good

English language level is necessary for a person to get opportunities to a better-quality life,

what is indeed one of the purposes of the United Nations’ SDGs. All in all, the current

pedagogical proposal suggests that working on the Sustainable Development Goals (SDGs)

might foster the EFL young learners’ affective domain development.

Additionally, this proposal contributes to education in the national and international

context because it might show that the academic, psychomotor, and affective dimensions
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should be working all along instead of individually, as stated by Bloom (as cited in

Rumbaugh, 2014). Some authors as Rumbaugh (2014) Setiawan, Mardapi, Supriyoko, and

Andrian (2019) agree on pointing out how the affective domain has been left apart from

classrooms and the negative consequences it has had upon students. Thus, it is necessary to

be considered, so children develop holistically and learn to be not only better students, but

also better individuals and citizens. Moreover, working with the United Nations’

Sustainable Development Goals (SDGs) (UN, 2015) might work as a reminder that the UN

proposal joins vital goals (education, poverty, climate change, etc.) that need to be met by

every nation. Although it demands a big effort, little but significant changes can be made

from the academic field to get individual and community benefits.

To sum up, the current proposal connects different approaches that work well

together: the affective domain, the Content-Based Instruction (CBI), and the United

Nations’ Sustainable Development Goals (SDGs). Students will be working on EFL as on

their human dimension what means to enhance their learning process and their personal

life. This is a call to try ways of teaching that are not merely centered in grades, homework,

or grammar, but on the people involved in the whole process. For sure schools can be

places where students go for pleasure more than for obligation.

In the next chapter, the theory this text is based on is going to be expanded for

deeper comprehension.

Objectives

● To promote the development of the affective domain of young learners by

implementing the United Nations’ Sustainable Development Goals (SDGs) in a first

approach to EFL learning.
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● To design a pedagogical and didactic innovation proposal that approaches young

learners to EFL fostering their affective domain through Content-Based Instruction

(CBI) focused on the United Nations’ Sustainable Development Goals (SDGs).
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CHAPTER 2: THEORETICAL FRAMEWORK AND LITERATURE REVIEW

The following section presents the theoretical framework and the state of the art.

First of all, in the state of the art, there is a review of some national and international

studies to support the three constructs that compose the current project. Secondly, the

theoretical framework explains in detail each of the constructs: the Affective domain

understood as a fundamental condition for EFL learning; Content-Based Instruction (CBI)

as the pedagogical strategy to teach EFL, and the Sustainable Development Goals (SDGs)

as the content whereby the affective domain development is enhanced.

State of the art

To start with, there are three research studies about the affective domain, then one

that deals with Content-Based Instruction (CBI), and the last one which addresses the topic

of sustainable development.

Firstly, Wayne Dion Rumbaugh presented his doctoral dissertation “Affective

Domain Applications in Standards-Based Education” at Liberty University in Lynchburg,

Virginia, USA in 2014. His research was conducted with 120 elementary and high school

teachers comparing those who utilize a high level of standard-based practices with those

with a low level of them, in order to explore what their attitude is towards the affective

domain, whether or not they apply affective domain activities in their classrooms, among

other three questions. The author claims that although the affective domain is as important

as the cognitive and psychomotor, it has not been completely considered in the

methodologies used, which is unfortunate since children need to learn to cope with their

emotions, so they can have accurate behavior and performance not only in the classroom

but also in every setting of their lives. The current proposal was enriched with Rumbaugh’s
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work since it brings a strong theory that supports the relevance of the affective domain in

learning processes, and the necessity to deepen on this topic as it is one of the least

considered domains in terms of educational practices.  

Secondly, Setiawan, Mardapi, Supriyoko, and Andrian (2019) carried out both

quantitative and qualitative research published in the International Journal of Instruction

named “The Development of Instrument for Assessing Students’ Affective Domain Using

Self- and Peer-Assessment Models” involving 380 elementary students of two schools in

Yogyakarta Province, Indonesia. The instruments used in this research are observation of

behavior and a set of questionnaires which considered six main items to assess the affective

domain: honest, disciplined, responsible, polite, caring, and confident. They point out the

importance of this domain in children’s behavior and how the lack of it is reflected in

nowadays less disciplined and less responsible kids. This study was essential to decide that

using surveys is going to be the way to evaluate students in the current proposal. They

would be completing one at the end of every session due to the fact that through

self-assessment “students can reflect their process and result of learning” (p. 433). Also,

this research brought a new perspective of how to work on the affective domain, not only as

feelings and emotions but also as values (tolerance, politeness, humbleness, among others)

and the necessity to instill them and foster better practices regarding children’s social

behavior through the curriculum design, the learning, and the assessment processes, which

they state as insufficient concerning the affective domain.

Thirdly and in respect of the Colombian context, Yamith Fandiño (2010) developed

his master’s degree action research “Explicit Teaching of Socio-Affective Language

Learning Strategies to Beginner EFL Students” from Universidad de La Salle at the Centro

Colombo Americano in Bogotá. It involved 17 beginner EFL students, using explicit
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socio-affective teaching strategies to positively impact their beliefs, attitudes, anxiety, and

motivation. Participants answered two open-ended questionnaires, one at the beginning and

the other at the end of the study; they also answered questions using a rating scale about

affective factors and participated in a series of socio-affective activities. The results show

that EFL students need to be aware of their feelings when it comes to learning a foreign

language and in their learning process in general. The author claims that Colombian EFL

teachers need to focus on tackling problems created by negative emotions and developing

more positive EFL classroom environments. This research was significant for the present

proposal helping to state the problem, as it provided wide information about the affective

domain and the lack of work on it in EFL classrooms.

About Content-Based Instruction (CBI), Marzulina and Putra (2016) made a

research project named “Teaching reading comprehension by using Content-Based

Instruction (CBI) method to the second-year learners at MTs Al-Furqon Prabumulih”. It

was executed with a population of 63 students coming from two classes, doing a pretest and

after being taught through CBI, a posttest. Researchers found a positive response when

applying CBI to learn reading comprehension and English reading comprehension to EFL

students, highlighting such benefits as an increase of motivation and improvement of social

skills, which of course supports the idea of how beneficial this approach could be when it

comes to fostering the affective domain. Owing to this, it is a huge contribution and a solid

foundation for this proposal project since it proves the successful connection there is

between CBI and the affective domain.

Lastly, the research “Student teachers' learning about subject matter and pedagogy

in education for sustainable development'' carried out by Graham Corney and Alan Reid in

2007, reports on an investigation of student teachers’ learning about education for
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sustainable development (ESD), focusing on what they perceived as their learning about

ESD and the sources that contribute to it. 22 student geography teachers taking the

University of Oxford Post-Graduate Certificate in Education and their 15 mentors in 15

schools participated, doing inter-related university and school-based activities: the first kind

consisted of theoretical perspectives of subject matter and pedagogy and on discussions of

the school experience. In the second one, there were intern activities that are supported by

the mentors, including lesson planning, teaching and evaluation, and discussions on ESD.

The authors claim that there is an increasing concern about damage and environments due

to the changes presented in people’s lives and lifestyles, as well as in their relationship with

others and the world (which are the three main levels in this proposal’s didactic sequence),

and for a better understanding it “requires learning to be at the centre of efforts and

initiatives to foster sustainability” (p.33). They conclude that topics related to Education for

Sustainable Development are challenging for students learning so collaboration between

peers and teacher-student is needed because it has been recently introduced to schools in

Europe. Given this, the relevance of this research to the current proposal was that the

results brought up the question of how to make ESD part of everyday Colombian education

and how to present it to children in a didactic manner.

Through reviewing the previous pieces of research, it is noticeable that the affective

domain has not been widely approached, especially from the EFL learning, which certainly

makes it necessary to start working on it, especially in the educational public sector. That is

why this pedagogical proposal addresses it in an EFL setting with such important content as

the Sustainable Development Goals (SDGs), which looks to provide a higher quality of life

taking care of humanity and everything around them, but with the commitment to be

conscious and responsible citizens.
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Theoretical Framework

The Affective Domain in the EFL Classroom

As Markle and O’Banion (2014) mentioned, the taxonomy of learning was

developed and described between 1956 and 1972 by Benjamin Bloom and a group of

researchers. It consists of three domains that explain educational development: the

cognitive, the affective, and the psychomotor domain. They work as principles necessary

for every child’s learning process to develop holistically. This text aims to provide an

in-depth description of the least considered domain of the taxonomy, and actually, one of

the three constructs of this pedagogical proposal: the affective domain.

First, it is essential to mention that learning is everywhere. Hyland (2014) claims

that people can learn mental skills, develop attitudes, and acquire new physical skills when

performing activities in their daily life. Therefore, learning is not an event but a process that

goes from simpler to more complex steps, involving as stated before three main learning

domains (see Figure 1) that developed simultaneously and might contribute to having richer

learning experiences. However, Weare affirms that the affective domain has been neglected

and undervalued (as cited in Hyland, 2014) since most attention has been paid just to the

other two.
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Figure 1

Learning domains

Now, the concept of the affective domain is a complex one. Main states that it

relates to motivating learners’ behavior; sustaining and enhancing their self-esteem;

achieving motivation; decreasing anxiety; developing curiosity, intrigue, and a sense of

inquiry, an overwhelming desire to examine and figure out things, and a need to be

acknowledged, praised, and attended to (as cited in Green and Batool, 2017). Furthermore,

Hoque (2017) argues that it has been organized based on a principle of internalization: a

person’s feelings toward something can go from low to higher levels of awareness, so they

are internalized and start guiding and controlling behavior, and with some more action, the

person becomes more motivated, committed, and involved. This organization consists of

five subdomains that function hierarchically (Hoque, 2017): 

1. Receiving is the learner’s sensitivity to stimuli, that is to say, the awareness of

emotions and feelings, the willingness to receive, and the ability to utilize selective

attention. For instance, listening attentively to someone. 
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2. Responding refers to the learner’s active attention and participation, as well as the

motivation to learn, e.g., following instructions.

