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Abstract

This paper presents an action researopgsal that investigates the impact of the explicit and
systematic phonics instruction applied on the
vowels soundsvhen performing orally. The study topkace at Prado Veraniego School
Bogota Thisreseatt e mer ged from the continuous observa
classes, which showed they haat started the reading process in English as a foraiggubge
(EFL); thus, when they attengat to read words aloud they applibe Spanish rules of
pronunciation, which is their first language (L1).

The research objective w#o analyze and describe this impact using fieldsyotzordings
(video or audig)and photographs of artifacs the instruments foine data collection. Finally,
the dataobtained throuly the implementatiostage was analyzed under the triangulation
methodology.

Key words: Phonics instruction, pronunciatidmnglish vowel soundsgcond graders,
learningvocabulary

Resumen

Este documento presenta una propuesta de inaestigaccion que indaga el impacto de la
instruccion fonica explicita y sistematica aplicada en la pronunciacion de los estudiantes de
segundo gmrdo. Esteestudio fueealizado en el colegio Prado VeraniegoBogota

Esta investigacion surgio de las donots observaciones hechas en las clases de inglés de
segundo grado, las cuales nmagin que los estudiantes habianempezado su proceso de
lecturay por ende de pronunciacid@n inglés como lengua extranjera. &#e modo, cuando
ellos intentaban leen voz alta, ellos usab#as reglas de pronunciacion del espafiol que es su

lengua materna.
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El objetivo principal del estudio fugnalizar y describir estimpacto por medio de los
siguientes instrumentos de recoleccion de informacién: diarios de oheaesade campo,
grabaciones de audio y vidgofotografias dartefactos. Finalmeef la informacion obteniden
la etapa de implementacion faralizadanediantda metodologia denominada triangulacion de

datos.

Palabras clave: instruccién fénica, pronaciacion,sonidos de las vocales en inglés,

estudiantes de segundo gradpyendizaje deocabulario.
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Chapter I: Introduction

1.1. Setting

1.1.1Local context

The IED Prado Veraniego, branch B was located in Suba, thBisfrict of Bogada,
Colombia. The neighborhood in which the school was placed is Prado Veraniego, its social
stratum was 3 and it was situated in the north of the city. In the school surroundings there were
different commercial stores such as bakeries;eggrostores, siggmarkets, restaurants, drugs
stores, furniture stores, cafeterias and car repair shops; also, there was a medical center, and there
were residential houses. This was a safe neighborhood for students because there was little traffic
flow, most of the placenear the school were residential and the people that often walked on the
streets were residents, workers and owners of the commercial places. Moreover there were not
open places such parks or abandoned areas ntbarschool. As it codlbe seen, the
environment inside the school waot extremely affected by noise from the s&e@hich means
the students coulidhiteract in peaceful classrooms.

1.1.2Institutional context

According to théiManual de Convivenc@®2017), theschool wa divided into two branches:
branch A where the students from fifth to eleventh grade athriasses, and branch B where
preschool and the grades from first to fourthciomed. The school (branch B) htaeb floors:
in the first floor werefound classrooms, a footbaiéfd, the bathrooms for boys and girls, a
computer classroom, and a multipurpose rpasnwell as a place for the security guards. In the
second floor there werthe administrative offices, classrooms, the nursingpiroo t he t eacher

room, and theteher® bat hr oo m. Hsoot any laboratory for screreceswra
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languages. Then, the students reagalethe classes except Technology and Physical Education
in theassigneatlassroom.

