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CHAPTER I 

This proposal started as an action research carried out at Instituto Pedagógico Nacional in 

Bogotá- Colombia. However, this investigation only reached the first stage, which included 

observations. Given the situation presented by the Covid-19, this research became a proposal for 

pedagogical innovation. 

Local Context  

As previously mentioned, the initial research was developed at Instituto Pedagógico 

Nacional. This is a public school in Bogotá City on 127 street No. 11-20 in Usaquén. This 

locality borders with the following localities: Chía, Chapinero, Cerros Orientales and Suba. 

Besides that, Usaquén is considered the locality number one in Bogota and is divided in nine 

urban subsections: Paseo Los Libertadores, Verbenal, La Uribe, San Cristóbal Norte, Toberin, 

Los Cedros, Usaquén, Country Club and Santa Bárbara.  In terms of transportation the main 

roads are Carrera 7.ª, Avenida Novena, Avenida Carrera 19, and la Avenida Carrera 15.  

Apart from that, Usaquén has 472.908 inhabitants which means 5.93% of Bogota’s total 

population. This locality covers over 334.143 of residential properties with 142 inhabitants for 

each of these. Regarding the business area, the formal and informal businesses in Usaquén 

benefit the economic development of the city.  

Institutional Context  

Instituto Pedagógico Nacional (hereinafter “IPN”) is oriented to the education from 

kindergarten to eleventh grade and special education, all of them in single shift from 7:00am to 

3:00pm. This school is associated with Universidad Pedagógica Nacional (UPN) and serves as 

the principal practice center of its teachers in training. This institution opened for the first time in 

1927 with the aim to educate women teachers and eventually incorporated different changes such 
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as: the Annex School for teaching practices in 1929, the kindergarten in 1934, the establishment 

of the Universidad Pedagógica Nacional for postsecondary studies for women in 1955, the 

integration of education for special needs in 1968, the education for high school in 1994, and 

lately, the implementation of the full school day.  

IPN is also an institution that experiments to find new pedagogical strategies in order to 

face the educational needs at the time. Accordingly, it tends, by the education of critical, 

autonomous, ethical-political, diverse subjects with a social sense, that contribute to the 

understanding and reality transformation therefore its philosophy reflects the concern of the 

current social conditions which is essential for its mission of leading the educational processes of 

children, youth and adults, taking into account their diversity, (PEI, 2018). In addition, the vision 

of the IPN is to educate children, youth, adults and teachers that promote and build up a 

pluralistic and pacific community. This institution follows the school active pedagogical model 

as its theoretical basis for teaching, which highlights the importance of learning in connection 

with the real context. Likewise, IPN considers the student as the reason of the educational 

process and the teacher in charge to educate the student from an integral perspective.  

On the other hand, this institution is divided as follows: preschool, which has five classes; 

special needs, with three levels; primary, from first to fifth grade and high school, besides the 

common zones and administrative areas.  Furthermore, IPN has big green areas, a central square 

for events, 2 food stands, a cafeteria, two soccer fields, one basketball and tennis field and a 

gym. Likewise, it has: an English lab and three labs for biochemistry, chemistry, and physics, a 

farm, a music classroom, and a library with internet access. This institution currently holds more 

than 1322 students.   
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Participants  

The participants who this research was designed initially for were 34 tenth graders, 18 

female and 16 male students. Their age ranges from 15 to 16. These students attended three 

hours of English class a week, and among four emphasis the institution has, they chose social 

studies as the one they were interested in.  

TheThe survey (Appendix B) implemented in order to know students’ backgrounds 

showed that most of the students lived in Usaquén and Suba localities. They reported to use the 

school bus or public transportation to arrive at the school and most of them had studied at IPN 

for more than five years. This evidenced that most of the students belong to middle class and 

they knew each other for a long time.  

Regarding their hobbies, the activities they preferred the most were: listening to music, 

practicing a sport, painting, drawing, listening to music and watching movies in English. Most of 

them spent more than 3 hours doing homework out of school and got help from a relative to do 

them. In addition, they considered to know English important for the lives and half of them 

practice this language out of the school through online courses, videos, and music. Knowing the 

students’ interests was important for the development of this proposal since this information led 

researcher to create an accurate proposal according to that information, as Puchta and Schratz 

(1993) suggest: part of the problems with teenagers are caused by “… the teacher’s failure to 

build bridges between what they want and have to teach and their students” (cited in Jeremy 

Harmer, 2001).  

Class observations revealed that the students respected to each other and the teacher. 

They sat and got organize when the teacher came into the classroom and the teacher did not have 

to scold them to have their attention. However, they developed the activities proposed by the 
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teacher, but they take more time than expected by him, because they talked about things not 

related to the task assigned or spent time of the class to completed their homework. On the other 

hand, they listened to each other when someone participated and worked collaboratively with no 

complain or discontent.   

Diagnosis 

During the second semester of 2019 the researcher observed the students in tenth grade to 

become aware of their behavior, performance, and English level in class. Thus, the teacher-

researcher observed the student’s behavior in English class and registered the data in field notes 

(see Appendix A). Likewise, the researcher applied a survey (see Appendix B) to identify their 

background, the diagram “Observing on-task/ off task behaviors” (see appendix C) to recognize 

the times the spoke to participate in class and a test design for B1 English level (See appendix D) 

on the four communicative skills: listening, reading, writing and speaking to acknowledge the 

student’s needs regarding English language.  

The students showed a different performance between their performance in productive 

skills and in receptive skills in the English language. To begin with, the most relevant aspect of 

the information collected was the lack of practice regarding speaking skills. Students did not 

speak English to each other or during class development. The consequences were evident in the 

test when they had to answer a question about social media, and they claimed not to have enough 

vocabulary to provide the answer, and some of them did not attempt to speak at all. Half of them 

failed with the lowest grade in grammar and fluency. Likewise, in writing, most of the students 

could answer questions but making mistakes in grammar, vocabulary, and spelling. The rest of 

them did not answer what was asked but wrote coherent sentences or did not answer anything at 

all. However, in terms of listening and reading the students understood most of the listening and 
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reading material in English since they could identify the topic they were being told about, follow 

instructions and answer questions about it, even if they sometimes want to respond in Spanish 

because, as mentioned above, they saidy that they dido not know how to do it in English. 

The above allowed knowing some of the teaching strategies in English class. The 

observations brought out into open that the English class was not completely developed in this 

language. The teacher explained grammar in Spanish and provided instructions in English but 

translated after into Spanish. Besides, the students did not speak in English to each other or to 

ask questions to the teacher about the grammar exercises. Additionally, the students had to do 

writing exercises as filling the gaps of an English coursebook, and the teacher also asked them to 

write single sentences and short paragraphs to practice the grammar already explained. Some of 

them asked questions to the teacher individually to clarify. Here, it is pertinent to mention that 

after writing, they hade to share their sentences, and this was the speaking part for them to 

practice in class. 

On the other hand, as registered in the field notes (see Appendix A), the students hadve 

English Lab every other week. There, they listened to audios from thede book like instructions 

for exercises they should follow. Likewise, they did online activities like listening to songs in 

intermediate level (they chose the level) to complete the lyrics. In like manner, reading was a 

proficient skill. The students finished reading an adapted version for foreign English learners of 

the book “Dracula”. They had to read it out of the regular class time. Most of them correctly 

answered some questions correctly and shared their opinions about the story. It is also 

appropriate to mention that a specific approach for the English class was not identified. The 

classes were linguistically divided among the four communicative skills, but a communicative 

goal was not clearly established.   
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Considering then the above and the information obtained throughf the data collection 

instruments; the students did not show interest in practicing productive skills and participate 

more in activities that involved receptive skills. It was evident by the fact that most of them 

hardly ever spoke in English to share ideas, ask questions, or promote debates to enrich the class. 

This should be an unusual fact, considering that they chose social studies as their emphasis. 

Besides, when the teacher asked questions for the students to speak, they expressed the did not 

want to do it because they were not sure if the answer was correct or they did not want to make 

pronunciation mistakes. This fear of speaking and making mistakes was also revealed in the test. 

Likewise, the diagram “Observing on-task / off-task behaviors” (see appendix C) revealed that 

few students spoke to answer the teacher’s questions and they were the same over each activity. 

It can be said, then, that investment (Norton's construct, cited in Ron, 2016) was low in class, 

even when the students listen to each other respectfully. Nonetheless, they seemed to be more 

enthusiastic when doing the listening and reading activities than for speaking, since more 

students rose their hands to participate than usual. 

To sum up, the students’ fear to be wrong when speaking disabled them to practice this 

skill in class. Besides, their writing production was limited to practice grammar. Therefore, they 

did not make the effort to communicate in English because even the teacher spoke in Spanish to 

explain or provide instructions. Nonetheless, they participated more in listening and reading 

activities with authentic material. 

Statement of the problem 

Considering the diagnosis, it is pertinent to mention that the students did not seem to feel 

confident enough to speak in English and they did not write to communicate but to practice 



7 
 

grammar. This lack of proficient practice led them to be under the B1 level they were supposed 

reach as stated in the English Language Learning Standards (MEN, 2006) in Colombia. These 

standards present that students in tenth grade should be able to speak confident and 

spontaneously in conversations on topics of their interest using clear and simple language. 

Likewise, they should be able to write short or middle length texts explaining their preferences, 

decisions, and behavior. In this sense, they should consider writing as a possibility to express 

their ideas and thoughts.  

Taking into account the mission of IPN of educating a critical and autonomous person 

that can reflect upon the concern of the current social conditions, and the demand of today's 

society for the development of 21st-century skills, among which is the capacity for 

argumentation, the English class presented a problematic situation since the students did not even 

use this language to express their ideas or thoughts. In other words, they were not preparing to 

handle or understand critically the changes of today’s society.  

Rationale of the study 

Nowadays, most of countries recognize the importance of learning English as a foreign 

language. In fact, English is considered a lingua franca since most of the people around the world 

use this language to communicate when they do not share the same native language (Harmer, 

2007; Rodríguez, 2012). Likewise, the “International Journal of Communication Research” 

pointed out that “English is the most spoken language around the world and 1 out 5 persons 

understands it” (Petruta, 2012). Therefore, this is the language of capitalist societies and fields 

such as business, tourism, science, technology, and the most common way of communication. 

The effectiveness of a person to carry out a conversation in the foreign language works as an 

indicator of success (Nunan,1991).  
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In line with this, a person who speaks English can break the barriers of culture and have 

more opportunities of development in the different professional fields. In like manner, writing is 

another way for people to express themselves.  Tench (2003), sates “writing is the ability to 

communicate messages clearly and concisely is one of their differentiating skills” (p. 39). This 

affirmation can be complemented by the affirmation that the writing process involves 

brainstorming ideas, discussion, research, drafting and re-editing (Harmer, 2007). It is pertinent 

then to assert that the effective development of productive skills might allowallows the student to 

communicate with people of different cultures, to find many resources in the diverse areas of 

knowledge, broad their perspective, construct solid arguments and enhance his critical thinking.  

Thus, the relevance of speaking and writing lies in the opportunity to express oneself. 