3. Valuing is the ability to recognize when something is worth and to express it. It

goes from simple acceptance of something, going through preference, and then to a

high commitment.

4. Organization is concerned with the value the learner gives to something over other

things. For example, a child who does homework instead of playing his favorite

game.

5. Characterization is related to the ability to internalize values and allow them to

control your behavior, e.g., having the opportunity to cheat on an exam but not

doing it.

Figure 2

Affective domain hierarchy

Note. Adapted from Three Domains of Learning: Cognitive, Affective and Psychomotor by

E. Hoque, 2017, Journal of EFL Education and Research 2, 45-52.
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On the other hand, there is a strong relationship between the Affective domain and

the learning process. As Muñoz and Ortega (2015) claim, for being successful in language

learning, students highly depend on what they have on the inside (motivation, aptitudes,

among others). As an example of this, it is possible to find that students do not participate

in class when they feel anxiety, which comes from previous negative experiences with the

second language. Green and Batool (2017) claim that emotions have a huge influence on

the process of learning, as “they enable learners to process information, develop a concrete

understanding of what they experience and deal with various feelings and social

relationships within the classroom” (p. 35). Therefore, new attitudes are required in order to

get a significant change that allows them to participate actively in English classes and

indeed, to learn a second language. What is more, this supports the idea that the cognitive

domain is not the most important one. 

Moreover, there are some affective factors involved in the learning process that are

related to Emotional Intelligence, a concept fully developed by Goleman. Based on this

work, Hyland (2014) highlights five key areas of learning that are defined by Serrat (2017)

that were actually considered in the design of this pedagogical proposal: 

Self-awareness. Refers to the ability to identify and understand one’s emotions and

their effects.

Self-regulation. It is all about staying in control and properly managing emotions.

It implicates self-control, trustworthiness, conscientiousness, adaptability, and

innovativeness.

Motivation. Reasons for acting that come from more than external rewards. This

comes with optimism, initiative, commitment, and achievement impetus.
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Empathy. Understanding how others are feeling and their perspective to take an

authentic interest. 

Social skills. Relate to the facility to interact with others. Besides being aware of

oneself and others, it is necessary to use that information and to make it work in daily

interactions.

In brief, these five areas are concerned about knowing and managing one’s

emotions, as well as recognizing and understanding others’, so individuals can keep healthy

relationships with themselves, their peers, superiors, and even with the environment. They

will be approached in the pedagogical proposal (see chapter 4).

When developing the Affective domain, the role of the teacher is crucial since as

mentioned before, anxiety is a huge obstacle for students to have a good performance in the

classroom. Muñoz and Ortega (2015) claim that the teacher can be the first source to reduce

anxiety through simple but specific actions like making positive comments, recognizing

efforts, and proposing in-class activities that create a comfortable environment, for

example, brainstorming and visual clues for speaking.

According to Muthmainnah, Izzatil, and Nor (2019), an EFL teacher also must have

certain key characteristics as patience, since he/she is dealing with Young Learners who

cannot use the language properly; creativity to make the teaching and learning processes

match; positive thinking due to that students will relate to teacher’s attitude towards EFL

learning, and innovation because of YL characteristics such as curiosity and willingness to

learn, and what is more, the effect it can have upon students’ motivation and their future

performance regarding the language.

All in all, as seen before, the affective domain is crucial for promoting teaching and

learning the English language. The following paragraphs refer to the two other topics of
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this proposal: Content-Based Instruction (CBI), and the United Nations’ Sustainable

Development Goal (SDGs).

Content-Based Instruction (CBI)

David states that Content-Based Instruction (CBI) is a pedagogical approach to

language teaching that emphasizes learning about “something” instead of learning about

language (as cited in Marzulina and Putra, 2016). It commits to addressing both language

and content learning objectives so that students work towards learning both simultaneously,

but the language and academic skills are developed unconsciously. That is to say, this is a

content-driven approach where the content is more accentuated than the language goals;

and that continuous shifting between language and content in a deliberate manner provides

the best learning opportunities to students (Spenader, Wesely, and Glynn, 2018).

Furthermore, Leaver and Stryker (1989) emphasize important characteristics CBI holds,

such as it is based on a subject matter. As mentioned before, instead of learning the

language per se, it focuses on specific content. Genesee points out that it must be “of

interest or importance to the learners”, but moreover Met claims that it also has to be

cognitively challenging and engaging (as cited in Spenader, Wesely, and Glynn, 2018, p.2).

Therefore, the content selected for this proposal is the UN Sustainable Development Goals.

CBI also utilizes authentic materials, created by native speakers like some used for the

pedagogical instruction (see Chapter 4). In addition, it promotes the learning of new

information and considers students’ needs.

According to Grabe and Stoller (1997), CBI provides many opportunities for the

development of motivation as students get involved in complex tasks, using the language to

fulfill a real purpose, which in turn, can make them more confident and independent. Those
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tasks must have clear goals and a reasonable chance to be completed as the student receives

immediate feedback. Moreover, Marzulina and Putra (2016) mention some other

advantages of CBI: students can get a wider knowledge of the world that can help to

improve and support their educational needs (in the English language, in this case), develop

their collaborative skills due to the group working CBI fosters, and the development of

thinking skills -that can be transferred to other subjects-, since they are receiving and

looking for new information from different sources that must be classified and evaluated to

be used.

The United Nations’ Sustainable Development Goal (SDGs)

Finally, there is the last part of this proposal’s theoretical framework: The United

Nations’ Sustainable Development Goals (SDGs). In the most recent iteration of the global

sustainable development agenda, the United Nations (UN) Transforming Our World: The

2030 Agenda for Sustainable Development (UN, 2015) adopted 17 Sustainable

Development Goals (SDGs) that are intended to “stimulate action over the next 15 years in

areas of critical importance for humanity and the planet” (p. 3). That is to say, these 17

goals and 169 targets set out an agenda for sustainable development for all UN nations

members to work on three main general dimensions: economic growth, social inclusion,

and environmental protection (Stafford, Griggs, Gaffney, Ullah, Reyers, Kanie, Stigson,

Shrivastava, Leach and O’Connell, 2016).

This is an ambitious universal agenda that looks for building on the Millennium

Development Goals (the previous agenda) and completing what was not accomplished. It is

about guaranteeing the human rights of all peoples as well as gender equality and the

empowerment of all women and girls. (UN, 2015). Since the UN is a worldwide
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organization with a unique influence, it is hoped that these goals have a huge impact not

only in developing nations but also in all country members (Le Blanc, 2015), involving as

many organizations as possible, even beyond governments (Bebbington and Unerman,

2018).

Table 1 reflects the seventeen proposed goals (UN, 2015). It is worth mentioning

that due to the time-lapse this project was designed for (16 weeks), only goals 3, 4, 5, 10,

12, 13, 14, and 15 are going to be met in the proposal of pedagogical innovation, and in

bold, there is the name every goal will take on it:

Table 1

The United Nations’ Sustainable Development Goals (SDGs) summary

Goal
number

Description

1 No Poverty
End poverty in all its forms everywhere

2 Zero Hunger
End hunger, achieve food security and improved nutrition, and
promote sustainable agriculture

3 Good health and well-being
Ensure healthy lives and promote well-being for all at all ages

4 Quality Education
Ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all

5 Gender equality
Achieve gender equality and empower all women and girls

6 Clean water and sanitation
Ensure availability and sustainable management of water and
sanitation for all
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7 Affordable and clean energy
Ensure access to affordable, reliable, sustainable, and modern
energy for all

8 Decent work and economic growth
Promote sustained, inclusive, and sustainable economic growth,
full and productive employment, and decent work for all

9 Industry, innovation, and infrastructure
Build resilient infrastructure, promote inclusive and sustainable
industrialization, and foster innovation

10 Reduced inequalities
Reduce inequality within and among countries

11 Sustainable cities and communities
Make cities and human settlements inclusive, safe, resilient, and
sustainable

12 Responsible consumption
Ensure sustainable consumption and production patterns

13 Climate Action
Take urgent action to combat climate change and its impacts

14 Life below water
Conserve and sustainably use the oceans, seas, and marine
resources for sustainable development

15 Life on land
Protect, restore, and promote sustainable use of terrestrial
ecosystems, sustainably manage forests, combat desertification,
and halt and reverse land degradation and halt biodiversity loss

16 Peace, justice, and strong institutions
Promote peaceful and inclusive societies for sustainable
development, provide access to justice for all and build effective,
accountable, and inclusive institutions at all levels

17 Partnership for the Goals
Strengthen the means of implementation and revitalize the global
partnership for sustainable development
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In Colombia, the SDGs have 16 big bets in all the fields they are involved in. If

those proposals are achieved, it is hoped that the country is “…more equitable, the poverty

will be less, its residents will have more earnings, health, quality in education and access to

better services. It is a simple proposal but ambitious: to add to the social challenges an

inclusive growth and sustainable as an outcome of a stable peace and long-lasting”

according to Luis Fernando Mejía (DNP, 2018), the person in charge of the Departamento

Nacional de Planeación (DPN).

Nevertheless, Gómez (2019) claims that the structure of the SDGs is complex since

the “…technical limits and the justified critics from the international community” (p. 107).