In accordance with he uWalande ConvikensecRHwal @017), t
ACommunication with quality towards human develepm. Besides, the school followed
Pedagogical Social Cognitive Model and values such as love, respect, honesty and commitment,
and the communication contsted the institutional emphasis, thuseating a direct reciprocity
with the PEIs purpose. The school missionsva it o propi ti ate and fost el
practical processes in the school community, in order to forge competent human beirgys thro
communication, which allows them appropriate the essential values for a hgalth
coexi S Thenchoel@lsolookddor fpositioning itself in 202
that prepares students for life, students committed to human denalgpyhich means that
students pursutheir academic formation, experience values and lead positive processes of
social change to enable a harmonic coexistence in a fair and supportive doy 0

1.1.3The participants

The population involved ithis research wacomposed b0 students who &ndedthe
grade 202specifically the English class, in the morning shift at Prado Veraniego School. To
collect initial data about them, the researcher used the following instruments: a survey (see annex
A), a diaghostic test (see annex B), a written mtew to the English teacher in charge of the
course (see annex C), anddiglotes (see annex D) iegisterinformation through continuous
observations of the English clas$esn February to April 2018n accordnce with the survey
administeredto28sudent s and the i nformation collected

room teacher fills up each year, the cletgastics of the participants weedescribed as follows:

l1Researcher6s translation.
Researcherdés transl ati on.

10
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the group wa composed by2boys and girls, their ages we between 6 andy&ars oldthe
60% of the students belongtmregular families, the 25% livad extended families, and the
15% livedin monaparental families.

Mentioning their cultural/social dimensiomet 70% ofthe students practiced a spadhie most
common wa football,there wee others such as basketball, swimming and skating. Among their
free time activities, all of them likbwatching diferent TV programs (cartoorand lajoterra
Clarence wee the most comon), and channels (Disney channel, and tacstaghowere the
most common). They also lideéoo much surfing on the Internet, watching movies, listening to
music, playing games suchlas escondidas, cogidaandpolicias y ladronesin less but still
considerable degree they ldkeeading, writing, studyig, dancing, singing and sleeping; and as a
special fact, the 46% of them pkdan instrument (piano, battery, violin, flute, guitar, and
drum).

Whentheir school lifewas regarded, the 70% of thentl@eedbeing happy at school, the
20% feltbored, whik the 106 was sad; all of them except one, sthtkey hadriends at school.
Concerning the Englissubject, just the 14% mentiontedike English among the other subjects
taught at second grade, whiwas worrying. As favorite English class activitisfnging and
doing the homework we the main oneselected by a 53% and 50% respectively, followed by
listening to stories with a 43% and working on the notebook with a 21%. Moreover, the
participantsemarledthat themost difficult skill for them wa wiiting with a 50%, followed by
reading with a 46%, then pronouncing with a 39% and listening to and understanding English
with a 25%. Finally, whert wasasked about other activities they would likedtoin the English

class, drawng and learning througpames wee the preferred ones with an 82% and a 75%

11



Explicit and SystematiPhonics Instruction: An adventure with English Vowel Sounds

respectrely; learning with images camnmext with a 50%, watching videos, listening to audios in
English and learning with body movement got a 46%;\ariting obtained a 43%.

In regarddo the field noei nf or mati on and the Efagrdngsh teac!t
style of the students wavisual because they leathrough images, videos and watching th
teacherdéds body mo vealessonwhen the seachet penfoaned seneea/erbs i n
such asleep, purr, walk, singBesides, when the teacher was reading a book to the students, she
explaired someavords:nose, eyes, moulbly pointing each one on her body or on the body of
student, for example sheredch o sen@ p oi nt e dse lawaspbssilblestasaydtat n o
they also wee auditory since they we used to listeto the teacher readirlgpoksand asking
themquestiors orto repeat words or expressioR®r example, in a lesson the teacteeninded
the students the way they had to answeenvshe called the list. All the students séid: 6 m
h e r. la other occasion, the teacher showed a cover of a book to the stadergbe asked
them:i Wh at i s tNostsftha students &n8vaer i p i g dnoadddion, sometimes
the students amgered using their mother tongue, for instgrveleen the teacher asked for the
meaning of the verbhase a student answerel:at malpa a su pr esao
1.2.Problem statement

Due to the fact that this school sva pulic educational institution, it veaunder e law of the
Colombian Ministry of Education, which stablished BEstandares Basicos de Competencias en
Lenguas Extranjeras: Inggbased on the Common European Framework ofeefe for
languages. Then, tlsecond gradstudentavere said to be workmto reachAl level; in this
sense, for being aware of the r dhmwlteacketr at e of t
researcher designed a test to be administered to the sgramedstudents implying the four

skills: reading, writing, spking andistening.This test wa the main istrument to gather the

12
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academidata from the participants. The description and the discussion about the test results are
displayed in this section.