However, it is important for the students to understand that it is not about talking or writing for 

themselves. Albeit they express their ideas, they not only convey information but can also 

change the perspective of others and even transform society. Due to this, expressing oneself 

requires doing it clearly, demonstrating that one has knowledge that transcends one's 

perspectives, prejudices and remains in mere opinion. Hence, argumentation is one of the 

twenty-first century skill in new pedagogical models (Scott, 2015), and it is not only necessary 

for academic purposes but also professional success. However, opportunities in schools to 

develop argumentative writing skills in a foreing language are not common  (Neff-van, 2013).  

Besides, there are some common problems that teachers face to make students speak in 

English. One of the most common problems English learners show is language anxiety. Jones 

(2004) states that this phenomenon occurs as a fear provoked when the nonnative speaker is 

asked to speak in the foreign language in public, with the risk of social embarrassment. In this 

sense they fear to speak in second a language because they do not want to make mistakes and 
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feel dumb towards others. Teenagers can be even more anxious because of the acceptance of 

their peers is highly important for them. Jeremy Harmer (2001) states that one of the key issues 

in teenagers, “is the search for individual identity… identity has to be forged among classmates 

among classmates and friends” (p. 39). As previously mentioned, peer approval is fundamental 

for adolescents, so they want to fulfill and if possible, overcome the expectations of their 

classmates. They want to create and image of respect and avoid the perception of being 

incompetent.  

In view of the above, it was appropriate to consider the podcast as a good tool to enhance 

the argumentative productive competences in English. The creative process of the podcast 

required basically to write a script about any topic and based on that record the audio. In this 

sense, considering their interest in social studies, argumentation as a 21st century skill and the 

mission of IPN, the students could develop an argumentative podcast about social issues. Harmer 

(2001) suggests: “if teenagers are engaged, have a great capacity to learn, a great potential for 

creativity, and a passionate commitment to things which interest them” (p.39). Additionally, with 

the podcast the students can record themselves as many times as they want and provide self- 

feedback and cooperative feedback without exposing themselves to public. This could reduce the 

speaking anxiety and improve their speaking skills. In this respect, Man and Sze (2006), suggest 

that podcasts can help "less confident students as producing podcasts involves performing behind 

the scenes" (p.122).  Considering all above, it is appropriate to analyze the use of the podcasts in 

English classes. 
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Research Question and Objectives 

How does the use of the podcasts following the TBLT approach enhance the 

argumentative productive competences of EFL students in tenth grade at Instituto Pedagógico 

Nacional? 

General objective. 

To analyze the use of the podcasts following TBLT approach on the development of the 

productive argumentative competences of EFL students in tenth grade at Instituto Pedagógico 

Nacional. 

Specific objectives 

• To design a pedagogical intervention based on a set of tasks that lead the realization of 

the argumentative podcast.  

• To identify the students’ responses to the use of a set of tasks based on controversial 

topics to create a podcast in order to improve their argumentative productive 

competences in EFL. 

• To analyze and describe the role of the podcast with social content on the development 

of argumentative productive competences in EFL.  
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CHAPTER II 

This chapter presents first, different previous studies that reveal the impact of using 

podcast for the development of argumentative skills. Second, the theoretical framework in which 

the three constructs that underpin the current proposal will be defined and characterized based on 

three constructs that underpin this research study. The first construct to address is the podcasts 

and it includes the steps to developed them and their use in education. The second construct is 

Task-Based Language Teaching and its characteristics. The third is productive argumentative 

skills in which each term is defined separately and then they are blended into a single construct.  

Literature review 

The first study considered for this proposal was “Speaking Skill Development through 

the Implementation of Multimedia Projects” developed by Ospitia, Garzón and Garcés (2016), in 

a school in Ibague- Colombia. It aimed to examine the way the implementation of podcasts, 

videos and PowerPoint projects improved the speaking skill specifically in the areas of 

vocabulary, pronunciation and fluency in EFL sixth graders. They followed the Action research 

methodology and used as instruments of data collection an initial diagnosis and a final 

development test, a focus group interview and students’ artifacts derived from podcast, video and 

PowerPoint projects. Regarding to the use of podcast, learners created scripts to practice, and 

they identified y their own mistakes while listening TO their recordings. The results of the final 

development test evidenced that the students improved their pronunciation and showed more 

self-confidence and A better attitude towards the speaking tasks. This study is important for the 

present document due to it grounds the proposal of using the podcast to teach English since its 

results present that the use of the podcast can help students to improve the speaking skill and 



12 
 

overcome their lack of confidence when they have to speak in English. However, this study 

differs because it only involves the practice of speaking without writing and argumentation. 

Apart from that, in the article “Oral Skills Development Through the Use of Language 

Learning Strategies, Podcasting and Collaborative Work” Devia and Smith (2017), describe an 

action research project carried out in a school in Ibague, Colombia. This research was held 

through a qualitative approach with the implementation, monitoring and evaluation of speaking 

tasks based on contextualized and meaningful scenarios. The participants were tenth graders and 

the was to work in the development of their oral skills. To collect data, the researchers used 

surveys, questionnaires, and the podcast. As a result, they found that students improved their 

fluency, accuracy, and vocabulary. In addition, their self-confidence increased when they had to 

participate in the oral tasks. In this way, this article contributes to this proposal since it evidences 

that podcasts are an effective tool to consider in order to help the students to break the 

boundaries of fear when it comes to speak in a second language since it is t is an easy-going tool 

to practice. Nonetheless, it does not take into account the content only focusing on 

pronunciation, fluency, vocabulary and basically in the skill.  

Similarly, in the case study “Refining Speaking and Listening Skills Using Podcast” by 

Prada (2014), the researcher used the podcast with tenth graders at a school in Tunja – Colombia 

to develop listening and speaking skills. The students developed podcasts adapting topics related 

to their likes, interests and needs. For this study, the researcher applied surveys and interviews 

which results showed the students did not feel confident about their listening and speaking skills. 

As conclusions for this research, the researcher mentioned that the podcast was an excellent tool 

to encourage the students to learn English with no pressure and avoiding the shame of speaking 

in English. All this information confirms the relevance of this study for using podcast as an 

efficient tool to encourage high school students to learn English in a way the liked, feel confident 
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and speak with no fear or shame. However, similarly to the previous study the researcher focused 

on the elements of speaking skill and the students’ attitude at this what differs to this project in 

which the content of the podcast is highly important.  

Conjointly the case study, named “The Use and Development of Podcasting as a 

Technological Tool in Secondary Education in Greece” carried out by Darra and Nikolou in 

2018, presents how podcasting can be implemented as a supportive technological tool in teaching 

English. The participants were 28 pupils of the first grade of high school at an educational 

institution in Greece. It was conducted with an experimental group of 15 students and a control 

group of 13 students. The results evidenced that the students found the podcasts interesting, 

helpful, and relevant to the lesson. Besides this, all learning styles benefited from the educational 

podcasts, each one of them in a different way. They also concluded that this tool enhances 

student performance in English. In this way, this study evidences that the podcast can raise a 

positive perspective of the students about English and their motivation towards this language. 

This demonstrate that podcasts help them to improve the different skills of the second language, 

which is important to consider for this study since the aim is the students can change their 

perspective about English and also enhance their argumentative productive competences.  

Another relevant study was the undergraduate monography “Authentic videos: a proposal 

to enhance productive skills within a cooperative learning environment in the EFL” by 

Monzoque in 2019. The partcicipants were fifth graders and the objective was to disclose the use 

of authentic videos to enhance productive skills in an EFL classroom. It was developed under the 

qualitative action research paradigm and the researcher used field notes, surveys, artifacts, and 

recordings as instruments to collect the data. The results revealed that the use of authentic videos 

was significant and valuable for students because the topics were chosen by them and they had a 



14 
 

connection with their contexts. Likewise, oral production occurred when the students were able 

to articulate the contents of the script and present them by interacting to each other in the video. 

Considering the previous information, it can be said that the process of developing the 

videos is very similar to the process of the podcast, since the students have to write the script and 

record themselves, what leads to think that the students could enhance their writing and speaking 

skills with this tool. Also, the research evidenced that the students choosing the topic for the 

videos was very significant for them, which suggests that the tenth graders could be more 

motivated to develop the podcast since it is based on their emphasis. However, the fact that 

students have to expose themselves in camera and not only record an audio presents a different 

experience. For this project the aim is to avoid tenth graders to be to much expose and feel the 

pressure of being judge. Therefore, even though the main strategy of this research can be similar 

to this project, the experience for the tenth graders can be highly different.  

Finally, the qualitative study “ Graphic Organizers Support Young L2 Writers’ 

Argumentative Skills” developed by  Mora, Anderson, and Cuesta in 2018, reveal the influence 

of graphic organizers on the development of written argumentative tasks in a group of sixth-

grade Colombian L2 English learners. For this study, the researchers used a questionnaire, a 

survey, a focus group, a teachers’ journal, and students’ written artifacts to collect the data and 

analyzed it through the grounded theory approach. They found that using graphic organizers 

influenced learners’ argumentative writing skills positively, which showed that learners can 

develop complex argumentative writing skills in a second language.  

Additionally, in their conclusions it is mentioned that in education it has been given little 

attention to the improvement of argumentative skills, especially in a L2. Indeed, it is remarkable 

how students are often expected to acquire linguistic competences that require little more than 

lower-order thinking skills. Therefore, the previous results and conclusions highlights the 
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importance of implementing this proposal to enhance argumentative skills of the tenth graders, 

even when considering this in a second language. It is evident then, that it is appropiate to 

encourage the development of critical thinking in tenth graders while learning a L2, instead of 

only consider to shape their linguistics competences and fulfill their needs to communicate, 

express themselves, and cope with real world issues aside.  

Theoretical Framework  

Podcasts in EFL 

Nowadays technology is a present element in people’s everyday life. Through the 

different tools of technology people can find many digital platforms and content. Podcast is one 

of the alternatives in which digital content could be delivered. Hammersley (2004) states that 

podcasts are digital materials that are recorded, shared, and downloaded from the internet. 

Podcasts are also an automated technology that people can use to listen audio shows (Flanagan & 

Calandra, 2005). Therefore, it can be said that the podcasts are recorded audios, based on any 

kind of content, available on digital platforms.  

According to Google Podcasts and PRX team (2019), the development of a podcast 

involves three important aspects. The first is the format, which has to do with the way in which 

the content is going to be presented. The most used formats are: Solo Host, which is just a person 

speaking into the microphone; Chatcast, where people have a conversation or discuss a topic; 

interview, is a show with guests; Reported Narrative, which is a reported documentary, and 

Fiction. The second is Length, which refers to how long the podcast will last. Here it is suggested 

that shorter is better since not much time is spent editing. Finally, the third has to do with the 

Frequency in which a new episode should be released. For the case of this intervention, the 

students should develop a Chatcast in which in groups of three, they can discuss about a 
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controversial social issue. This podcast should not last more than five minutes, and the frequency 

is not considered since it is going to take only one episode. 