In Colombia’s case, it seems like an avid bet because it is currently considered the most

unequal country in Latin América, according to Forbes magazine (2020). This magazine

makes the analysis based on 8 variables: education, health, wellbeing and cohesion,

economic activity, institutions, security, environment, and gender. Considering these

aspects, it is claimed that in some regions such as Bogotá, Antioquia, and Santander there is

a similar level of development related to cities as Buenos Aires and Santiago de Chile. This

affirmation exposes one of the main problems in the SDGs projection because regions like

Vaupés, Guaviare, among others, are conditions alike to El Salvador or Paraguay, countries

that are placed at the bottom of development. That is why the projection for 2030 might not

be the most accurate since the development in our country in terms of regions is not quite

homogenous.
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Figure 3

Constructs of the pedagogical proposal

Figure 3 encompasses the three constructs which compose the current proposal that

were previously explained and the relation between them. The center of it all is learning

English as a Foreign Language; for this purpose, every class has been designed following

the Content-Based Instruction (CBI) focused on the United Nations’ Sustainable

Development Goals (SDGs) which in turn work as a channel to foster the development of

the affective domain.

In conclusion, it is possible to say that these three constructs together have a bunch

of advantages to building a pedagogical proposal that might have a positive impact on EFL

Young Learners (see Figure 3). Firstly, because the affective domain has been proven to be

one of our society’s weaknesses, and secondly because of the necessity our country has for

sustainable development. Although the SDGs seem to be utopic goals to achieve, this

researcher believes in the school as an “entity of change” where children could learn how
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capable they are to generate a significant transformation in themselves and everything

around them.
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CHAPTER 3: METHODOLOGICAL DESIGN

In this chapter, there is a brief theoretical review to understand what a proposal of

pedagogical and didactic innovation is, also in terms of the vision of the curriculum,

language, learning, and classroom which held the planning and design of each cycle and

session presented in the current document (see chapter 4).

Proposal of Pedagogical and Didactic Innovation

Miranda, Angulo, and Román (2018) define pedagogy as the science of education

whose paradigms are embodied within the curriculum of each institution. Of course,

regarding the concept of pedagogical proposal, what is essential to have in mind is that it is

going to be a proposition associated with education itself and within an academic context.

The following explanation of the term “proposal of pedagogical and didactic innovation” is

going to be divided into two main sections: innovation and didactic, all in order to be fully

understood.

Before that, it is a must to think about the need to present a project of this kind. The

authors claim that a proposal of pedagogical innovation is the introduction of a change in a

determined context, thought of as a short-term strategy to produce benefits through

intentional actions. In turn, García, Rey, and Gil (2019) state that “change is absolutely

necessary since the training of teachers has to enable them to face the challenges of a new

society, with new problems, resources, and knowledge, changes that, moreover, are taking

place in multiple countries, since they obey global phenomena that go beyond the national

territory” (p. 3). They claim that a good base to teach is to have great knowledge of one’s

field of study. However, it is not enough since teachers must transcend the themes taught,

so they help their students to “understand themselves and the world around them” (p. 3).
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Now, based on the authors, innovation must be considered as a planned, deliberated,

and systematic process, that integrates and/or modifies one or various elements to produce

an improvement that supposes a positive change, a new vision of teachers’ pedagogical

labor, and additionally a valuable contribution to the educational community. It must be not

only visualized as a pedagogical strategy but also as an empowering tool that can be used in

any educational context; so, it is possible to locate either in the micro-level (e.g., a

classroom) or the macro-level (e.g., a whole community). Moreover, a pedagogical

innovation should meet one important characteristic: being flexible and adaptable to any

setting. Its participants must contemplate that the “innovation factor” will have a time limit

to stop being considered as an innovation, to become part of the environment it was born in.

That is why they need to be constantly reflecting and analyzing their practices.

On the other hand, Miranda, Angulo, and Román (2018) cite Morante and Vera to

define that a work is considered as didactic if it fulfills three main conditions: being easy to

understand for those for whom it was created, being coherent in all its parts and

development, and, containing enough resources that allow verifying students’ acquisition of

knowledge. Besides, citing Cacheiro, these authors expose six fundamental usages of a

didactic project:

1. Motivate students and arouse and/or keep the interest.

2. Furnish information.

3. Guide students’ learning process, through the organization of information,

linking knowledge, and even creating new knowledge and applying them.

4. Evaluate knowledge and abilities.

5. Provide a place for observation, exploration, and experimentation.

6. Provide environments for expression and creation.
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To sum up, a proposal of pedagogical innovation and didactic is a project planned

to promote positive change(s) in a specific context, thought to support students to improve

their learning experiences.

Curricular Vision

Since the 17 Sustainable Development Goals (SDGs) became the world consensus

among the country members (UN, 2015), their implementation has been posing the

question of which role education plays in achieving those goals. According to Hoffman and

Siege (2018), education is meant to cover the SDGs content, therefore, it is necessary to

give some thought to the existing curricula and if they are appropriate enough to meet the

SDGs. UNESCO points out that education is at the center of the development agenda since

it is the foremost transformative force for sustainable development and in times of rising

global challenges quality of school education must be the foundation for sustainable

development (as cited in Schreiber and Siege, 2016).

These authors highlight that sustainable development has “to be carried out

prudently in the often-existing school profiles, school programmes and school curricula” (p.

404). All this receives the name of Education for Sustainable Development (ESD) that

according to Hoffman and Siege (2018), “covers all kinds of educational concepts, steps

and processes, which are suitable to foster the individual and/or collective contribution

towards sustainable development” (p. 5). Bearing these considerations in mind, the

curriculum is “an ideological, social and aspirational document that must reflect local

circumstances and needs” (Swanwick, 2013, p. 31) that in the current project cares for the

children as individuals with feelings and emotional necessities that can be met in the EFL

classroom, as well as citizens of the world being educated for sustainable development.
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Thereby, the curriculum must be open to receive students’ opinions and perceptions

-since they are one of the agents directly involved in the teaching-learning process-. It is

important to support and actively involve students to develop competencies for shaping

their own life sustainably (Schreiber and Siege, 2016). For that, their school life is crucial;

scholars must be involved in the planning and design of projects and lessons. Agreements

and rules become a concrete expression of sustainability only if they are reached by

participative and democratic negotiations.

Evidently, efforts should be made to develop curricula for sustainable development.

The aim of school curricula must be to steer the appropriate acquisition of core

competencies for ESD in the successive years to guarantee the participation of as many

school subjects as possible, the inclusion of meaningful topics from several thematic areas,

and therefore the construction of basic knowledge (Schreiber and Siege, 2016).

Vision of Language

In this proposal, language is seen from a social perspective, as a form of social

practice whereby humans can communicate ideas, needs, and emotions between one and

another (Labov, 1971). Hence, the current project looks for students to cover their need to

develop their affective domain while learning EFL through the SDGs.  Nowadays,

sustainable development is one of the most important topics concerning people all over the

world, due to obvious reasons related to climate change. Zygmunt (2016) claims that under

these circumstances, Education for Sustainable Development (ESD) has started “covering

wider and wider spheres of interest and human activity” (p. 112), but most of them

specialize in environmental and economic features forgetting the socio-cultural ones like

respect, tolerance, equal opportunities, and even foreign language education. He points out
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that language is expressed through behaviors and expressiveness, being a vital part of

human life.

Therefore, it is human behavior and mental power which make people sensitive to

values and dangers present within the environment and help simultaneously to find out the

way to protect it. Thus, language, language education, and foreign language education are

of big importance to sustainable development so people receive it as a “linguistic tool” to

grasp this global need and take care of it in cooperation with the entire world; cooperation

achieved through a mutual way to communicate (language) that leads people to know one

another, tolerating beliefs and points of view, and making agreements accomplished in

negotiation and problem-solving discussions.

In addition, Schreiber and Siege (2016) mention some competencies which may

contribute to ESD and foreign language education: recognizing, assessing, and acting.

Recognizing refers to what students should know about language in the context of global

development and climate change. Assessing has to do with what language does with

people, meaning that “students learn -by developing their linguistic competency- to make

their own assessments according to the principle of sustainable development” (p. 161). And

eventually, acting is what people can do with language, motivated by global change taking

action to support sustainable development within the context of a foreign language. In other

words, language is a medium to find out how to live sustainably and to cater to affective

development.

Vision of Learning

Finding a concrete definition of learning is a demanding task since it has been

delimited by several authors. Lachman (1997) postulates the one that best fits the type of
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learning this project pretends: “learning is the process by which a relatively stable

modification in stimulus-response relations is developed as a consequence of functional

environmental interaction via the senses” (p. 5). Through this vision, students will be

learning through experiencing the use of the language in a context that involves everything

around them -they as individuals, their classmates so their school, and even the planet-

because “learning can occur only to the degree that problems are real and significant to the

learner (Duchesne, and McMaugh, 2018, p. 311).

For this didactic proposal, essential characteristics are identified within the learning

process: flexible, structured, and specialized in the scholar (Fernandez, Rodríguez, Vega,

and Oliveras, 2014). That is to say, the learning control goes from the teacher to the learner,

so he/she develops knowledge independence during the teaching-learning process and

autonomous work, yet knowing they are not alone during the journey.

Besides, the role of the teacher is imperative in this vision. Thus, the teacher works

as a guide and supporter, setting aside his/her traditional role as the center of the process.

All importance must be given mainly to the students and their needs rather than those of the

curriculum, which implies having a positive view of children and actively listening to them

(Duchesne, and McMaugh, 2018). Also, the teacher facilitates the pedagogical process

using an appropriate methodology that encourages students to dedicate themselves to

self-manage their learning, so they can achieve the planned goals, as well as applying some

other strategies that are going to be mentioned in the following paragraph.