The diagnostic test was composed mainly by four parts: reading, wligitegingand
speaking. In the reading paitig participants had to read the questiomwh at i s yamdur nam
answer it. This part also presented exercsebasread and chose the greetings and the
family members; read and match some commandspthegartsand the cloths, and read and
draw some geometric figures with the given cdlois important to mention that the 70% of the
reading part was complemented by teading aloud from the teachexsearcher as the majority
of students expressed bgiconfuse&l. Then, the teacheesearcher guided the questions and
gave the opportunity to obtain a better understanding through reading aloud to them. This
alternative allowed that the 60% of the activities wenmeedoorrectly However this situatio
meant that trey were just starting the development of the reading skills in EFL.

Regarding the written part, most of them could write their own name, but when attempts were
done to write other aspadtom the English language such as numbers from 1 tdh&®8%
coud not complete the task successfully. They attewhfat write thenumbers as they percetve
these wee pronounced, exampeguan, to (u), tri, forée).

The listening part included the exise of listening to the teachezsearcher to choose the
number segence she pronounced; also they watched two videos about animals and chose the
names they heard and could understand; as well as the reading activities where reading aloud
was implemented. The results were about an 80% of success because didaeoss ¢ the
actiities properly. The last part wapeaking, where students were asked about images,
examplefiwhat is this® or fithis is a..0 The activity was done by showing the images and

giving the opportunity t@ach group of studentis answer § pronouncing if they knew the

13
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corresponding word or meaning; when they did not knowaetielacheresearcher presented the
written word and they had to read aloud this word. It was seen that the 85% of them did not
know or remember the meagiof eachinage. Besides, the 90% of the participants read the
words using the Spanish rules of pronunciationexample, they read words such/lam/,

/ond, /nind, /good night, /nosé, /eard, /green rectangle In this sense, they proved not to be
aware of he differences between pronouncing sounds in their L1 (first or mother tongue) and
English.

The diagnostic test gave insights about the English performance of the participants. It was
found that reading, speiaky or pronouncing and writing wethe skillswith less accuracy.
However, listening was the one that presebigderimprovementijt might be because students
wer e accustomed to |isten to the teacher, watc
Althoughin the class time thergere otheractivities concerningyriting, reading or
pronunciation, but without being focused.

Observing the information gathered thie field notes 2 and@nd the diagnostic test, the
students pronoundavords corectly only when the teacher askibeém b repeat aud after her.

But when they attemptito read a word from the board by their own, they just read it using the

Spanish pronuiation. For instance, when they readrds suchasice creambpite, chase, play

lion, one, nine, good night, nosegrs, greenrectangle theypronouncd every syllable as it

sounds in Spash. It means, they thought theresan@o difference between pronouncing in their

L1 and pronancing in English. Besides, it waeen that the students negth keep developing

their English skilk, especially, reading, writing and pronunciation. For that reason and keeping

in mind that s tslisteimg, this @rojestivaseoncqutshe dwaon second gr

pronunciatiorby implementing the Explicit and Systematic Phonicsrlictionas a stategy that

14
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not only mightprovide advancemesiin pronunciation but also it wa good alternative to get

improvement on the other skills.

1.3 Literature Review

To give an overview abotite role of pronuniation in EFL childredearningand the use of

the phonics instructiorsome pevious research studies, whiaiare related o this one, are

presented in order to contextualize and proa@®mprehensible vision about these two