Additionally, Williams (2007) states that the use of podcast is perfect for students 

learning a foreing language  since they can use it “to learn, hone, or review skills” (p.45). He also 

suggests that with this tool the students can demonstrate their learning so the teacher can direct 

them toward a goal. Considering these characteristics, it can be said that the podcasts allow the 

students to practice their language skills in L2, avoid the public embarrassment (since podcast is 

an audio file), provide self-feedback and track their learning process. Furthermore, for the 

students, the experience of creating their own content can engage them with English and the 

satisfaction with their learning process can increase (Chester , Buntine, Hammond, & Atkinson, 

2011). As they make their podcast according to what they are interested in, their experience from 

learning a second language only focus on grammar can change to use the language to 

communicate and express their ideas, opinions and thoughts.  

Finally, Villano ( 2008), explains that “podcasting is a lot like speechwriting” (p.1). 

Accordingly, he suggests that to prepare a podcast the students should “know their audience, 

pick a theme, research talking points, and practice. Like speeches, podcasts require a beginning, 

middle, and conclusion” (p.1). Following this structure, the tenth graders should choose a topic 

and research information to underpin their stands and write the script; then practice their writing 

skills and the speaking skills as they record it several times. This author also mentions as next 

steps to focus on sound while recording and then edit it aiming for the best quality.  

Task-Based Language Teaching (TBLT) 

 According to Ellis (2013) TBLT is “an approach to teaching a second/foreign language 

that seeks to facilitate language learning by engaging learners in the interactionally authentic 
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language use that results from performing a series of tasks” (p.1). To this respect, the students in 

tenth grade have to solve a different set of writing and speaking tasks using authentic materials in 

English (such as realia and multimedia materials) that communicate meaning and allow them to 

learn and practice this language.  

Ellis (2013) also defines tasks as “workplans that provide learners with the materials they 

need to achieve an outcome specified in communicative rather than linguistic terms” (p.2).  

These tasks can be “focused” or “unfocused”. Both aim to simulate communicative language 

use, but the first are designed to elicit use of some specific linguistic feature, it could be of 

grammar, while in the second the topics are drawn from real life (Ellis, Task-Based Language 

Learning and Teaching, 2003).  Supplementarily, Richards & Rodgers (2004), affirm that 

"engaging learners in task work provides a better context for the activation of learning processes" 

(p. 223). Along these lines, in this proposal the teacher provides the input and output necessary 

for language acquisition by the use of authentic material such as videos, podcasts, magazine and 

journal articles through the sequence of unfocused tasks. The content to be addressed can be 

critically analyzed by the students due to their controversial topics and they have to collect the 

information and acquired the vocabulary needed to develop the argumentative podcasts.  

Additionally, for the case of this proposal it was considered the framework for designing 

task-based lessons illustrated in table 1 by this Ellis. According to this model, for the pre-task the 

teacher presents awareness-raising activities; during task stage the students develop 

communicative activities with the assessment of the teacher; in the post task the students share 

their understanding with the group and the teacher. Nonetheless, the design of the lessons plans 

following this model can be seen in more detail in chapter 4.  
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                              Table 1.  

                                         A framework for designing Tasks-based lessons. 

                                                                     
Note: retrieved from Ellis (2003) in his book “Task-Based                                                                

Language Learning and Teaching”  

 

Argumentative productive competences 

In order to understand this construct, it is necessary to address the meaning of speaking, 

writing and argumentation separately.  

Speaking and writing are known as the productive skills. On one hand, speaking is 

defined by Burns & Joyce (1997), as an interactive process of constructing meaning that involves 

producing, receiving, and processing information. Therefore, when the students speak, they can 

interact with others or influence their point of view (Clark & Clark, 1979). The correct 

development of this skill requires the knowledge of certain amount of vocabulary, grammar, and 

a clear pronunciation (Baker, Westrup, 2003).  

In Fact, Brown & Yule (1983), suggest that speaking can have an interactional or 

transactional function. The first, serves to establish and maintain social relations. The second, is 

focused on the content and making oneself understood clearly. For the case of this proposal, 
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speaking has a transactional function since the aim for speaking in the podcast is to talk about a 

specific controversial topic and in a clear and argumentative form.  

On the other hand, writing is the process of using symbols to communicate thoughts and 

ideas but in a readable form. It also includes knowledge of grammar, vocabulary, and 

punctuation (Benwell, 1997). Besides, this kind of production can work to enable the student to 

produce a readable product and to prepare for another activity (Harmer, 1991). This is the case of 

this intervention since the students have to write the script in order to produce it orally in the 

podcast.  

Considering all above, these productive skills allow the students to express themselves 

and communicate to others. As Jaramillo and Medina (2011) suggests, productive silks are an 

important form of expression used to persuade or convince other people as well as to share ideas 

and feelings” (as cited in Iqram , 2015). 

Thus, the idea of developing these productive skills is for the students to express their 

perspectives and ideas not only in a clear form but also with accurate information to support 

them. That is to say, the students should be able to argue their points of view. According to Solís 

(2007), argumentation is one of the discourse organization modes that uses analytical (deductive, 

syllogistic), rhetorical (authority, quasi-logical, fallacies) or dialectical sequences, that influence 

the construction of mutual images and the privilege of one or other orientation. Moreover, Pipkin 

and Reynoso (2010), suggest that argumentation is a rational activity oriented to defend a point 

of view that becomes acceptable to a critic who takes a reasonable attitude. They also mention 

that it can be developed either spoken or written. However, the most accurate definition for this 

proposal is the one provided by to Van Eemeren, et al (1996): 
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Argumentation is a verbal and social activity of reason aimed at increasing (or 

decreasing) the acceptability of a controversial standpoint for the listener or reader, by 

putting forward a costellation of propositions intended to justify (or refute) the standpoint 

before a rational judge (p.5).  

Hence, the students should think reasonably about a controversial social issue and try to 

justify their stand. Here is important to mention that this kind of reasoning occurs when the 

student explains the issue to his conversational partner in the podcast for informative reasons 

(Asterhan & Schwarz, 2007).  

For the last term, competences, Fernández and Rubau, (2012) define competences as the 

capability to deploy an articulated set of knowledge, abilities, and skills of attitudes to perform 

appropriately in a specific context and a problem situation. Likewise, MEN (2002), suggest that 

competences are a set of skills, abilities, attitudes that people develop and allow them to 

understand, interact and transform the world in which they live. 

Considering all above and for the purpose of this study argumentative productive 

competences are understood as the ability to articulate a set of knowledge, attitudes, and skills in 

the development of a written and spoken discourse drawn to express a rational, analytic and 

rhetorical point of view in a clear form that leads to reflect on controversial social problems in 

order to transform owns and others perspectives which lead to face the challenges that arise from 

the accelerated changes in today's society (see figure 1). 
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Figure 1. Visual representation of the construct 

“Argumentative productive competences”  
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CHAPTER III 

This section of the studyproposal presents the methodological framework that guided the 

development of the proposal. Firstly, this work is situated in a research paradigm and the type of 

study that was attempted to be carried out is characterised. After that, the instruments that were 

used in order to collect data for the diagnosis stage are presented, and finally, the data collection 

procedures that were followed and some ethical considerations are described.  

Research paradigm 

This study  was carried out under the perspective of qualitative research since one of the 

aims of the researcher was to understand the situations that involve students’ English learning 

process. Hernández, Fernández and Baptista (2014) suggest that qualitative investigation is based 

on an inductive process that allows the researcher to go back to previous stages as needed and 

uses the participants’ perspectives and their interaction to collect the data. Therefore, following 

these characteristics the researcher observed. consideredate and registered all the information 

about the behavior of the students in English classes, their perspectives and their English 

learning process. 

Type of study 

First of all, it is important to clarify that this proposal initiated following the model of the 

action research study. Mills (2003) asserts that action research is carried out by a teacher 

researcher to collect data with the goals “of gaining insight, developing reflective practice, 

effecting positive changes in the school environment and on educational practices in general, and 

improving student outcomes” (as cited in Hopkins, 2008, p.48). In this sense, the author of this 

project was considered as a pre-service former teacher and a novice researcher with the aim of 

enhancing the argumentative productive competences of tenth graders at IPN.  
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Moreover, the researcher intended to accomplish the study adopting the model of action 

research established by Elliot (1991). Thus, the  initial plan consisted of three main stages that 

were related to the primary study as follows: 1. General idea: for the research the idea was to use 

the podcast as a pedagogical resource to enhance the students’ argumentative productive 

competences 2. Implementation: the students solve a set of tasks based on controversial topics 

from real scenarios to create their argumentative podcasts. Then, the researcher was supposed to 

evaluate the results of the students’ based on the artifacts and the final argumentative podcasts 

and provide the feedback to the students. Finally, the researcher should reflect upon the process 

of creating the podcast following the TBLT approach and its impacts in enhancing the 

argumentative productive competences with the information of the students’ interviews, artifacts 

field notes and the final podcasts. 

However, due to the pandemic situation it was not possible to carry out the research as 

previously planned. In Colombia, educational institutions were closed throughout the year 2020 

since March. Therefore, it was only possible to reach the first stage and with the information 

collected the research became into a pedagogical and didactic innovation proposal. In parallel to 

the action research this type of proposal proceeds from the teacher’s critical reflection about his 

own practice and the way in which students learn. It is also made up of planned actions that seek 

a concrete transformation (Pabón, 2019). However, it does not imply to apply it, collect data 

results, and analyze the information.  

Data collection instruments and procedures 

In order to collect reliable information from the students and their context, the researcher 

observed them and recorded the information in field notes, applied diagrams, questionnaires and 

collect the students’ artifacts to finally triangulate the results. Okuda and Gómez (2005) state that 
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triangulation is made by using multiple methods (qualitative or quantitative), data, theories, 

researchers or the context of a phenomenon. Therefore, this methodology allowed the researcher 

to consider and compare all the multiple data collected from the different instruments, which 

underpin the reliability and the validity of the results. As Phillips and Carr (2010) says: “the 

more relevant data, the more trustworthy the research” (p.84)  

Implemented Instruments  

Field notes. One of the instruments usedconsidered to collect data were the field notes. 

Freeman (1998), mentions that “field notes are notes taken by participant observer in another 

teacher's classroom … to provide descriptions of teacher or student behavior with emphasis on 

the setting, group structures, nonverbal information, and interactions among participants” 

(p.209).  In this sense, the researcher noted down information about the students’ behavior in 

seven English classes the teacher’s behavior and teaching, the characteristics of the classroom 

and the environment the students were involved (See Appendix A) 

Diagram on- or off-task behavior. This diagram (See Appendix C) was used to collect 

information about students’ participation in two English classes in September 2019. According 

to Hopkins (2008) “the aim of a diagram is to produce a record of what happens in the 

classroom. It records in diagrammatic form a series of classroom interactions” (p.89). This 

instrument allowed to identify who and the times they spoke in English in class.  

Questionnaires.  Two questionnaires were used in order to know the students’ context 

(see Appendix B) and to diagnose their English level (see Appendix D). Hopkins (2008) suggests 

that a questionnaire ask specific questions that allow the researcher to obtain broad information 

from pupils in a quick and simple way. These characteristics were a significant reason for the 
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researcher to apply them considering the time to observe the students and the specific data 

needed. 