Vision of Classroom

A classroom could be easily conceptualized as a place where people go to learn or

acquire knowledge. However, within the context of this project, the classroom is
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understood not only as a facility but also as a site where students and teachers agree to

contribute “ to the empowerment of the individual's personality, through dimensions such

as cognitive, affective, emotional, moral and playful, precisely to achieve a healthy balance

of mind, body, interpersonal relationships in the individual, thus allowing him/her to know

and express the different possibilities he/she has in that sense” (Calle and Velásquez, as

cited in Juárez, 2016, p. 26). It means the classroom is a space where children -and even the

teacher- are free, safe, and calm to feel and express anything their process (academic,

emotional, etc.) is making them feel.

That kind of classroom is built on affectivity, defined as a positive-affective climate

fundamental for the construction of learning. It begins as a personal decision made by the

teacher, understanding he/she is dealing with different personalities and learning styles,

knowing what he/she learns and what affects his/her process, and having the ability to

interpret the student's reality, to establish empathy. Also, the teacher must have the capacity

to notice changes in others, contrasts in moods, and help them learn in a healthy space

where he/she can have an affective relationship with his/her students so they can freely

express their concerns. It is then when affectivity becomes part of the day-to-day life in the

classroom, having a positive impact on students' personal growth, learning and socialization

processes (Juárez, 2016).

Furthermore, according to Sandilos, Rimm-Kaufman, and Cohen (2016), a

classroom with a good environment has three main characteristics: challenge, control, and

care. Challenge, since students find the usual demand of instructional content plus, they are

expected to put great effort into learning; control, studying in a place where distractions are

minimized and time engaged in learning grows; and, care as the classroom is seen as a safe

environment.
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Firstly, the authors explain that when students are successfully challenged and

teachers’ expectations are high, their effort conveys competencies and capabilities reflected

in a very positive academic performance. Of course, it is totally important to say that all

these traits are established by the teacher so, over time, children adopt them as a vital part

of their life within the classroom. Good (as cited in Sandilos, Rimm-Kaufman, and Cohen,

2016) states this as a model of teachers’ hopes and students’ perceptions which occurs

when the educator expects certain academic performance from students and consequently

behaves in specific ways toward students, following those expectations. Then, the teacher's

behavior conditions and hence modifies students’ academic self-concept, so over time

students adapt to the behaviors that are expected of them. Thus, when teachers demonstrate

all types of expectations toward students for educational excellence, they are going to be

more likely to exhibit consistent behavior regarding those expectations and to enhance their

self-perception.

Secondly, the authors claim that for a classroom to be controlled, there must be

established and clear routines, specific rules, projection, and knowledge of consequences

for misbehavior, all this to ensure students' productivity. Moreover, classroom control is

represented in an exceedingly proactive teacher who guides through the aspects just

mentioned and can redirect students’ attention -in case some distraction happens- in ways

they do not get upset or uncomfortable. It is worth highlighting that the word control in this

project has nothing to do with what is commonly known as discipline (quiet kids perfectly

organized) but with a healthy environment where learning can occur.

Thirdly, kids feel care once they sense the teacher is truly concerned about their

well-being and future success when they feel emotionally safe. This implies that inside the

classroom students experience positive interpersonal interactions with one another, and
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with the teacher, that the environment is quite secure that they even feel they can take risks

academically. A climate of trust is beneficial to any child yet especially to “children who

experience social inequities in the education system (e.g., low-income background,

membership in a minority group)” (p. 4), enhancing and supporting the development of the

domains previously mentioned (Duchesne, and McMaugh, 2018).

In conclusion, it is notorious how teachers play such a relevant role within the

classroom. If good results are being sought, the primary step -and maybe the principal one-

must be taken by the adult in charge, setting the “game rules” accompanied with a good

example and a true belief of what students are capable of, surrounding them with affection.
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CHAPTER 4: PEDAGOGICAL INSTRUCTION

Proposal of pedagogical and didactic innovation

This chapter describes the pedagogical and instructional design proposed to provide

an alternative to deal with the problematic stated in chapter 1. Every activity is guided by

the Content-Based Instruction (CBI) approach to learn and use different skills in EFL,

learning about a specific topic which in this case is the Sustainable Development Goals

(SDGs), in order to foster the development of the affective domain. The proposal is

composed of three cycles that go from the micro to the macro level, and every cycle is

divided into four sessions that are explained in detail.

Table 2 shows how the three cycles are planned. Subsequently, they will be

completely described as every lesson is presented with its corresponding didactic material

designed for the purpose of the proposal. However, the last cycle cannot be found in this

chapter but in the Annexes section as “annex 1” at the end of this document.
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Table 2

Cycles of the pedagogical proposal

 CYCLE S   LESSON S  CONTENT 
 SDGs    OBJECTIVES   AFFECTIVE   

DOMAIN   
LANGUAGE 
 FUNCTIONS

 

  

 

1.   

Me   &   

Myself   

 

5   weeks  

 

Lesson   plan    1 :      
I   see   myself...   
  
 

Good   health   and 
 wellbeing    (with   a 
 focus   on   mental 
 health )    

- To discover   how  unique  
everyone     is.  
  - To    promote   a   healthy   body 
 image   by   focusing   on   the   good 
 things   about   one’s   body   and 
 feeling   comfortable   talking   about 
 them  

Self-awareness 
Positive  body
image    

Suggested vocabulary  
●Body   parts   
●Adjectives  to describe
body parts

Useful expressions  
●I like…   
●I don’t like

Lesson   plan    2 :      
I   am   a   carer   
 

Good   health   and 
 wellbeing   
(with   a   focus   on 
self-care)

- To learn   ways   to   take   care   of 
 myself   
 - To   understand   how   important   is 
 to   take   care   of   myself   

Self-awareness   Suggested vocabulary
●Verbs   
●Personal   hygiene   

Useful expressions  
●I know / I do ___

Lesson   plan    3 :    
I make  the   
right   food   
choices  

Good   health   and 
 wellbeing   (with   a 
 focus   on  healthy
eating)

- To   get   students   thinking   about 
 what   they   eat  
- To   get   to   know   the   different 
 food   groups,  understand   the 
“Healthy   Eating   Plate”  and    make 
 the   right   choices    

Self-regulation   
 

Suggested vocabulary
●Food   
●Adjectives   
 
Useful expressions  
●Do you …? / This is /
these are
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Lesson   plan    4 :    
How   do   I   feel?   

  

Good   health   and 
 wellbeing  (with   a 
 focus   on 
 emotional   health )  

- To   recognize   the   
different   emotions   I  can   feel   
 - To   learn   to   manage   those 
 emotions   

Self-awareness   
Self-regulation   

Suggested vocabulary
●Emotions   
●Adjectives  

Useful expressions  
●Who …? / I can 

 
Lesson   plan    1:    
We,   the 
 different    
 

- Reduced   
inequalities   
- Inclusive   and 
 equitable   quality 
education  
 

- To   identify  how all people are
different    
- To recognize my responsibility
to respect differences.
  

Empathy   
Social   skills   

Suggested vocabulary
●  Adjectives
●Family

Useful expressions  
● My favorite __ is

  2.   

Me   &   the 
 people   

  

 5   weeks   

Lesson   plan    2:
Put on their
shoes
   

- Reduced   
inequalities  
 - Inclusive   and 
 equitable   quality 
education   

 - To   recognize  different 
 emotions   people   can   feel       
- To promote teamwork and
collaborative participation

Empathy   
Social   skills   

Suggested vocabulary
●  Colors
● Emotions

Useful expressions  
●  I help / that is

Lesson   plan    3:
Don’t you dare!
    
 

Gender   equality   
  

- To understand what my
personal space is, and others´
- To respect the personal space
limits that others establish 

Empathy   
Social   skills   

Suggested vocabulary
●  Verbs
● Body parts

Useful expressions  
● Don’t do that / Stop!

Lesson   plan    4:
Friend of
everyone
    

- Reduced   
inequalities  
- Inclusive   and 
 equitable   quality 
education    

 - To enable students to
understand how disability might
affect people's lives.
 -  To identify my role in a
society with disabled people 

 Empathy   
Social   skills   

Suggested vocabulary 
●  Verbs related to
disabilities

Useful expressions  
●    I/He/she can’t
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Lesson   plan    1:
Beyond human
beings
    
  

-   Life   on   land   
-   Take   action   to 
 combat   climate 
 change   and   its 
 impact   

- To understand animals and
plants are a vital part of our
planet
 - To learn how to take care of
land animals and plants

Empathy
Social skills

Suggested vocabulary
●Plants   
●Animals  
●Parts of a flower
 
Useful expressions  
●I   must / be careful

3.   

Me   &   the   

planet  

Lesson   plan    2:
 Land animals

-   Life  on land
 -   Take   action   to 
 combat   climate 
 change   and   its 
 impact   

- To understand animals are a
vital part of our planet
 - To learn to take care of land
animals

Empathy
Social skills

Suggested vocabulary
●Farm  animals   
●Domestic  animals 
●Adjectives 

Useful expressions  
●  I should / Animals
are...

 

 

 6   weeks  

Lesson   plan    3:    
Those
swimming

- Life below
water    
 -   Take   action   to 
 combat   climate 
change   and   its 
 impact   

 - To identify the importance of
water and aquatic animals
 - To learn to take care of water
and animals living in it

Empathy
Social skills

Suggested vocabulary
●  Aquatic animals
● Recycling material

Useful expressions
● I could / this goes to…

 
Lesson   plan    4:    
I can do more!