constructs
Project Institution Researcher City, Country
The role of proonciation in second  Universidad Contreras, Desly Bogota,
grade student sa Pedagdgica Arias, Martin Colombia
acquisition Nacional 2010
Using audievisual materials to Universidad Bogota,
improve communicative skills and Pedagogia Rubio, Ruth Colombia
pronunciation Nacional Yanira 2012
Une proposition innovatrice pour Universidad Melgarejo, Angie Bogota,
déwelopper la prononciation du FL Pedagdgica Ramirez, Lina Colombia
a travers les moysraudiovisuels Nacional 2015
Pronunciatio improvement in EFL Corporacion Alvarez Daniel, Bogota,
young learners through phonics universitaria Andrade, Lilian, Colombia
instruction Minuto de Beltran, Maria 2016
Dios Andrea
Teaching pronunciation through Corporacion Bogota,
experiential learning and universitaria | Martinez, Cristian ~ Colombia
pronuncation techniques Minuto de 2016
Dios
Explicit and Differentiated Phonics Institucion Bogota,
Instruction as a tool to improve Universitaria Martinez, Colombia
Literacyskills for children learning Colombo Angélica Maria 2010
English as a Foreign Language Americana
Using games to improve Hanoi university Hanoi,
pronunciation of the second yea| of Business and Nguyen Thi Vietnam
nonEnglish major students technology Huyen Trang 2015
Devd oping first
awareness, word identification an The Ohio Ohio, United
spelling: A comparison of two State University | Laurice, dseph States
contemporary phonics instructiona 2000
approaches

Chart 1 Literature review abouesearctprojects

15
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First,therewa an action research study called ATh
studentsé6é foreign | anguage acquisitionodo carr-r.i
2010, taking place at Liceo Femenino Mercedes Narifimdis objective was to propose
teaching strategies to improve pronunciation of syllables and words in EFL. Among the findings,
we have that students improved their pronunciation of the seen topics by using songs, because
they could discriminate sounds amtognize pronunciation diffences between L1 and the
foreign language. Also, the interference of L1 was improved through a constant repetition. In
addition, students realized that some English sounds are pronounced in a way but written in
another.

On the other hand, the profec i Us i 4vigual enatetialsdo improve communicative
skills and pronunciationo by Ruth Yanira Rubi
Castilla, including the second grade students, had the objective of usingesudiomaterial to
improve conmunicative skills and pronuration. Some relevant outcomes concerthedfact
that students participated orally in the class trying to improve their English pronunciation, it
means, students repeated a word many times toctagg@ronunciation andndestand what the
mistake wasstudents also could pronounce new words correctly after had worked on these, and
students tried to reproduce wordsd pronunci at
could match imagesith word pronunciation. Ldly, it was noticed that students easily forgot
the pronunciation learnt classes before, and when they did not recognize a sound, they invented
it.

Discussing the conneotis of these two studiestioe present oneherewere many
common traits, foinstance, the projects were focused on the pronunciation improvement, the

first used the songs as a tool for addressing this skill, the second usegiaudionaterials

16
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(videos, songs, tv programs, images, comics and p&tdreus, many of thedgpesof

materials were used ithe presenstudy. Besides, the participants belonged to the same
academic leveand shared very closely thge range (B years old). Moreover, there ree
similar concer ns iffi@lgeatodronaugce Entdle wosds in @ peoper wa§, d
because the L1 phonemic intedace wa presented. Then, students pronodneerds based on
how thesavere written; contrastively, they wte according to the pronunciation they l¢amn

the EFL,giving as final result thagtudents again were pronouncimgng Spanish rules of
pronunciation.

Now, it is presented a particular study regarding the French language as a foreign language
too, but having the same concern about the teaching and leafpirananciation. It was dwe
by Angie Katherine Melgarejo and Lina Ramirez Herrera in 2015 atathguage Center of the
Universidad Pedagogica Nacional in Bogota. They worked witBihevel students. Their ages
were betweed5 and 38 old year$ts man objective wago addresshe importance of teaching
and learning the pronunciation of a language, in this case, Fignaking audiovisual resouice
as a tool thagjave students motivation and easingstheir learning proces8eing specific, the
auhors wanted to analyzetset udent sé phonol ogi cal perfor manc
intonation of interrogative, affirmative and exclamatory sentences.