Suggested instruments 

Artifacts. Another way to collect data is through artifacts. Mc Millan and Schumacher 

(2005) assert that artifacts are tangible evidences that describe the people experiences, their 

knowledge, their behavior, and values. For this study, the researcher suggests collecting students’ 

notebooks, worksheets, and the podcasts. Even though, the student-made artifacts allow to obtain 

close data regarding their performance in each task and identify issues that emerge with careful 

analysis, it is important to consider as a limitation for this type of instrument that the students 

may not all be equally articulate and perceptive doing the activities. 

Tape Recordings. According to Button & Lee (1987) the use of tape-recordings is a 

practical strategy for apprehending the data naturally occurring and making it available for 

extended analysis. For the case of this study the students record audios in their cellphones to 

complete some tasks. Considering the definition preciously mentioned, these tape records are 

useful for the researcher in two ways: first, to evidence students’ oral production; second, to 

identify their improvement in their speaking skill since the teacher-researcher can compare the 

first audios with the last ones. However, it is important to consider that one of the disadvantages 

of this instrument is the time taken to transcript all the information. Although, this can be 

overcome using apps such as Google drive that allows to convert audios to texts. 

Interviews. Considering the definition and types of interviews by Bloor and Wood 

(2006), interviews are instruments in which the resarcher elicitates data trough the questioning of 

respondents. For this proposal the researcher recommends to apply the semi-sturcture interview, 

which involves a series of open-ended questions based on the topic areas to cover. (Mathers, 
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Fox, and Hunn, 2002). In this sense the teacher who implement this project has a preselected 

topic to cover and discuss it in more detail if needed with open questions to acknowledge 

students’ opinions about the use of the podcasts and the activities in English based on 

controversial topics.  

Table 2 

Triangulation plan 

RESEARCH 

OBJECTIVES 

DATA 

SOURCE # 1 

DATA 

SOURCE # 2 

DATA 

SOURCE # 3 

DATA 

SOURCE # 4 

To design a pedagogical 

intervention based on a set of 

tasks that lead the realization 

of the argumentative podcast. 

Field notes Diagram on- or 

off-task 

behavior 

Questionnaires  

To analyze and describe the 

role of the podcast with 

social content on the 

development of 

argumentative productive 

competences in EFL.   

Field notes  Artifacts Students’ 

interviews 

 

To identify the students’ 

responses to the use of a set 

of tasks based on 

controversial topics to create 

a podcast in order to improve 

their argumentative 

productive competences in 

EFL. 

Field notes Artifacts Students’ 

interviews  

Tape 

recordings 

Note: this table presents instruments to collect the data according to the proposal objectives  

Procedures 

The development of this study started on September the third in 2019 and due to ethical 

considerations, a consent form (see appendix E) was sent to get parents’ permission for using 

students’ information. All the records collected from the students were confidential and kept 

carefully, securely, and responsibly by the researcher as were considered only for academic 

purposes.  
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The first classes were exclusively to observe the students and registered the information 

in the field notes. On September 24th, the questionnaire of characterization was applied (see 

Appendix B). The students answered this questionary individually and it was given in Spanish 

since the aim of using this instrument was to acknowledge a few of their personal information 

such as their background, their interests, and their perspective about learning English. Two 

classes after, the diagnostic test to evaluate the four English skills was applied (Appendix D). 

They did the reading and listening part in the lab in one class, and they took another class to 

resolve the writing and speaking part. The next classes the Diagram “Observing on-task/ off -

task behaviors” was applied (see Appendix C) and the researcher continued observing and 

registering the data in the field notes (see Appendix A).  

Data analysis methodology suggested 

The researcher The researcher suggests the grounded theory (GT) for data analysis. “This 

theory strives to understand and explain human behavior through inductive reasoning processes” 

(Elliott & Lazenbatt, 2005 as cited in El Hussein, Hirst, & Salyers, 2014). It requires to identify 

theoretical cathegories derived from the data collected by a constant comparative method (Glaser 

& Strauss, 1967; Hammersley, 1989). Therefore, through the use this method the teacher can 

explain students’ behavior in English class and in considering and analyzing all the data 

collected from the field notes, artifacts, tape recording and students interviews he can achieve a 

strong intellectual justification for using qualitative research to develop theoretical analysis 

(Goulding, 1998).  El Hussein, Hirst, & Salyers, (2014) also recommend to assum “a reflexive 

position to stay engaged while interacting with the data” (p.1). In addition, the GT follows steps 

that allow to analyze the implementation of this proposal since it has an initiating research 
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question, data selection, data collection, data analysis, and finally a conclusion of the research 

(El Hussein, Hirst, & Salyers, 2014).  

To conclude, this chapter aimeds to present the process and instruments used to gather 

data and how this information was analyzed. Hence, since this study was developed under the 

qualitative paradigm the main technique was observation and the instruments derived to gather 

data were field notes, diagrams, questionnaires, and artifacts. Finally, the results of each 

instrument were triangulated to present the conclusions. 
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CHAPTER IV 

Pedagogical and Didactic proposal 

This chapter presents the educational perspectives from which this project emerged the 

instructional design that describe how this pedagogical intervention should be carried out. The 

first perspective is the curricular vision which embraces the Emancipatory Curriculum. The 

second is the vision of learning that the researcher aims to follow with the students and is based 

on social interaction; and the last one is the vision of the classroom understood as a learning 

environment. Finally, the instructional design described in detail to be applied and evaluated.   

Curricular vision 

 Considering the objective of promoting argumentative productive competences, it is 

appropriate to underpin the curricular approach on the Emancipatory Curriculum. This 

curriculum is rooted in the “Critical pedagogy” led by Freire followed by Giroux, and McLaren. 

In general, this vision suggests that education should be a political act in which teachers and 

students become “cultural workers” (Freire, 1998) who can identify and redress the injustice and 

myths of the oppressive world (as cited in Gruenewald, 2003). In this sense, this curriculum is 

structured with the aim of educating students that can reflect critically about their selves and 

their environment to make decisions that can transform the reality for the collective welfare. 

Additionally, Freire (1970), proposes three educational objectives for this curriculum (as 

cited in Nouri & Sajjadi, 2014): first, “humanization”, which stands for enabling teachers and 

students to reflect critically on their relationship with the world and be consciously aware of their 

context and their conditions as human beings; for the case of this study, the students should 

reflect their relation with the social media they use and how these networking influence their 

human condition. Second, “critical conscientization”, that is “to learn to perceive social, 
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political, and economic contradictions and to take action against the oppressive elements of 

reality” (Freire, 1970, pág. 17), considering this, the students should recognize fake news in 

social media and create an argumentative podcast on how to cope the disinformation problems. 

Third, “establishing a problem-posing Education System” that suggests a dialogic relationship 

between the teacher and the students; therefore, the researcher teacher’s intervention is intended 

to establish ongoing dialogue in which she can also learn from the students.   

Vision of learning 

This study embraces Vygotsky’s (1978), and Nunan’s (2004), perspective about learning. 

Vygotsky states that higher thinking results from social interaction when a child has to solve 

problems with the guidance of adults and peers. Following the TBLT, Nunan (2004), suggests 

that learning is a process in which the students can focus on a language learning target through 

simulating real situations in the classroom. In this sense, the tenth graders might have the 

opportunity to enhance their language competences by interacting among each other and with the 

teacher when they develop a set of tasks about controversial topics. This because the students 

will receive the guidance of the teacher to accomplish each task as needed, and they also have to 

share respectfully the information searched and their perspectives to reflect about each topic 

based on reliable information and understanding that the different points of view can help them 

to widen their mind set and address issues in a rational way. 

Vision of language  

Considering TBLT approach, language is a tool “for communicating and for ‘doing” 

(Larsen & Anderson, 2011, pág. 201). Regarding this, the students in tenth grade can learn 

English by solving a set of tasks and using this language to communicate in real contexts. 

Besides, Utrecht Institute of Linguistics OTS (2012) states that “people use language in specific 
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discourse contexts, to share information with others, and to persuade or otherwise affect them”. 

In like manner, Rabiah (2012), suggests that “language is a communication tool used by 

everyone in their daily life as a means to convey information and arguments to others…language 

has close relation to the attitude or behavior of groups of speakers of the languages” (p. 1). 

Therefore, for the development of this proposal language is considered as the tool that the tenth 

graders can use to share information, express their thoughts and arguments about the 

controversial social issues.  

Vision of classroom  

One of the main characteristics of a podcast is that it can be developed and listened to in 

any place at any moment. That is an important reason to say that this instrument as a pedagogical 

tool breaks the perspective of a classroom only as a specific place to learn. Hugo Cerda (2001), 

suggests that a classroom is “a socio-affective environment where the encounter and the 

interaction between the two protagonists of the educational process takes place (…) any place 

can become an educational classroom” (p. 13). Here it is important to mention that the 

protagonists can be two students helping to each other in their educational process.  

Similarly, in the article from the Guardian journal A classroom for the 21st century: 

where are the best places for learning? (2013) it is presented that a classroom is a learning 

environment so it does not only of “tables and chairs, usually arranged so that children face a 

teacher and an interactive whiteboard” since “ learning can, and does, happen anywhere and 

everywhere”. In this sense, a classroom can become any place at school where students work 

together or even alone developing the podcast, reflecting and searching about the topics 

addressed in class and practicing by recording their audio files for the podcast.  
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Instructional design  

This proposal requires students to produce a podcast about the issues emerged by the use 

of social media and in this manner to enhance their argumentative productive competences. For 

this end and considering the action research which was the initial method of research to develop 

this proposal, the pedagogical intervention is drawn to be developed in three cycles in thirteen 

weeks considering that the students have one English class of 1 hour and 30 min per week. It is 

pertinent to clarify that this division was established considering the initially design under the 

action research method.  

 To begging with, the cycle one named “Lifestyle on social media” includes 3 lessons 

plan for 6 classes to present expectations for the final task and the introduction of the topic of 

social networks. Thus, it starts with an explanation of what podcasts are, a brief description of 

the process to create one, and an example. Secondly, the topic of social networks is approached 

through controversial topics, such as: reasons to close all the social media, the falsehood of 

beauty and its influence on people, and the standards of lifestyle promoted by influencers. Each 

session begins with a task to introduce the topic, a development task that includes a review of 

vocabulary related to physical appearance and leisure activities, and a final task that poses a 

question that can be controversial for students in light of their perspectives. Given the above, the 

two objectives of this cycle are first that the students acknowledge the final task and secondly 

reflect and share their opinions in writing and orally about beauty, their self-esteem, motivations 

in their lifestyles to strengthen both their language skills and their reflective capacity. 

The second cycle, named "Disinformation” involves two lessons plan for three classes for 

students to recognize misinformation on social media. It starts presenting the types of 

disinformation and some fake accounts created on Facebook that the students have to analyze. 
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Subsequently, the different types of argumentative fallacies are addressed, and the students have 

to identify them in memes on social media. In the same way, as in the previous cycle, there is an 

initial task related to the topic; a development task that in this case includes learning vocabulary 

about: fallacies, expressing a position, argumentative speech, and linking words; and a final task 

that presents a controversial question or statement to which students should answer or reflect 

based on reliable information. They also have to organize their reflections in writing and share 

them orally through audios. Thus, the goal of this cycle is for students to be able first, to 

recognize the lies in the information exposed on social networks and other similar media; 

second, to identify sources of reliable information; finally, to reduce the spread of false 

information by teaching others to pinpoint it. 