- Climate   action   
  -   Take   action   to 
 combat   climate 
 change   and   its 
 impact   

 - To identify if I have any habit
that does not help the
environment
- To learn   ways   to   take care of
the planet and apply them

 Self-regulation Suggested vocabulary
●  The three Rs
(Reducing, reusing,
recycling)
 
Useful expressions  
●   I think it is / I will…
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Cycle 1: Me & Myself

This cycle of the pedagogic and didactic proposal has to do with the self in EFL. It

is divided into four (4) lesson plans based on the personal aspects of the child. In this cycle,

only the third Sustainable Development Goals is approached: "Good health and wellbeing".

However, the goal will take a different focus in every class.

The first session named “I see myself” has the objective of children to discover how

unique they are, as well as to promote  a   healthy  body   image   by   focusing   on   the   good  things 

 about   one’s   body   and   feeling   comfortable  talking   about   them  ; therefore, the SDG focal

point is mental health, strengthening two of the affective domain aspects: self-awareness

and positive body image. Regarding EFL, the language function proposed is to express

his/her likes and dislikes, and vocabulary suggested is related to the body parts and

adjectives to describe it.

In the second session called “I am a carer”, the SDG is focused on self-care. That is

why kids will communicate things they know or they do using personal hygiene vocabulary

in order to learn ways to take care of themselves and its importance; all that to enhance

their self-awareness (affective domain).

The third session is “I make the right food choices” and as the name implies, this

class has a focus on healthy eating (SDGs) since children will know different food groups

and the most beneficial to them to make good choices through questions and food and

adjectives, being self-regulation the key affective aspect.

Finally, the fourth session works on emotional health (SDG) and its name is “How

do I feel?”. Here students will ask questions using a vocabulary of emotions and adjectives
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to recognize what they can feel and strategies to properly manage those emotions,

promoting in this way self-awareness and self-regulation.

Cycle 2: Me & the people

For the second cycle, kids will continue learning about themselves but now

concerning other people and their responsibility with them. It consists of four sessions, all

looking to foster two affective domain parts: empathy and social skills while learning EFL

using vocabulary related to colors, emotions, verbs, and body parts to communicate their

preferences, abilities, and the way to help other people.

Lesson number one in this cycle is called “We, the different”. The SDGs included

here are “Reduced inequalities”, “Inclusive and equitable quality education” and aim at

children to identify how all people are different and the importance to respect them. The

second lesson (“Put on their shoes”) works with the same Sustainable Development Goals

but now to recognize others’ emotions and to promote teamwork and collaborative

participation.

Thirdly, there is the lesson “Don’t you dare!” that addresses the SDG “Gender

equality”. The main objective is that students learn about personal space and limits

everyone must follow. This class has the implicit objective to bring children knowledge that

could prevent possible situations of abuse and harassment. Lastly, session number four’s

name is “Friend of everyone” and looks for understanding about physical disabilities and

how we all should act with respect to them.

Cycle 3: Me & The Planet

In this cycle, children will be learning about the planet and what is part of it. Up to

this point, they would have learned to care for themselves and others, and now also for the

environment, understanding their role in the world we live in and how one’s actions can
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affect the lives of many, thus looking to establish in the students a sense of responsibility

regarding the planet.

First of all, lesson number one is called “Beyond human beings'' talking about the

importance of animals and plants and how to take care of them using the vocabulary of

animals and plants. In order to promote empathy and social skills, the SDGs selected for

sessions one and two are the same: “Life on land” and “Take action to combat climate

change and its impact”.

The following lesson is named “Land animals” and aims to understand how vital

they are and how to take care of them. Now, lesson three (“Those swimming”) has a similar

focus but addressing the SDG “Life below water” and giving relevance to water itself.

The final lesson of this proposal is “I can do more!” which searches for identifying

habits that do not care for the environment as well as learning ways to do it by working on

the three Rs (reducing, reusing, recycling) through children’s opinions and commitments.

Here, the focal point is self-regulation considering the SDGs “Climate action” and “Take

action to combat climate change and its impact”.

It is necessary to remind that all lesson plans of this cycle can be found in the

Annexes section as “annex 1” at the end of the document.

45



Instructional Design

Cycle 1: Me & Myself

Cycle 1
Lesson plan #1 I see myself

Time: 120 minutes**

Language functions Suggested vocabulary:
● Body   parts   
● Adjectives  to describe physical features

Useful expressions:
● I like / I don’t like

Affective domain:
● Self-awareness
● Positive body image

Content SDGs:
● Good health and wellbeing (with a focus on

mental health)

Objectives:
● To discover how unique everyone is
● To promote a healthy body image by focusing on the good things about one’s body and

feeling comfortable talking about them

Preparation:
The teacher must have some material ready so students can do the main activity:
magazines with plenty of pictures to cut out, scissors, glue, markers, paintings, glitter, etc.,
and large sheets of craft paper (one per student).

PROCEDURES TIME

1. The teacher tapes a picture of a body on the board (see annex 1) and asks the
students if they know how it is called in English. After a short explanation -if
needed-, the teacher does the “Simon says” game, saying aloud commands like
“Simon says: touch your chest!”, “Simon says: touch your shoulders”, “Simon
says: touch your back”, etc., all related to the body parts to activate vocabulary.
At first, the teacher will be doing the movements so the students copy her, and
then, they will do it by themselves.

The teacher asks the students about the body parts mentioned before. She points
out the head (in the body silhouette) and asks the students what the name of it

25 minutes
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is; when they answer, she will write “head” right next to the image and will do
so with every part.

Also, the teacher writes on the board the words “I am unique” right next to “My
body”, and asks them what it is, letting them know they will be talking about
the way they look, their appearance.

2. The teacher will show some flashcards so students recognize physical features
that students can use to describe the body parts (see annex 2) and they will be
using in an upcoming activity.

Afterward, they will play the “Who has” game. For instance, the teacher asks,
“Who has green eyes?” and if any student has them, he/she will stand up and
then sit down again. The teacher will decide how many questions to ask so all
students can participate.

15 minutes

3. Later, students get organized into groups of four, and carefully they will put the
craft paper on the floor. Two of the group members lie down on their own piece
of craft paper, and the other two students have to draw their silhouettes with a
pen or a visible color (like in annex 1). As soon as they finish, the children that
first draw now lie down in two other pieces of craft paper, and their two
classmates draw their silhouettes as well.

Now the teacher tells them to decorate their silhouettes with the materials they
were given. They can share with their group classmates if wanted, just being
careful with each other’s work.

Additionally, students will be asked to write on the right side five things they
like about their body or looks, and on the left side one thing that they do not
like. The teacher monitors and helps students with vocabulary as needed.

40 minutes

4. Now, students -with some help from the teacher- will tape their work all around
the classroom like in an art gallery inside the classroom.

Each one will show what was done and explain why they like each part they
wrote down (e.g., “I like my curly hair”, “my brown eyes”, etc.).

They will have a couple of minutes to share their work with the rest of the class.

25 minutes

5. Finally, students will receive the “I learned today that…” format (see annex 3)
so they can reflect on what was done during the class.

15 minutes
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ANNEXES

1. Body silhouettes

2. Adjectives flashcards.

Short hair Long hair Medium hair

Green eyes Blue eyes Brown eyes
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Light brown eyes Straight hair Curly hair

Wavy hair Freckles Blonde hair

Brown hair Black hair Red hair
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3. “I learned today that…” format - Lesson 1, cycle 1

Cycle 1
Lesson plan #2 I am a carer

Time: 120 minutes**

Language functions Suggested vocabulary:
● Verbs  
● Personal   hygiene 

Useful expressions:
● I know / I do __

Affective domain:
● Self-awareness

Content SDGs:
● Good health and wellbeing (with  a  focus  on 

self-care)

Objectives:
● To learn   ways   to   take   care   of   myself  
● To   understand   how   important   is   to   take  care   of   myself   

Preparation:
The teacher must have ready a bowl of water, black pepper, soap, and take the students to a place
in the school where they can wash their hands freely.
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PROCEDURES TIME

1. The class starts with this activity:
● Fill a plate with water and black pepper
● Dip one of your student’s finger into the water and hold it there
● When you remove the finger, there will be bits of black pepper stuck

to it
● Dip the same finger into a plate of soap and swish it around to

ensure that the soap coats the finger
● When the student dip the same finger into the plate of black pepper

water, the black pepper should repel away from the soap-coated
finger

By visualizing what happens to germs and viruses (the pepper), children
will most likely understand why they should be washing their hands
regularly. The teacher must encourage them to wash their hands with soap
and water as annex 1 indicates.

45 minutes

2. The teacher asks the students what other ways they know to take care of
themselves, and according to their answers, the teacher says and shows the
vocabulary in English (see annex 2).

20 minutes

3. Students get organized into groups to play charades. Each group receives
some cards (see annex 2) so one student takes one card and does the mimic
of the action; the other classmates must guess what the action is.

35 minutes

4. Students fill in the format “I learned today that” (see annex 3). 20 minutes

ANNEXES

1. Wash your hands when:

When your hands
look dirty

Before and after
preparing food

Before and after
eating

After playing outside
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After going to the
toilet

After blowing your
nose, sneezing, or

coughing

After touching
animals

2. Ways to take care of myself

Wash my hands Exercise Sleep 7-8 hours

Brush my teeth Eat healthy food Reduce my screen time
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3. “I learned today that…” format - Lesson 2, cycle 1

Cycle 1
Lesson plan #3 Right food choices

Time: 120 minutes**

Language functions Suggested vocabulary:
● Food 
● Adjectives

Useful expressions:
● Do you …?
● This is / these are

Affective domain:
● Self-regulation

Content SDGs:
● Good health and wellbeing  (with  a  focus  on 

healthy eating)

Objectives:
● To   get   students   thinking   about   what   they  eat 
● To  get  to  know  the  different  food  groups,  understand  the “Healthy  Eating  Plate”  and  make 

 the   right   choice
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PROCEDURES TIME

1. The teacher starts the session by asking the students what their favorite food
is and what they had for breakfast/lunch today. They can answer in Spanish
or English depending on how much vocabulary they know. The teacher
must be writing the answers on a corner of the board as well as helping
them with the unknown vocabulary.

20 minutes

2. After that, the teacher writes two main titles on top of the board:
healthy/unhealthy (see annex 1) and explains what they mean. Then, the
Healthy Eating place” is introduced (see annex 2). The teacher will
introduce every word saying the “this is / these are” structure, for example,
this is a carrot, these are beans, this is a hamburger, etc.
Every student receives a picture of different kinds of food (see annex 3);
they must tape them on the healthy or unhealthy side.

40 minutes

3. Students get organized into groups of four or five and receive some playdoh
as well as a little cardboard plate. They must create their own “Healthy
eating plate” based on the previous explanation, and then mention the food
they included.

40 minutes

4. To conclude the session, they must fill the “I learned that” format (see
annex 4).

20 minutes

ANNEXES

1. Healthy / Unhealthy titles on the board

Healthy Unhealthy

2. Healthy Eating plate
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3. Food to categorize into healthy or unhealthy.
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4. “I learned today that” format - Lesson 3, cycle 1

Cycle 1
Lesson plan #4 How do I feel?

Time: 120 minutes**

Language functions Suggested vocabulary:
● Emotions
● Adjectives
● Colors

Useful expressions:
● Who …? / I can

Affective domain:
● Self-regulation
● Self-awareness

Content SDGs:
● Good health and wellbeing  (with  a  focus  on 

 emotional   health )

Objectives:
● To   recognize   the   different   emotions   I  can  feel   
● To   learn   to   manage   those   emotions 

Preparation:
Before the class begins, the teacher will tape on the floor some circles with different colors that
represent different emotions.
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PROCEDURES TIME

1. The teacher starts the session by asking the students “How are you today?”
noticing what their answers are, and then showing them there are a bunch of
possibilities to answer that question (see annex 1), some feelings a person
can feel. Then the teacher asks again so they can use the new vocabulary.

20 minutes

2. Now the teacher tells “The color monster” by Anna Llenas (see annex 2), to
show how we behave depending on the emotion we are feeling, and also to
relate them with colors, like this:

● Happiness = yellow

● Sadness = blue

● Anger = red

● Fear = black

● Calm = green

During the story, the teacher helps children to recognize emotions, colors, and
actions related to those emotions by representing them while reading, and make the
children do that as well.

30 minutes

3. Students get organized into groups of four or five. Each group receives a
strategy to apply to handle negative emotions when they arise (see annex 3)
and must represent it in front of the class.

25 minutes

4. Children build “The safe place” (see annex 4), a little corner inside the
classroom where they can go every time they feel a negative emotion. The
point of the safe place is that kids start recognizing that having some
emotions is OK and sometimes it is necessary to make a pause to calm
down and think so we do not misbehave or treat others disrespectfully; also,
that they can apply the strategies learned in the previous activity so they feel
better and calm.

35 minutes

5. Students fill in the format “I learned today that” (see annex 5). 10 minutes
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ANNEXES

1. Feelings

Happy Sad Bored Surprised Angry

Sleepy Afraid Sick Tired Shy

2. The color monster story

https://www.youtube.com/watch?v=W6wIEp-M4tg&ab_channel=Mr.JoshuaBrooks

3. Strategies to apply when negative emotions arise

Go to your SAFE PLACE
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Take a moment to calm down Think and recognize what you are feeling

Sit for a moment...
Squeeze a toy

Curl up in a safe place, hugging a blanket or
a stuffed animal Draw/color what your feelings would

look like
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Think: what is causing that feeling?
Remember it is OK to feel that way.

You can work on it!

4. The safe place examples

5. “I learned today that…” format - Lesson 4, cycle 1
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**All lesson plans were thought to be developed in two continuous hours. However, they can be

done in two sessions of one hour each, depending on the students’ schedule.

Cycle 2: Me & the people

Cycle 2
Lesson plan #1 We, the different

Time: 120 minutes**

Language functions Suggested vocabulary:
● Adjectives

Useful expressions:
● My favorite ___ is

Affective domain:
● Empathy   
● Social   skills 

Content SDGs:
● Reduced   inequalities   
● Inclusive   and   equitable   quality  education 

Objectives:
● To   identify  how all people are different    
● To recognize my responsibility to respect differences.

Preparation:
The teacher must draw a circle on the floor before the class and have 3 sheets of paper per
student.

PROCEDURES TIME

1. On the board, there is a picture of different kinds of skins (see annex 1) and
the teacher asks the students if they know what it is. After they answer, the
teacher points out every kind of skin and if they relate to any of those skin
colors, they must raise one hand.

Subsequently, the kids must make a line and try to recreate the image. The
teacher highlights all of them have many differences -starting with the
physical ones- although they are at similar ages, in the same classroom, and
even in the same country/continent.

30 minutes

2. The teacher reads aloud the story “All are welcome” by Alexandra Penfold
and Suzanne Kaufman (see annex 2) explaining some parts in Spanish if

40 minutes
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needed. After that, the kids have to answer the following questions in
English or Spanish, as they feel more comfortable:

● Did you like the story? Why?

● What is the story about?

● How are differences shown in the story?

Here, the teacher emphasizes that as in the story, in this classroom everyone is
welcome.

3. Now, every student will receive three pieces of paper so in each of them
they draw their family, their favorite food, and their favorite hobby. Then,
taking turns, every student will go next to the floor’s circle showing all
three drawings and putting them into the circle to create a collage. While
they are doing that, the teacher will be making positive comments about the
drawings as well as motivating the children to do it as well. When it is done,
the teacher will emphasize how we as people are very different not only
physically but also in our personality, and indeed, those differences make
our community very interesting and varied. Moreover, even if I do not like
the same things as my peers, I am always able to say nice things to others
respecting who and how they are.

30 minutes

4. Students fill the format “I learned today that...” (see annex 3). 20 minutes

ANNEXES

1. Different skin colors

2. “All are welcome” story

https://www.youtube.com/watch?v=mwS3FOn4-Ow&ab_channel=BrightlyStorytime
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3. “I learned today that…” format - Lesson 1, cycle 2

Cycle 2
Lesson plan #2 Put on their shoes

Time: 120 minutes**

Language functions Suggested vocabulary:
● Colors
● Emotions
● Directions

Useful expressions:
● I help / that is

Affective domain:
● Empathy   
● Social   skills

Content SDGs:
● Reduced   inequalities 
● Inclusive   and   equitable   quality  education   

Objectives:
● To   recognize  different   emotions   people   can  feel       
● To promote teamwork and collaborative participation

Preparation:
The teacher must have circles of different colors and wooden sticks for the students. If possible,
there must be an open space for activity 3, as well as an obstacle course.
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PROCEDURES TIME

1. Ask the students if they remember the color monster: what was it? What
was it doing? Based on the color monster’s feelings, children will do a
“face” to represent each of them (see annex 1).

25 minutes

2. Students will get organized into groups and see some images (see annex 2).
All groups must take some seconds to decide which emotion is represented
in every image; when the teacher indicates it, they must show the face of the
feeling (see annex 1) they think the person feels in every situation. The
emotions are organized like this:

● Happiness = a birthday party
● Sadness = when I missed something I really wanted
● Anger = when someone pushes me
● Fear = darkness
● Calm = being in bed watching a movie with my family

Also, every group must think of behavior to apply when we see someone having
one of these feelings. That is to say, what can I do when a person is
happy/sad/angry, etc.? and share them with the rest of the classroom. The teacher
must be mediating those answers and giving some ideas if necessary.

25 minutes

3. Students must decide on a name for their group as well as a symbol (an
animal, a sports team, etc.). There are three different stations in which every
group -and every member of the group- must participate. Stations are
organized like this:

● Puzzle (see annex 3)
● Rescue a friend: before starting this station, children must learn

some vocabulary (see annex 4). One team member will be the friend
to be “rescued”. The other members must be blindfolded and
following the instructions of their friend, they have to get where
he/she is.

● Relay race: for this station, students must move from back to front
some of the faces they made for activity one (see annex 5). The
person at the end of the line will be the first one to participate; the
following partner only can start moving when the previous person is
lined up at the head of the line.

While all this is happening, the teacher has to emphasize the importance of working
together as a team since we need each other to succeed.

55 minutes

4. Students fill the format “I learned today that...” (see annex 6). 15 minutes
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ANNEXES

1. “Faces” - Color Monster feelings

2. Situations to guess emotions
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3. “The color Monster” Puzzle

4. Directions vocabulary

Left Right

Forward Backward
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5. Relay race

6. “I learned today that…” format - Lesson 2, cycle 2

Cycle 2
Lesson plan #3 My body is mine!

Time: 120 minutes**

Language functions Suggested vocabulary:
● Verbs
● Body parts

Useful expressions:
● Don’t do that / stop!

Affective domain:
● Empathy   

Content SDGs:
● Gender equality
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● Social   skills 

Objectives:
● To understand what my personal space is, and others´
● To respect the personal space and limits that others establish

Preparation:
The teacher must paste two drawings on the board: one of a girl and one of a boy as well as
having circles of three colors: red, yellow, and green, and tape. Also, it is extremely important to
make children know that if someone is having inappropriate behavior with them, they must tell
their parents or even their teacher to receive help.

PROCEDURES TIME

1. The teacher starts the class by saying one body part that every student must
recognize and touch in his/her own body. Then, a student will do the same
as the teacher and the others will follow the instruction, doing this until
everyone has participated and all body parts have been covered.