Finally, the third and last cycle, titled “I’m a conscious podcaster” has one lesson plan for 

three classes. Here, the students create their argumentative podcasts. As in the previous cycles, 

each session has an initial, development, and final task following the TBLT approach. In the first 

session, the students take into account the topics covered in the previous classes to define the 

content of their podcasts and choose the information that will support their statements. In the 

next class, they should write the script taking up the vocabulary previously learned. 

Subsequently, the tenth graders must record and edit the audios to deliver them to the teacher in 

the last session.  

Table 3 

Pedagogical ProposalChronogram 

CYCLE LESSON TOPICS OBJECTIVES LANGUAGE 
VOCABULARY 

 
1. 

Lifestyle on 
social media 

  (6 sessions)  

 
Lesson 
plan: 1 
 
N’ 

 
 
 
Podcast and social 
media  

 
-To identify the steps to 
create a podcast  
-To record a short audio 
reflecting on the reasons 

 
VOCABULARY 

 

• Key social media 
terms  
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classes: 2 
 

 about quitting social media   

 
Lesson 
plan: 2 
 
N° 
classes: 2 

 
 
 
 
Fake beauty 

 
-To review vocabulary 
about physical appearance  
-To recognize the 
falsehood of beauty on 
social media  
-To identify how beauty 
standards, influence self-
esteem  
-To write a short paragraph 
about their perspective of 
beauty. 
  

 
VOCABULARY 

 

• Physical 
appearance 
(idioms) 

• Linking words 
  

 
Lesson 
plan: 3  

 
N° 
classes: 2 

 

 
 
 
Fake lifestyle  
  

 
-To talk about the 
falsehood behind the 
lifestyle of some 
influencers. 
- To write a basic script 
about the reasons of faking 
in social media.  
-To record the script as a 
short audio.     
  

 
VOCABULARY 

 

• Leisure activities  

• Linking words 
  

Data 
collection 

 
students’ artifacts, tape recordings, field notes 

 
 
 
 
 

2. 
Disinformation 

(3 sessions) 

 
 
 
Lesson 
plan 1:  
 
 N° 
classes: 2 
  

 
 
Fake news  
 
Argumentative 
fallacies  
 
Types of false 
information  

 
 
-To acknowledge the types 
of argumentative fallacies  
- To recognize the types of 
false information. 
To reflect on the 
consequences of spreading 
false information. 
  

 
VOCABULARY 

 

• Stating a position 

• Fallacies  

 
Lesson 
plan 2:  
 
N° 
classes: 1 

 
 
 
Argumentative  
speech 

 
- To identify the 
characteristics of an 
argumentative speech. 
- To stand a point of view 
about a controversial 
statement. 

 
VOCABULARY 

 

• Argumentative 
speech 

Data c 
collection 

 
students’ artifacts, tape recordings, field notes 

 
3 

I’m a 
conscious 
podcaster 

(3 sessions) 

 
Lesson 
plan 1:  
 

 N° 
classes:3    

 
 
Argumentative 
Podcast  

 
-To use the vocabulary and 
information presented in 
previous classes to create 
a script 
-To record and 
argumentative podcast 
about a problematic 
consequence of using 
social media.  

 
VOCABULARY 

 

• Physical 
appearance  

• Leisure activities  

• Linking words  

Data 
collection 

 
 students’ artifacts, tape recordings, field notes, semi- structure interviews 
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Possible impacts 

 It is expected that with the development of this proposal, the students in tenth grade can 

enhance their argumentative productive competences and reflect on issues related to their context 

and so developing their critical thinking to address the myths in their reality. In addition, as they 

practice their speaking in class, it is assumed that the students can increase their self-confidence 

to speak in English and in that way feel more motivated to continue with their learning English 

process.  

To conclude, this chapter presents the researcher’s perspective about curriculum, 

language, learning and classroom. Likewise, the intervention proposal with the aim that the 

students in tenth grade can create an argumentative podcast is presented. It is also described in 

detail the three cycles of intervention involving the topics about fake beauty, fake lifestyle and 

false information to be developed in twelve classes, the general activities and resources to collect 

the data. 
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Lesson plan 1: Podcast and social media 

Lesson plan: 1 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

• To recognize the topic of social media and the podcast.  

• To recognize terms related to social media 

• To review simple present 

 

 

Pre-task 

 

 

 

 

15 min 

 

Priming: Ask the following question to the students: What radio programs do you 

usually listen to? What are they about?  

Present to the students the short podcast “Facebook fun!” (Annex 1).   

According to the previous activity, the students should answer:  

What is a podcast? What kind of topics do you usually listen to from the podcasts? 

What do you think is the difference between a radio program and a podcast? 

Teacher tells the students that a podcast is the project they are going to develop. 

During task 

 

 

 

30 min 

 

The students read the script (Annex 2) of the previous podcast “Facebook fun” 

carefully and underline the sentences in present simple. They also look for the 

underknown vocabulary. They listened the short podcast again. 

Teacher asks the student: Are there any interesting groups that you belong to now? 

Then they write a short paragraph (5 lines) explaining why they have a Facebook 

account.  

20 min Teacher presents short videos to understand how to podcast. She also stops the 

videos occasionally and check students understanding by doing questions.  

 

Video 1: What is a podcast? (3 min)  

Video 2: Early things to consider-Podcasting (4 min) 

 

The students should take notes about the steps to podcast and the important things to 

consider from the video. 

https://www.youtube.com/watch?v=czzfteRyAUI
https://www.youtube.com/watch?v=3z2Pg8E3oz8
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Post task  

 

15min 

By groups of three students they share their answers and the important things to 

considers about the podcast (orally). The teacher walks around the groups to give 

language advice.  

 

 

 

10 min 

Peer quiz 

 

Each student writes two questions related to the information presented in the 

previous videos. After that, teacher gathers the questions, mix and distribute them 

among the students (individually). They answer the questions and return them to the 

teacher.  

 

 

Podcast and social media 2 

Lesson plan: 1 Session: 2 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

 

Lesson Objectives 

• To introduce the topic of social media and the podcast.  

• To review simple present 

• To recognize terms related to social media 

• To talk about quitting social media 

 

 

Pre-task 

 

 

10 min 

 

Priming: teacher presents a slide (Annex 3) with social media terms and asks the 

students: what do you think these terms are related to?   

After they answer, teacher asks the questions: What is a social network? What are 

the features of a social network? 

 

During task 
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25 min 

 

Teacher presents the rest of the slides which have a key word, a picture related to its 

meaning and the pronunciation. By teams of three students, they write a short 

definition or sentence using each word as the teacher presents each slide with 

pictures. The teacher randomly chooses 3 teams to read their definition aloud and 

clarifies the meaning whether is needed. 

20 min After that teacher asks the students if they know who about Jaron Lanier is or if they 

have heard about the book “Ten Reasons Why You Should Quit Social Media” 

 

Then, teacher provides biographic details about Jaron Lanier and his book “Ten 

Reasons Why You Should Quit Social Media” 

 

Now, by their teams of three people the students have to read the article “Jaron 

Lanier: “Ten Reasons Why You Should Quit Social Media” (Annex 4), the teacher 

gives different reasons of the article to each student. That is to say, the first student 

receives the first 4 reasons, the second the next 3 and the last one the last three.  

 

Post task  

 

35min 

 

After reading, the students share the reasons they read and write their opinions about 

the article in a template (Annex 5). Then they write a short dialogue mentioning 

their opinions and using the vocabulary learned in class. Once this is done; they 

should record it as an audio in their cellphones and send it to the teacher.  

The teacher walks around providing language advices. 

 

 

Annex 1. Podcast “Facebook fun”. 

 

 

 

https://drive.google.com/file/d/1V6iO4AS2TvbFIX7ZV1tWxnFdYHAtAHsD/view?usp=sharing
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Annex 2.  Transcription of “Facebook fun”.  

https://drive.google.com/file/d/1uqrVuo-V9cFu0oNCGg6CDisuYs4-WS9g/view?usp=sharing
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Annex 3. Key social media terms 

 

https://drive.google.com/file/d/1DBDKhFvKpuGa2vNzViBpzfhoauqMIFZW/view?usp=sharing
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Annex 4. “Ten Reasons Why You Should Quit Social Media” 

 

https://drive.google.com/file/d/1DE7M8KI4MSG8R7WgRJ1REV4tXT2n_ON0/view?usp=sharing
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Annex 5.  Template 

 

https://drive.google.com/file/d/1F_Xg9GaSnCMFK3BxxE82WF2OWH6B_tb3/view?usp=sharing
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Lesson plan 2: Fake beauty 

Lesson plan: 2 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

• To recognize the falsehood of beauty on social media  

• To review vocabulary about physical appearance 

 

 

Pre-task 

 

 

 

 

10 min 

 

Priming: the teacher asks:  

What is beauty? What do you consider beautiful in a person?  

The students watch the video “Pizza turns out a woman”  

Teacher asks the students: what do you think is fake beauty? Then, she explains the 

meaning of the word “fake” 

 

During task 

 

 

20 min 

 

Describing appearance/ matching game (annex 1): the teacher shows a picture as a 

clue for the students to match the idioms related to physical appearance with their 

meaning. They also have to complete examples of usage. 

 

40 min 

The students read the text “The dark side of social media: How unrealistic beauty 

standards are causing identity issues” (Annex 2) and highlight the ideas that 

illustrate the unrealistic beauty standards in social media. 

 

The students choose an influencer they admired on Instagram. The students write a 

description of his/her physical appearance by using the previous vocabulary. Then, 

they answer the following questions:  Is his/ her physical appearance a reason you 

follow him/her? Explain. Does the influencer fill in the unrealistic standards in 

social media? Explain (10 lines) 

 

Post task  

 

15min 

By teams of three people the students show the influencer they chose and share their 

answers (orally). Teacher walks around providing language advice.  

 

 

https://www.youtube.com/watch?v=9j656_RiO0k
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Fake beauty 2 

Lesson plan: 2 Session: 2 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

• To review vocabulary about physical appearance  

• To recognize the falsehood of beauty on social media  

• To identify how beauty standards, influence self-esteem  

 

 

Pre-task 

 

 

 

15 min 

 

Priming: teacher asks the students: how important is to be a good-looking person on 

social media nowadays? 

Then the teacher presents the video “Don't Judge me Challenge Compilation”   

Teacher stops the video occasionally and the students have to describe the person 

from the video using the vocabulary seen in the previous class.  
 

During task 

 

15 min 

By groups of three people: some groups look for the concept “self-esteem” and other 

groups look for what characterize a person with a health self-esteem. They create a 

poster with the information.  
 

 

 

30 min  

The students read the article “Social media diminishes self-esteem, encourages fake 

beauty” (Annex 3)   

Teacher asks the students to check the Instagram account “celebface” in their 

cellphones. This account reveals before and after surgery shots of celebrities and 

influencers so that students can see that some of these 'ideal' bodies are mad made.  
 

Post task  

 

30 min 

 

The teacher asks if the know the structure to write a paragraph. Then the teacher 

gives an outline (Annex 4) to the students of the structure of a paragraph and 

explains it. She also gives the students a poster (Annex 5) with linking words 

The students have to write a paragraph (7 lines) answering the following question:  

 

How do you think that beauty standards in social media have affected your 

perspective of beauty? 

The teacher walks around to provide language advice.  

 

https://www.youtube.com/watch?v=xFasfBaeKcg&t=83s
https://www.youtube.com/watch?v=xFasfBaeKcg&t=83s
https://www.instagram.com/celebface/?hl=es-la
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Lesson plan 2: Annex 1. Physical appearance matching game  

 

 

https://drive.google.com/file/d/1UTLKQiP6wtxfGmIP6tKR3VhAXcRwatwP/view?usp=sharing
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Annex 2. The dark side of social media: How unrealistic beauty standards are causing 

identity issues 

 

https://drive.google.com/file/d/1fnbJV65i7quhZjsHt8s_cIusCUn3IKcy/view?usp=sharing
https://drive.google.com/file/d/1fnbJV65i7quhZjsHt8s_cIusCUn3IKcy/view?usp=sharing
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Annex 3. Social media diminishes self-esteem 

 

https://drive.google.com/file/d/12PzGvwdL45Xq-tQlXmMlV4xgEJyph0TA/view?usp=sharing
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Annex 4. Outline of the structure of a paragraph 

 

https://drive.google.com/file/d/1cVQ2U9s4NLH0k_m_SPLRsCqzFoj-brBJ/view?usp=sharing
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Annex 5. Poster of linking words 

 

https://drive.google.com/file/d/1cVQ2U9s4NLH0k_m_SPLRsCqzFoj-brBJ/view?usp=sharing
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Lesson plan 3: Fake lifestyle  

Lesson plan: 2 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

• To identify the falsehood behind the lifestyle of some influencers. 

 
 

Pre-task 

 

 

 

 

10 min 

 

Priming:  the teacher asks the question: What do you like to do in your free time? 

Do you post what you do on your social media? 

Teacher presents the video “7+ Vocabulary for Talking About Free Time” that 

presents idioms for talking about free time activities. The students jot down the 

vocabulary in their notebooks.  

 

 

During task 

 

 

20 min 

 

The students have to choose one of the selfies they have posted in one of their social 

media accounts. Then they have to answer (by writing) the following questions: 

What is the story behind that picture? What is the reason you posted that selfie? Do 

you think about what other people could think of that picture before to post it? 

The students watch the video: “Are You Living an Insta Lie? Social Media Vs. 

Reality” 
 

 

40 min 

 

The class is divided into 10 groups of three students. In the groups from 1 to 5 the 

students are numbered by 1 to 3. In the groups from 5 to 10 the students are 

numbered from 6 to 8. They have to read an article (Annex 1) and highlight the main 

ideas. 

 

Groups 1 and 6: The inside story of one Instagrammer’s fake trip to Disneyland 

Groups 2 and 7: Fake it till you make it, or maybe not: the disastrous story of a 

vegan influencer 

Groups 3 and 8: Instagram influencer Natalia Taylor fakes Bali vacation with Ikea 

pics 

Groups 4 and 9: Social Media Influencers Are Not Fitness Experts 

Groups 5 and 10: Instagram influencer slammed for 'fake traveling' photos 

 

Post task  

https://www.youtube.com/watch?v=9SDqzdk7Qj0
https://www.youtube.com/watch?v=0EFHbruKEmw
https://www.youtube.com/watch?v=0EFHbruKEmw
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20 min 

The students gather by numbers, that is to say, number 1 in the same group, number 

2 in the same group, number 6 in the same group, etc. They have to tell the 

information from the article they have read to their classmates. 

 

Fake lifestyle 2 

Lesson plan: 2 Session: 2 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

• To identify the reasons behind faking on social media 

• To record a short podcast  
 

Pre-task 

 

 

15 min 

The teacher writes down on the board the English aphorism “Fake it till you make 

it!”. She asks the students if they know that aphorism and explain it. Then the 

teacher asks the students if they agree with the aphorism.  

 

The students watch the video: “Why Fake It Till You Make It Is Bad Advice” 

and jot down 3 reasons why fake it till you make it is a bad advice.  

 

 

During task 

 

30 min 

 

 

 

 

 

 

 

 

 

 

The teacher shows the video: “What life is today explained in five seconds with this 

selfie”  

 

After, the students read the text: “4 Reasons Why People Fake on Social Media” 

(Annex 2)  
 

The teacher writes on the board the following statement: “Profiles in social media 

are a filter version of who people really are”. The students write a paragraph 

expressing whether they agree or disagree with the previous statement. They can use 

the template used in a previous session.  

https://www.youtube.com/watch?v=zOH5WUiBdHA
https://www.youtube.com/watch?v=TMfKkN9lV40&feature=emb_title
https://www.youtube.com/watch?v=TMfKkN9lV40&feature=emb_title
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20 min 

Then the teacher presents the short video “Writing Scripts”. The students have to 

modify the paragraph as a script to record a short podcast. 

 

The teacher writes this basic template on the board: 

 

Intro: [Say your podcast name and topic, your name and who you are, what you’re 

going to talk about, and your call to action] (Duration) 

Topic: [Set up your overall theme and discuss a point, topic, or segment in detail] 

(Duration) 

Outro: [Summarize theme, topics, and segments with conclusion] (Duration) 

Closing Remarks: [Thank audience, thank guests, talk about the next episode, and 

do one final call to action] (Duration) 

 

Post task  

 

35 min 

 

The students record the podcast (2 min). They listen to their own audios and record 

again and again until they consider it sounds good and it’s understandable for their 

classmates.  

By groups of three people they share their audios to provide feedback.  

 

 

 

 

 

 

 

 

 

 

 

https://drive.google.com/file/d/1fHBvePo7ep1v4at4PodkZThvl2Rbw0Rf/view?usp=sharing
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Annex 1. “Fake it till you make it” articles.  

 

https://drive.google.com/file/d/1uuQTNlLvACDZskDyYuMF1NEAUs9bNzLC/view?usp=sharing
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Annex 2. Article, “4 reasons why people fake on social media” 

 

https://drive.google.com/file/d/1fJXYdHf_pK6FC1qJMPewPkWbQCR0a_DH/view?usp=sharing
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Lesson plans Cycle 2 

Lesson plan 1: Disinformation 

Lesson plan: 1 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

 

• To recognize false information. 

 

 

Pre-task 

 

 

 

 

15 min 

 

Priming: Telephone game/ Chinese whispers 

 

Teacher asks the following questions:  

 

• Have you ever received a request of friendship from a fake Facebook/ Instagram 

account? 

• Did you accept that request? 

• How did you know it was a fake account? 

• Have you ever created a false social media account? Yes/No 

 

 

During task 

 

 

 

40 min 

 

By groups of three students: the teacher provides one site to the students and, on 

their cellphones, she asks them to check and choose an article from the following 

Facebook pages and their websites:  

 

• Huzlers facebook: https://www.facebook.com/huzlers 

Huzlers website: https://www.huzlers.com/canada-legalizes-medicinal-cocaine/ 

• Infowars facebook: https://www.facebook.com/InfoWarCom 

Infowars website: https://www.infowars.com/ 

• The Burrard Street Journal: https://www.facebook.com/BurrardStreetJournal 

The Burrard Street Journal: https://www.burrardstreetjournal.com/ 

• National report online: https://www.facebook.com/NationalReportOnline 

National report online: https://nationalreport.net/ 

• Empire news FB: https://empirenews.net/ 

Empire new:  https://www.facebook.com/EmpireNewsNet 

 

 

https://www.facebook.com/huzlers
https://www.huzlers.com/canada-legalizes-medicinal-cocaine/
https://www.facebook.com/InfoWarCom
https://www.infowars.com/
https://www.facebook.com/BurrardStreetJournal
https://www.burrardstreetjournal.com/
https://www.facebook.com/NationalReportOnline
https://nationalreport.net/
https://empirenews.net/
https://www.facebook.com/EmpireNewsNet


68 
 

Teacher also asks the students to answer the following questions: 

 

• How many likes do the article posted have? 

• How many times was it shared? 

• Do you think the information of the article is reliable? Yes/ No. Why? 
 

After, the teacher shows the home page of each site on the T.V while the students 

share their answers. 

 

 

20 min 

 

The teacher presents slides (Annex 1) about the definition of false information, its 

types and how to spot false information. The students take notes.  

Post task  

 

 

 

 

 

15 min 

 

Considering the previous information, the students compare these websites and 

determine which is the real one and which features makes it a reliable source of 

information.  

 

• Keyc.tv: https://www.facebook.com/keyctv 

Keyc.tv: https://www.keyc.tv/ 

 

• Keynewsnow (the original account): 

https://www.facebook.com/keycnewsnow 

Keynewsnow: https://www.keyc.com/?fbclid=IwAR1toM8PpS_aVKQe-

CqDIXlaVHM5_I8jNZ6Tl-QwFwmYQ9LlQ9BoPB1mY4I 

 
 

Disinformation 2 

Lesson plan: 1 Session: 2 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

Lesson Objectives 

• To acknowledge the types of argumentative fallacies 
 

 

Pre-task 

 

10 min 

 

Priming: the teacher presents the Ted-ed “How to choose your news” by Damon 

Brown (5min) 

 

 

https://www.facebook.com/keyctv
https://www.keyc.tv/
https://www.facebook.com/keycnewsnow
https://www.keyc.com/?fbclid=IwAR1toM8PpS_aVKQe-CqDIXlaVHM5_I8jNZ6Tl-QwFwmYQ9LlQ9BoPB1mY4I
https://www.keyc.com/?fbclid=IwAR1toM8PpS_aVKQe-CqDIXlaVHM5_I8jNZ6Tl-QwFwmYQ9LlQ9BoPB1mY4I
https://www.youtube.com/watch?v=q-Y-z6HmRgI
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Then the teacher asks the following questions:  

 

Have you ever shared false information? What you think are the consequences of 

sharing false information on social media? 

 

During task 

 

15 min 

 

 

Teacher presents a slide with vocabulary related to fallacies (see Annex 2). 

 

25 min 

 

 

 

 

Teacher provides a handout (see Annex 3) about fallacies. By couples they students 

have to read two fallacies and explain them. They have to provide their own examples. The 

teacher walks around to provide language and content feedback.  

20 min After, the teacher presents slides (see Annex 4) of memes with fallacies. In groups 

of three students, they have to identify the type of fallacy in the meme. As each 

group guess they get a point. The group with less points in the end has to read the 

following tongue twisters.  

 

1. For they'll beat a tattoo at twenty to two 

A rat-tat-tat-Tat-tat-tat-Tat-tat-tat-too 

And the dragon will come when he hears the drum, 

At a minute or two to two today 

At a minute or two to two. 

2. She sells seashells on the seashore. 

The shells she sells are seashells, I’m sure. 

And if she sells seashells on the seashore, 

Then I’m sure she sells seashore shells. 

3. How much wood would a woodchuck chuck 

if a woodchuck could chuck wood? 

He would chuck, he would, as much as he could, 

and chuck as much wood as a woodchuck would 

if a woodchuck could chuck wood. 

Post task  

 

20 min 

 

The teacher presents the video “Facebook Under Fire for Fake News Stories” 

They write five arguments whether they agree or disagree with this statement.  
 