25 minutes

2. After that, the teacher will point out the two images on the board (see annex
1) and ask them “what is this?” helping them to get to the answer: a boy’s
and a girl’s body, followed by the question “which body you relate to?” and
then “can you move your body?”. The teacher must be using positive
affirmations all the time drawing the conclusion that every person has an
own body and saying: “This is my body”, and “my body is mine” and trying
that children repeat it so the idea of a unique body is introduced,
highlighting that we must take care of it.

Later, the teacher will show them an image of a traffic light (see annex 2)
and ask them for the function of every color, explaining that today they are
going to learn about “The Traffic Light of Caress and Physical Contact”
(see annex 3) so they can understand everyone’s body must be respected
and nobody should touch it inappropriately:

● Green: that is OK

● Yellow: Be careful!

● Red: Do not do it!

With the help of the teacher and classmates, every child will take a circle (in order:
first the green ones, then the yellow ones, and finally those that are red) and place
them in the corresponding body part (see annex 4). Also, the teacher will be making
emphasis on “my body is mine” and “I have to respect others’ bodies” while they
are placing the yellow and red circles.

40 minutes
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3. Students will be playing the Tag game (congelados in Spanish) if possible
outside the classroom, e.g., in the school’s court. They must be divided into
two groups: one will be chasing the other group’s players, but the ones
being chased will have zone “personal space” circles (see annex 5) so when
they come in, they cannot be tagged. Every student will have just one circle
to use, which means they cannot occupy a different circle. Besides, the
“chasers'' must take “The Traffic Light of Caress and Physical Contact” (see
annex 4) into account so they can only tag by touching an allowed body
part. The teacher must be paying attention that children are following the
rules and remind them in case it is needed.

40minutes

4. Students fill the format “I learned today that...” (see annex 6). 15 minutes

ANNEXES

1. Boys’ body - girls’ body

2. Traffic light
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3. The Traffic Light of Caress and Physical Contact

4. How The Traffic Light of Caress and Physical Contact works

5. Example of personal space circles
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6. “I learned today that…” format - Lesson 3, cycle 2

Cycle 2
Lesson plan #4 Friend of everyone

Time: 120 minutes**

Language functions Suggested vocabulary:
● Verbs related to disabilities (see, hear, etc.)

Useful expressions:
● I / she / he can’t

Affective domain:
● Empathy   
● Social   skills 

Content SDGs:
● Reduced   inequalities   
● Inclusive   and   equitable   quality  education  

Objectives:
● To enable students to understand how disability might affect people's lives.
● To identify my role in a society with disabled people

PROCEDURES TIME

1. The teacher shows some pictures of disabled people (see annex 1) and asks
the students what they think those people have in common. Also, the
teacher teaches them new vocabulary to describe disabilities.

30 minutes
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The teacher has to explain:

● Some people are born with disabilities.
● People with disabilities aren’t sick.
● There’s nothing wrong with people with disabilities.
● A physical disability doesn’t mean someone has a cognitive

disability.
2. Then, the teacher points out to the board where there is a Dos and Don’ts

chart (see annex 2). After a short explanation of what it is, every student
receives a piece of paper that contains an action (see annex 3); he/she must
decide if it is a do or a don’t and based on the number of the paper, go to the
board, and paste it in its corresponding column. The teacher must be helping
them to understand every action as well as saying that we must accept
everyone as they are, and we can be friends with them.

30 minutes

3. Organized in groups, one or two students per group simulate they have a
disability (see annex 4):

● wearing a blindfold (blind person)
● wearing headphones with a little loud music (deaf person)
● having your wrists tied (armless person)
● having your mouth taped shut (mute person)

The other members of each group must apply the Dos they have learned in the
previous activity. If kids are interested, they can change roles. The teacher must
emphasize that disabled people are an important part of our community, just as any
other person.

40 minutes

4. Students fill the format “I learned today that...” (see annex 5). 20 minutes

ANNEXES

1. Disable people - vocabulary

Blind Deaf
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Mute Paralytic

2. Dos and Don'ts chart

Dos Don’ts

3. Dos and Don’ts with disabled people

Make eye contact Avoid any kind of contact

Talk to them like to any other person Talk about their disability all the time

Ask if they need assistance and then help Help them without asking

Use offensive terms to refer to them Talk to them with respect

Underestimate them because of their
disability

Consider them as skilled people despite their
disability
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4. Simulation of disabilities

5. “I learned today that…” format - Lesson 4, cycle 2

**All lesson plans were thought to be developed in two continuous hours. However,

they can be done in two sessions of one hour each, depending on the students’ schedule.
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Due to the extension of the lesson plans and their corresponding material, the third

cycle “Me & The People” will be included as “annex 1” in the section Annexes at the end

of the current document.
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CHAPTER 5: CONCLUSIONS AND IMPLICATIONS

As seen throughout the previous chapters, the current pedagogical proposal looks to

promote young learners` affective domain in an EFL environment working with

Content-Based Instruction (CBI) related to the United Nations’ Sustainable Development

Goals (SDGs). In this last chapter, conclusions of the project will be drawn as well as what

would be implicated to carry it out, the possible limitations and further research

suggestions.

Implications and conclusions

To start with, it is essential to transform -or at least start transforming- the general

conception of education. In Colombia, it is believed that people should study to have

success in life: to get a good job and to have a decent life: money for a place to live, pay

bills, and buy food, etc. Even though all those are fundamental things, they are not the only

ones that matter in a person’s life. Our country is worldwide known for being violent since

we have gone through this 50-year-long civil war that sadly seems endless. Thereby,

Colombian youth and future generations must learn how to control their emotions, to solve

conflicts peacefully; that is why we need to make affective teaching a vital part of our

educational system.

Besides, education has to be understood as a means to guide not only prospective

workers but also citizens of the planet aware of global warming, its consequences, and the

actions to take to combat it. Our MEN should contemplate that sustainable education is not

an option due to the current situation the Earth is going through; children require to learn

how to protect the environment, but more importantly, the reasons behind doing that.

76



Hence, for this project EFL arises as a universal tool of communication that allows

everybody to somehow know the world and agree on taking care of it.

In the second place, for this project, the teacher should adopt a very positive attitude

towards kids. For instance, calling them by their names, recognizing their achievements

with optimistic comments, and their failures as opportunities to improve. In addition, he/she

should have in mind his/her role not as a source of knowledge, but as a guide that helps

them to learn how to live in and to be part of a community, considering their individualities

and different and varied needs which must be met. The teacher must be aware of that and

put a big effort into making the classroom a place for children to feel loved, accepted, and

safe. Every lesson does not imply to be just playing, yet they can learn while having fun

and doing activities -beyond the same old photocopies-, so the teacher should learn ways to

effectively communicate the target topic and to motivate students.

Therefore, the institution should support these classes that might not be very

conventional in comparison with the ones children are used to having in public schools. In

this pedagogical proposal affective learning is over any grade. In this sense, the institution

where this project may take place should have children’s emotional development as a

priority or at least start considering the importance of the affective domain in young

learners’ learning process. Furthermore, the school should provide all necessary materials

for every session, so the teacher and students do not look limited.

In the third place, this project implies that students become responsible for their

learning, being involved in every activity the teacher brings out and working autonomously.

In fact, every cycle is designed for children to go through a process in which they start

knowing themselves to learn about others and the world, in that exact order. They will need

all assistance they can have from the teacher, their parents and family in general, and even
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from their peers. This all to get to be independent learners who are conscious of what they

are doing and enjoy going to school.

Finally, it is fundamental to mention that being the designer of this proposal was a

very demanding task because it required a lot of time and dedication, and creativity. Firstly,

to decide what the focus would be, and then hours and hours of research were spent in order

to shape it. Even so, some improvements can be made specially in those classes in which

susceptible topics are discussed (e.g., disabilities) but of course, it would depend on the

kind of classroom the teacher has.

Limitations

Throughout this process, some difficulties arose that in one way or another

influenced the development of the current document. It is worth highlighting those that had

the greatest impact. By all means, the COVID-19 pandemic affected every single aspect of

life on Earth, and this project was not the exception. This proposal was supposed to be

action research implemented in a public school. Nonetheless, due to the national quarantine

classes were suspended so the Language Department of the Universidad Pedagógica

Nacional took some measures to continue with the development of the graduate projects.

That is how the idea of a pedagogic and didactic innovation proposal emerged. Such

change required patience and adaptation to a new way of working.

Another limitation due to the lack of contact with students is the unawareness of

how successful the planned activities can result. It would be absolutely intriguing to see the

response of the children to the SDGs in the context of an affective classroom. And lastly,

one of the most limiting aspects to carry out a project of this kind is the quantitative

78



approach our educational system is used to; students have been assessed and valued with

numbers for many years, so it is not usual to give merit to feelings and emotions.

Further research

To conclude, it is crucial to mention that further research is needed. First of all, the

main aspect to bear in mind is the necessity of the future implementation of this

pedagogical proposal, recollecting and analyzing data in order to evaluate it, validate its

feasibility, and consider appropriate improvements.

Furthermore, learning about the SDGs demands having a high English language

level, so how to work on them with non-English speakers and mainly with young learners

would be very useful knowledge since it was one of the biggest challenges this project

presented. For instance, the British Council has a document with plenty of suggested

activities for each of the sustainable development goals (Maley and Peachey, 2017).