“An end justifies any means.” 

 

 

https://abcnews.go.com/GMA/video/facebook-fire-fake-news-stories-43520695
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Annex 1. False information  

 

https://drive.google.com/file/d/1xYkrDRWxV8t6Y7n09Nf_DrW5633ZMUij/view?usp=sharing
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Annex 2. Vocabulary about fallacies 

 

 

https://drive.google.com/file/d/17J5FCuS3blejxpYgApgBlMWxT3OhFWdA/view?usp=sharing
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Annex 3. Handout of fallacies 

 

 

https://drive.google.com/file/d/1mILzKPtlF51RuApdZubSryVVolw6kJXO/view?usp=sharing
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Annex 4. Fallacies in memes 

 

 

https://drive.google.com/file/d/1lyK6RpBAt30udJBcUf7eZWNyFfexXuDn/view?usp=sharing
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Lesson plan 2: Argumentative speech 

Lesson plan: 1 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 

 

• To identify the characteristics of an argumentative speech. 

 

 

Pre-task 

 

 

 

 

10 min 

 

Priming: the teacher presents a short debate from the Simpsons. Then she asks 

some questions.  

 

The Simpsons: Homer's Trash debate with Patterson 

Ray Patterson Victory Speech 

 

• What do you think about this debate?  

• What do you think about Homer’s arguments?  

• Do you consider Homer’s statements as arguments? 

 

During task 

 

 

30 min 

 

  

 

 

 

15min 

 

 

 

 

 

 

15 min 

 

The teacher presents slides to explain a basic argumentative scheme to be follow by 

the students. They take notes in their notebooks and provide their own examples.  

(See annex 1) 

 

Arguing in social media: the teacher presents a discussion in the comments of an 

article in Facebook (see Annex 2).  She asks them:  

 

• Do you consider the previous conversation as a valid debate? 

• What you do you think about arguing in social media? 

• Are social platforms appropriate sites to argue? 

 

The teacher presents the video:  How can you change someone's mind? (hint: facts 

aren't always enough) - Hugo Mercier  

 

The students have to answer the following questions according to the video:  

• What are the characteristics of a convincing argument? 

• Which is the formula for finding agreement and consensus? 

• Which is the first tendency of people to argue? 

https://www.youtube.com/watch?v=dxpPDySl6qM&ab_channel=yourwelcome
https://www.youtube.com/watch?v=b6CVvNRQcvE&ab_channel=Rebirth_4.65
https://www.youtube.com/watch?v=58jHhNzUHm4&ab_channel=TED-Ed
https://www.youtube.com/watch?v=58jHhNzUHm4&ab_channel=TED-Ed
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Post task  

 

 

20 min 

 

 

 

Debate:  People should argue in social media.  

 

Divide the classroom in three teams. Individually, they have to write 3 arguments 

for this debate.  

 

Team A has to agree and stand for this statement. 

Team B has to disagree and stand against this statement.  

Team C has to mediate the discussion. 
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Annex 1. Argumentative scheme 

 

 

https://drive.google.com/file/d/1C_VdUWcgufVUN8aeckBl3_h87icQdV6a/view?usp=sharing
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Annex 2. Facebook debates 

 

 

 

https://drive.google.com/file/d/19lonn_-Ceins5xznfI3Z_guSWa0ns-Yo/view?usp=sharing
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Lesson plans Cycle 3 

Lesson plan 1: I’m a conscious podcaster 

Lesson plan: 1 Session: 1 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

 

Lesson Objectives 

 

• To reflect about an issue regarding to social media.  

 

 

Pre-task 

 

 

 

 

20 min 

 

Priming: teacher presents the podcast “Ep. 18: Legalize heroin”   
 

The students listen to it and identify the topic and characteristic of this argumentative 

podcast.  

 

What is the topic of this podcast? Is it controversial? 

Does it include reliable data to support the main idea? 

What is the conclusion? 

 

Regarding to the structure: 

 

Does it have an introduction? 

How do the arguments are presented? 

How is the podcaster’s tone of voice? 

Does it have special effects? 

What would you do to make this podcast more fun to listen to?  

 

The teacher tells the students that by groups of three they have to record a podcast of 3 min 

(minimum). They can choose a topic but each one stands its own position about it. They can 

also choose if their podcast presents their ideas as a talk debate (if they disagree) or a talk 

presenting their ideas.  

 

As they create the podcast the teacher walks around to answer questions and provide 

feedback.  

 

During task 

https://drive.google.com/file/d/1E2YP1FGda5bqoAV_RcXspvbbAA_9gWQn/view?usp=sharing
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10 min 

 
1. The students choose a topic related to social media. (by groups of three) 

15 min 2. State a controversial statement (something that people can agree or disagree with) 

 

35 min 

 

3. The students stand a position regarding the statement and search information to support 

their idea. (individually) 

 

Post task  

 

10 min 

 

The students record in their cellphones an audio with the information they have to 

practice their pronunciation. 

 

I’m a conscious podcaster 2 

Lesson plan: 1 Session: 2 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

 

Lesson Objectives 
 

• To use the vocabulary and information presented in previous classes to create a script 
 

Pre-task 

 

5 min 

 

Priming: the teacher presents the video “how to write scripts for your podcast”  

During task 

 

60 min 

 

The teacher provides a template (annex 3) for the students (by their groups) to write 

the script of the podcast.  

Post task  

 

25 min 

 

By their groups. Read and record the script. Practice pronunciation and fluency.  

 

 

 

 

https://drive.google.com/file/d/1KLGTKrndnAby_5Hc304l5KsH_0fy-iZq/view?usp=sharing
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I’m a conscious podcaster 3 

 

Lesson plan: 1 Session: 3 Time: 90 min 

Grade: 10-01 Level: intermediate 

Task based sequence: 

This is a writing and speaking lesson  

Lesson Objectives 

• To record an argumentative the podcast 

 
 

Pre-task 

 

10 min 

 

Priming: the teacher presents the video “How to record audio for your podcast”  

 

During task 

 

  

 

 

75 min 

 

The students record the podcast in their cellphones.  

 

 

Teacher presents the video: “Podcast editing tips”. Then, in the laboratory they edit 

the podcast by using Auphonic (https://auphonic.com/) web site.   

 

Post task  

 

5 min 

 

The teacher saves the files in a USB memory.  

 

 

 

 

 

 

 

https://drive.google.com/file/d/1Mji2XMf_B7NnjuWvoW7I4QrHhqfn2Dgg/view?usp=sharing
https://drive.google.com/file/d/1iQDycwFOx8a-0IhpBL3DFu1UwaAO6tIX/view?usp=sharing
https://auphonic.com/
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Annex 3. Script Template 

 

 

 

https://drive.google.com/file/d/1mw9uS_IQsGCRQe5zqI_i7mhOF6dmyzEV/view?usp=sharing
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CHAPTER V 

Conclusions and Implications 

In this section the author exposes the implications to be consider by actors involve in the 

implementation of this pedagogical proposal. The first is the perspective suggested regarding 

English language for the ELT community. The second is for the institution and how they can 

recognize the use of this language to strengthen the argumentative competence of students and 

the possibility to have technological tools that promote the educational process. The third are the 

participants and the relevance of addressing contents based on their interest. Finally, the teacher 

who must know the operation of some technological tools and assume a guiding role in the 

completion of the students' tasks. 

To begging with, the development of this proposal requires that the ELT community 

assume the perspective of the English language as a means of communication. This means that 

language should be considered from its functional aspect, which highlights its potential to allow 

EFL learners to express themselves in a second language and communicate with non-Spanish 

speakers. This is important, since the aim is that the students create the argumentative podcasts 

to enhance not only the formal elements of the English language but also the content they 

express.  

Second, the IPN should consider the English language as a means for students to face real 

contextual needs and the use of technological tools in their learning processes. The institution 

should move away from teaching practices of situations that deny the current reality and address 

the development of both topics and skills that start from communicative situations of the 

student's daily life. In this sense, the implementation of this proposal aims to contribute to the 

IPN's mission of educating their students to transform the reality. Additionally, the institution has 
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to ensure the availability of technological tools such as televisions, computers, and speakers that 

can serve as support to carry out this intervention. 

Third, this proposal involves topics of participants' interests that might lead to meaningful 

learning. This because the students can voice their opinions and reflect on issues from their daily 

lives allows them to express themselves from their previous knowledge and reflect on the 

environment that surrounds them. It also implies a change of perspective of learning English 

from grammatical structures and away from their immediate needs. Regarding technological 

resources, they should have mobile devices. 

Finally, the teacher must know how to use the ICT tools to carry out the intervention and 

recognize the current context of the students. In this sense, the teacher is required to know not 

only the use of technological tools such as television, computer, etc. but also to understand the 

purpose and current use of social networks, and their influence on the students’ perspectives 

about themselves, others and the social issues. Likewise, the teacher is required to be willing to 

listen to the students' opinions without pointing out and assume a guiding role during the 

development of each task and in general throughout the process. 

To conclude, it is important that all the actors can understand the implications in order to 

contribute constructively to the implementation of this project. This can be possible by 

embracing new perspectives about the language, understanding the advantages of the ICT and 

taking into account the contexts of the students.  

 

 



84 
 

References 

Adler, P. & Adler, P., (1994). Observation techniques. In Norman K. Denzin & Yvonna S. 

Lincoln (Eds.), Handbook of qualitative research (p.377-392). Thousand Oaks, CA: 

Sage.(n.d.). 

Williams, B. (2007). Educator’s Podcast Guide. International Society for Technology in 

Education, 44-49. 

Asterhan, C., & Schwarz, B. (2007). The Effects of Monological and Dialogical Argumentation 

on Concept Learning in Evolutionary Theory. Journal of Educational Psychology, 626-

639. 

Baker, J., & Westrup, H. (2003). Essential Speaking Skills. London: Continuum. 

Benwell, T. (1997). What is Writing? Retrieved from English Club: 

https://www.englishclub.com/writing/what.htm 

Bloor , M., & Wood, F. (2006). Keywords in qualitative methods. London: SAGE Publications 

Ltd. 

Brian , F., & Brendan, C. (2005). Podcasting in the classroom. Learning & Leading with 

Technology, 20-25. 

Brown, G., & Yule , G. (1983). Teaching the Spoken Language. An approach based on the 

analysis of conversational English. Cambridge: Cambridge University Press. 

Burns, A., & Joyce, H. (1997). Focus on Speaking. Sidney: National Centre for English 

Language Teaching and Research. 



85 
 

Button, G., & Lee, J. (1987). Talk and social organisation. Clevedon, United Kingdom: 

Multilangual Matters Ltd. 

Camarena, M., Abdous, M., & Facer, B. (2009). MALL Technology: Use of Academic. 

European Association for Computer Assisted Language Learning, 76-95. 

Cerda , H. (2001). El Proyecto de Aula. El aula como un sistema de investigación y construcción 

de conocimientos. Bogotá: Editorial Magisterio. 

Chester , A., Buntine, A., Hammond, K., & Atkinson, L. (2011). Podcasting in Education: 

Student Attitudes, Behaviour and Self-Efficacy. Educational Technology & Society, 236-

247. 