However, all of them are designed for B1 or higher English language level. Therefore, to

simplify the SDGs for Colombian young learners in this proposal, they had to be reduced to

some vocabulary hoping it could work well. In any case, the current pedagogical and

didactic proposal is thought to be beneficial for everyone involved, thus it is a pending task.
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ANNEXES

Annex 1: Cycle 3: Me & The people

Cycle 3
Lesson plan #1 Beyond human beings

Time: 120 minutes**

Language functions Suggested vocabulary:
● Plants
● Animals

Useful expressions:
● I must / be careful

Affective domain:
● Empathy   
● Social   skills 

Content SDGs:
●  Life   on   land   
● Take   action   to   combat   climate   change   and  its 

 impact   

Objectives:
● To understand plants are a vital part of our planet
● To learn how to take care of plants

Preparation:
The teacher must ask the children's parents to help them to get a seed and a flower for this class.
At the very beginning of the session -and during it- students must be told to take care of the seed.
Also, the teacher must look for a place where children can plant their seed, inside the school or in
a nearby park.

PROCEDURES TIME

1. The teacher starts the class by asking what kind of living beings there are on
the Earth. Students’ answers could be divided into three main categories:
human beings, animals, and plants; however, the focus will be just on plants
and some animals involved in seed growth (see annex 1). All words
children say must be written on the board, and the teacher will translate -in
case it is needed- and make the kids repeat the words in English.
Then, every student will secretly receive a word from the teacher -from the
ones on the board- to play Pictionary: all will make a circle and one by one
will be interpreting their corresponding word until someone guesses it.

30 minutes
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2. Everybody should sit on the floor making a circle, and the teacher starts
reading “From seed to plant” by Gail Gibbons (see annex 1) and showing
the illustrations of the book. When different kinds of seed are mentioned,
the teacher makes a pause so children can show the seed they have; if
possible, they must say which plant it belongs to.
Then, the teacher continues reading until the parts of the flower are
mentioned, so children can open the flowers they have and visualize those
parts while the teacher emphasizes that now they can see where seeds come
from and also asks how plants get pollinated and indeed, what pollination is.

After that, the reading will be focused on the role of the animals in
pollination. In this part, the teacher will show how the process is by using
the images of the animals and flowers stuck to wooden sticks (see annex 2).
Finally, the last part of the book must be read so kids see how to plant a
seed. Questions will be answered, and the vocabulary reinforced.

35 minutes

3. Children are taken to the place where they can plant their seed and they will
do it with the help of the teacher, emphasizing it must be done carefully. If
possible, the whole group can walk around the place trying to identify
plants in different stages of their growth process.

40 minutes

4. Students fill the format “I learned today that...” (see annex 3) 15 minutes

ANNEXES

1. “From seed to plant” by Gail Gibbons
https://www.youtube.com/watch?v=hZXz5MBO3Pw&ab_channel=Ms.Arado%27sFirstGradeClass

2. Pollination process
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3. “I learned today that…” format - Lesson 1, cycle 3

Cycle 3
Lesson plan #2 Land Animals

Time: 120 minutes**

Language functions Suggested vocabulary:
● Farm animals
● Domestic animals

Useful expressions:
● I should / animals are...
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Affective domain:
● Empathy
● Social skills

Content SDGs:
● Life on land
● Take   action   to   combat   climate  change   and  its 

 impact 

Objectives:
● To understand animals are a vital part of our planet
● To learn to respect and take care of land animals

PROCEDURES TIME

1. Everybody will gather around in a circle. The teacher will start playing a
memory game by saying the name of a land animal. Then, the next student
has to repeat the animal just said plus another one, and so the following
student.

20 minutes

2. After that, the teacher will tell the kids that we have some things in common
with animals (see annex 1). Ask the students to say some of their favorite
activities to do that they think animals do too. Write them on one side of the
board, so everybody can mimic every action. For example, if someone says
“run”, everyone will be running, and so on.

20 minutes

3. Children must be organized into groups. Every group must decide two
actions they consider important for human beings to do regarding land
animals. For instance, treat them with respect, do not participate in/support
cruel events, etc. Then all ideas will be socialized.
Here, the teacher has to emphasize that land animals give us company, love,
and even much of the food we eat every day. That is why we should
consider them important, taking care of them.

40 minutes

4. To conclude, every child will draw a drawing of him/herself next to a land
animal of their preference. They also must write on the same paper “I like
(name of the species) because they are (an adjective they choose) (see annex
2). All drawings will be posted on the classroom walls.

25 minutes

5. Students fill the format “I learned today that...” (see annex 3). 15 minutes
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ANNEXES

1. Land animals and what they have in common with people

They have a family They like playing...

...and sleeping too. They also need to eat.

2. Adjectives to describe animals

Cute Fast Soft Strong Brave
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3. “I learned today that…” format - Lesson 2, cycle 3

Cycle 3
Lesson plan #3 Those swimming

Time: 120 minutes**

Language functions Suggested vocabulary:
● Aquatic animals

Useful expressions:
● I could / this goes to...

Affective domain:
● Empathy   
● Social   skills

Content SDGs:
● Life  below water  
● Take   action   to   combat   climate   change   and  its 

 impact   

Objectives:
● To identify the importance of water and aquatic animals
● To learn to take care of the water and the animals living in it

Preparation:
The teacher must encourage students to recycle. In the classroom should be a big white plastic
bag to keep all recyclable material kids can bring before this session. Also, the classroom must be
divided by a line into two parts; a transparent container that has a waterproof aquatic scenery is
needed.
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PROCEDURES TIME

1. This session begins playing a game called “Ducks to water/ducks to land”.
Before starting, children should know the meaning of every word. They
must make a line right next to the line dividing the floor (see annex 1). One
side is called “water” and the other is “land” and they should be asked to
imagine that there is real water and land in there. Every time the teacher
says “ducks to water” or “ducks to land” they must jump to the
corresponding side.
At the end of the game, the teacher shows two pictures of clean water and
land (see annex 2) asking them if they would like to play the game in those
places. Then, the teacher shows the other two pictures of polluted water and
land (see annex 2) and asks them the same question, as they must think
what they can do to avoid that situation.

35 minutes

2. Using the transparent container (see annex 3) the teacher will show what
happens to aquatic animals when water gets polluted. The container has to
be filled with water (by the teacher) and little by little with garbage (paper,
plastic objects, etc.) (by children) as well as the teacher adds some
“isodine”, so the color of the water turns darker. Kids must be asked what
happens when we throw garbage in inappropriate places like the street or
even the toilet. The teacher should help with the conclusion (animals
starting to die since they cannot breathe or swim). What we can do is to put
garbage in the right place to avoid this situation. So, using a strainer or
children’s hands all garbage must be removed from the container and the
teacher will add some bleach so the water turns transparent again,
emphasizing that if we take care of the planet people and animals can have
nice places to live in.

20 minutes

3. Students will get organized into pairs. Every couple will receive a card (see
annex 4) with an aquatic animal they will make out of recyclable materials,
so with all animals, they will recreate aquatic life in one of the walls of the
classroom.

50 minutes

4. Students fill the format “I learned today that...” (see annex 5) 15 minutes
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ANNEXES

1. Line in the classroom to play Ducks to water/ducks to land

2. Pictures of unpolluted and polluted places

94



3. Transparent container

4. Aquatic animals flashcards
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5. “I learned today that…” format - Lesson 3, cycle 3

Cycle 3
Lesson plan #4 I can do more!

Time: 120 minutes**

Language functions Suggested vocabulary:
● The three Rs (Reducing, reusing, recycling)

Useful expressions:
● I will

Affective domain:
● Self-regulation
● Self-awareness

Content SDGs:
● Climate   action   
● Responsible   consumption   
● Take   action   to   combat   climate   change   and  its 

 impact 

Objectives:
● To identify if I have any habit that does not help the environment
● Learn   ways   to   take care of the planet and apply them
● To enable students to understand the impact of climate change

Preparation:
The teacher needs to gather all kinds of recyclable material (cardboard, cardboard boxes, plastic
bottles, pieces of paper, etc.) for this session.
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PROCEDURES TIME

1. This session begins with the whole classroom full of “garbage” that is
indeed recyclable material to arouse children’s curiosity. They will watch a
video that shows pictures of the negative consequences contamination
brings to our planet (see annex 1) and will be asked what they think about
it.

15 minutes

2. Now, the teacher asks them how they feel having all that garbage around
them and what garbage does to animals and the planet. The teacher
explains we can classify what is often seen as garbage and make good use
of it to avoid contamination: that is recycling! Then, they must classify all
materials that are on the classroom floor into some boxes (see annex 2) as
well as they learn vocabulary related to recyclable material (see annex 3)

25 minutes

3. After that, children will learn how they can reuse some materials that we
commonly consider as garbage, by building some useful objects for the
classroom (see annex 4).
At the end of all the activities, the teacher must tell the students that all
those little actions help our planet (and the ones living here: people,
animals, plants) to be better and healthier, so we should continue recycling,
reusing, and reducing as much as we can.

60 minutes

4. Students fill the format “I learned today that...” (see annex 5). 20 minutes

ANNEXES

1. Pollution images
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2. Recyclable material classification in the classroom

3. Recyclable material vocabulary

Plastic bags Plastic bottles Cans Cardboard

4. Handicrafts made out of recyclable material

Object How to do it

- Book organizer https://www.youtube.com/watch?v=f6-BXv8R
yoc&ab_channel=GOGREEN (minute 9:03)

- Pencil holder https://www.youtube.com/watch?v=LtHlIC8q
H5A&ab_channel=GioMiniTutoriales
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- Trash holder https://www.youtube.com/watch?v=FK9itEKT
M50&ab_channel=ArteSano

5. “I learned today that…” format - Lesson 4, cycle 3
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**All lesson plans were thought to be developed in two continuous hours. However,

they can be done in two sessions of one hour each, depending on the students’ schedule.
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