Chester , A., Buntine, A., Hammond, K., & Atkinson, L. (2011). Podcasting in Education: 

Student Attitudes, Behaviour and Self-Efficacy. Educational Technology & Society, 236-

247. 

Clark, H., & Clark, E. (1979). Psychology and Language: An Introduction to Psycholinguistics. 

Linguistic Society of AmericaLinguistic Society of America, 436-439. 

Contreras, L., Charry, S., & Castro, Á. (2016). Speaking Skill Development through the 

Implementation of Multimedia Projects. Gist: Education and Learning Research Journal, 

8-28. 

Darvin, R., & Norton, B. (2016). Investment and Language Learning in the 21st Century. 

Langage et société, 20-37. 



86 
 

Devia, M., & Smith, A. (2017). Oral Skills Development Through the Use of Language Learning 

Strategies, Podcasting and Collaborative Work. Gist: Education and Learning Research 

Journal,, 32-48. 

El Hussein, M., Hirst, S., & Salyers, V. (2014). Using Grounded Theory as a Method of Inquiry: 

Advantages and Disadvantages. Qualitative Report , 1-15. 

Ellis, R. (2003). Task-Based Language Learning and Teaching. Oxford: Oxford University 

Press. 

Ellis, R. (2013). Task-based language teaching: Responding to the critics. University of sydney 

papers in tesol, 1-27. 

Fernández, A., & Rubau, C. (2012). EL ENFOQUE <POR COMPETENCIAS> EN 

EDUCACIÓN SUPERIOR: CONCEPTOS CLAVE, DEBATES Y APLICACIONES EN 

AMÉRICA LATINA . XI Seminario Argentino Chileno y IV Seminario Cono Sur de 

Ciencias Sociales, Humanidades y Relaciones Internacionales: “A propósito de la 

integración. Las ciencias y las humanidades desde una perspectiva crítica 

latinoamericana”, (pp. 1-8). Mendoza: Mesa Educación: problemas y proyectos. 

Flanagan , B., & Calandra, B. (2005). Podcasting in the classroom. Learning and leading with 

technology, 20-23. 

Freeman, D. (1998). Doing teacher-research: from inquiry to understanding. Melbourne: Heinle 

& Heinle Publishers. 

Freire, P. (1970). Pedagogy of the oppressed. New York: Continuum. 

Glaser , B., & Strauss, A. (1967). The discovery of grounded theory. . Chicago: Aldine Press. 



87 
 

Golkovaa, D., & Hubackova, S. (2014). Productive skills in second language learning. 

ScienceDirect, 477-481. 

Graham , S. (2011, Octubre 22). British Council. Retrieved from Teaching English: 

https://www.teachingenglish.org.uk/article/podcasting-elt 

Gruenewald, D. (2003). The best both worlds: A critical pedagogy of place. Educational 

Researcher, 3-12. 

Hammersley, B. (2004, 02 12). Audible revolution. Retrieved from The Guardian: 

https://www.theguardian.com/media/2004/feb/12/broadcasting.digitalmedia 

Hammersley, M. (1989). The dilemma of qualitative method. London: Routledge. 

Harmer, J. (1991). The practice of English language teaching. London: Longman Handbooks for 

Language Teachers. 

Harmer, J. (2001). The practice of English language teaching. Essex: Longman. 

Harmer, J. (2007). The practice of English language teaching . Harlow: Longman. 

Hernández, R., Fernández, C., & Baptista, P. (2014). Metodología de la investigación. [ 

Research Methodology]. México: Mcgraw-Hill. 

Hopkins, D. (2008). A Teacher’s Guide to Classroom Research. Berkshire: McGraw-Hill. 

Iqram , M. (2015). Teaching Productive Skills to the Students: A Secondary Level Scenario 

(undergraduate monography). Bangladesh: BRAC University. 

Jones, J. (2004). A cultural context for language anxiety. English Australia Journal, 30-39. 



88 
 

Larsen, D., & Anderson, M. (2011). Techniques and Principles in Language Teaching. New 

York: Cambridge University Press. 

Lee, M., & Chan, A. (2007). Reducing the effects of isolation and promoting inclusivity for 

distance learners through podcasting Turkish online. The Turkish Online Journal of 

Distance Education, 85-104. 

Man, P., & SZE , M. (2006). Developing Students’ Listening. Education Journal《教育學報》, 

115-134. 

Man, P., & Sze, M. (2006). Developing Students’ Listening. Education Journal《教育學報》, 

115-134. 

Martin, B. (2003). Speaking. New York: Oxford University Press. 

Masduqi, H. (2016). Integrating Receptive Skills and Productive Skills into a Reading Lesson. 

Proceeding The 2nd International Conference On Teacher Training and Education 

Sebelas Maret University (pp. 507-511). Australia: ICTTE FKIP UNS 2016. 

Mathers, N., Fox, N., & Hunn, A. (2002). Using Interviews in a Research. Trent Focus Group. 

MEN. (2002). revolución educativa. Bogotá, Colombia. 

MEN. (2006, Octubre). Mineducación, Ministerio de Educación Nacional - República de 

Colombia. Retrieved from Guía No. 22 Estándares Básicos de Competencias en Lenguas 

Extranjeras: Inglés: https://www.mineducacion.gov.co/1621/w3-article-115174.html 

Middleton, A. (2009). Beyond podcasting: creative approaches to designing educational audio. 

Research in Learning Technology, 143-155. 



89 
 

Mohan, B. (1986). Language and Content. New York: Reading, Mass. : Addison-Wesley. 

Monzoque, G. (2019). Authentic videos: a proposal to enhance productive skills within a 

cooperative learning environment in the EFL classroom (undergraduate monography). 

Bogotá: Universidad Pedagógica Nacional. 

Mora, C., Anderson, C., & Cuesta, L. (2018). Graphic Organizers Support Young L2 Writers’ 

Argumentative Skills. Education and Learning Research Journal, 6-33. 

Neff-van, J. (2013). Contextualizing EFL argumentation writing practices within the Common 

European Framework descriptors. Journal of Second Language Writing, 198-209. 

Nikolou, S., & Darra, M. (2018). The Use and Development of Podcasting as a Technological 

Tool in. International Education Studies, 109-122. 

Nouri, A., & Sajjadi, S. (2014). Emancipatory Pedagogy in Practice:Aims, Principles and 

Curriculum Orientation. International journal of critical pedagogy, 76-87. 

Nunan , D. (1991). Language Teaching Methodology . New York: Prentice Hall. 

Nunan, D. (2004). Task-based language teaching. Cambridge: Cambridge University Press . 

Okuda, M., & Gómez, C. (2005). Métodos en investigación cualitativa: triangulación. . Revista 

Colombiana de Psiquiatría, 118-124. 

Ospitia, L., Garzón, S., & Garcés, Á. (2016). Speaking Skill Development through the 

Implementation of Multimedia Projects. Education and Learning Research Journal, 8-28. 

Pabón, N. (2019, Enero). FONDO DE INNOVACIÓN PEDAGÓGICA 2019 . Bogotá, 

Colombia. 



90 
 

Padra, V. (2014). Refining Speaking and Listening Skills Using Podcast. Enletawa Journal, 9-

22. 

Petruta , D. (2012). Why is learning English so beneficial nowadays? International Journal of 

Communication Research, 374-376. 

Phillips, D., & Carr, K. (2010). Becoming a Teacher through Action Research. New York: 

Taylor & Francis Group. 

Pipkin , M., & Reynoso, M. (2010). Practicas de lectura y escritura academicas. Córdoba, 

Argentina: Comunic-Arte. 

Prada, V. (2014). Refining Speaking and Listening Skills Using Podcast. Enletawa Journal, 9-

22. 

PRX, & Google Podcasts. (2019, Octubre 31). Podcasting 101. Retrieved from Early thing to 

consider: https://www.youtube.com/watch?v=zzLdlGDujZc&list=PL7I-

Eysv4kq4P9a_942suQdE1_0WiFxFo&ab_channel=YouTubeCreators 

Rabiah, S. (2012). Language as a tool for communication and cultural reality discloser. 

Rethinking Multiculturalism: Media in Multicultural Society (pp. 1-11). Indonesia: 

Universitas Muhammadiyah Yogyakarta. 

Richards , J., & Rodgers, T. (2004). Approaches and methods in language teaching. Cambridge: 

Cambridge University Press. 

Richards, J., & Theodore , R. (2001). Approaches and Methods in Language Teaching. New 

York: Cambridge University Press. 



91 
 

Rodríguez, L. (2012). Establecimiento del Inglés como Lengua Franca (master thesis). 

Andalucía: Universidad de Almería. 

Scott, C. (2015, December 15). The Futures of Learning 3 : what kind of pedagogies for the 21st 

century? Ireland. 

Solís, M. (2007). La orientación social de la argumentación en el discurso. In R. Marafioti, 

Parlamentos: teoría de la argumentación y debate parlamentario (pp. 197-214). España: 

Biblos. 

Tavales, S., & Skevoulis, S. (2006). Podcasts: Changing the Face of e-Learning. SERP (pp. 721-

726). Las Vegas: dblp. 

Tench, R. (2003). Public relations writing - a genre-based model. Corporate Communications: 

An International Journal, 139-146. 

Thomas, K. (2013, May 14). A classroom for the 21st century: where are the best places for 

learning? The Guardian, p. 1. 

Utrecht Institute of Linguistics OTS. (2012). Language and communication. Retrieved from 

Ultrecht University: https://www.uu.nl/en/research/utrecht-institute-of-linguistics-

ots/research/language-and-

communication#:~:text=Language%20allows%20people%20to%20communicate,persuad

e%20or%20otherwise%20affect%20them.&text=how%20language%20is%20actually%2

0used,is%20used%20 

Van Eemeren, F. H., Grootendorst, R., Henkemans, F. S., Blair, J. A., Johnson, R. H., Krabbe, E. 

C., . . . et al. (1996). Fundamentals of argumentation theory: A handbook of historical 



92 
 

backgrounds and contemporary developments. New York-London: Lawrence Erlbaum 

Associates, Inc. 

Villano, M. (2008). Building a Better Podcast. THE Journal, 1-6. 

Vygotsky, L. (1978). Mind in society: The development of higher psychological processes. 

Cambridge: Harvard University Press. 

 



93 
 

Appendices 

Appendix A: Field notes 
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Appendix B: Survey 
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Appendix C: Diagram “Observing on-task/ off -task behaviors” 

1. Talking not related  to task assigned. 5. Working at other tasks

2. Dooling 6. Other 

3. Day dreaming 7. Participating.

4. Wandering around. 8. participating because of having to

7 7 
7 7

3  7   
7  8

7

2

1  1

1   
1

7 7  1

7

4  4

7  7
8

8

3  5

7  7
7  1

 

Taking from: a teacher’s guide to classroom research- David Hopkins 4th edition 2008.  
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Appendix D: Diagnosis test 
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Results. 

 

 

Speaking - Test 

1. What are some good points about social networking (Facebook, Instagram, Twitter, etc.)? 

2. What are some bad points about social networking (Facebook, Instagram, Twitter, etc.)? 

3. How many hours should a person spend in social networking? 

4.  Do you think Internet addiction is a real disease? 
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Appendix E: Consent Form 

 