The main results obtained showed tiiat, the majority of the students did not recogrtize
Frent nasal phonemes, and thaypduced these according to those of their mother tongue:
Spanish. Second, the students presented a great difficulty in creating awareness about the
existence of a midpoint between open and closed vowels in French, examptentite

phoneme/1 /and /ly /. At the end, the students did not make a real progression in pronouncing

17
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these kind of French phonemes because they had always present the pronunciation of their
mother tongue and just made the transposition.

Thestudents Ad a positive evolution vem addressing themivowel phonemesuch as | /
and /Y, they were able to produce the sosihdt most of them did not recognize the saind
words. Regarding the difference between the French sounds / v b gritie students conceived
these as equal in an unconscious way. They kept thinking thgse@aceinced without any
discrimination as in Spanish.

In general terms, the students created awareness about the differences betaesichhand
Spanistsound systemAlthough, they wer@ot totally able to leave behind their phonological
mother tonguewhich was constantly preseatwhen they performedrally in French language.

Mel garejo and Ramirezés study was obthe a gr eat
connections betwedahem these are describe as follovtkefirst onewas that in botltasesat
the end of the observati@tage the conclusion wasat students needed to be taugjbut the
reinforcement opronunciation because they ha&al difficulties with it. Due tostudens
frequently made transpositions of Spanish phonemes tiiskramd French oral performande.
such manner, the projects looked for creating a phonological awareness at the vocal level.

Next, the researchers showed a common concern about hownpration deserves to be
included in the different language prograamsito be taught at the same level of importance of
the other components such as reading, syntax, etc. Moreover, the sstakeatshat
pronunciation was the most difficult componentta# language being learas it was stated too
by most of the secahgradersrom thisstudy. Another common aspect was tiarhain
purpose of the activitiegg both studiesvas allowing students to participate orally most of the

time.

18
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An additional aspct was concerned about the points of analysis, where Mggnd
Ramirezincluded the segmental features: voswaeid consonants, and this research took the
vowels too. Finally, the use of pedagogical materials, such as videos, showed the same purpose
in both studies, where students could decode images, sounds,asasmitings, among others.

Next, there is an action research project <ca
| earning and pronunci ati on eltamos, m20l@itse so0 by Cr i
participants were sixth grade students frowa private school Luigi Pirandelo in Bogota. The
purpose was to analyze studentsd progress in
b /, | & |/ VS /roughthe gropasal of thé exmeriential \e@ning antithegse t h
pronuncigion techniques: drilling, minimal pairs, listening adiies and reading activities, as
alternative teaching pronunciation strategies.

The main outcomes obtained concertiteimprovement on the pronunciation of the three
minimal pairs by means of agohg Phonetics and Phonology pronunciation techniques and the
experiential learning approach, which provided students with meaningful learning experiences.
Then, students cadlreflect on and manage the pronunciation of the minimal pairs, realizing that
English sounds were not the same than mother tongue: Spanish. In addition, students recognized
the importance of pronunciation in spoken English communication.

Thefact that Pbneticsand Phonologpronunciation techniques were usedhis research
was vel important because it showed an explicit manipulation of sounds taking into account the
relation between the way words are written (graphemes) and the way these are ptbnounce
(phonemes)it was a closer aspect to the presamject becaustrough theéssongproposed,

students were manipulating the graphemes and its corresponding phoneme. Also, they realized
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the relationship between these. Moreover, both projects incligdledihg and reading activities
for contextualizing the pronunciation instruction

Anotherstudywa A Usi ng games to i mprove ¢gEngishunci at.
maj or students at Hanoi uni versity oif Busines
Huyen Trang, in 2015 in Vietnam. This mixed method research wanted to checkuubw
effectiveness the chosen games had in t,he i mp
exploring the studentsd attitumj&mlish owar ds usi
pronunciation. As reported by the researcher, the findings showeti¢tgames activities had
positive effects on improving students6é pronu
production. Also, games had positive effectsonimmgei ng t he studentsdé mot.i
students expressed positive opinions dmved pleasant feelings and good attitudes towards
learning pronunciation by using games, which provide a funny atmosphere, a sense of
competiveness and a new strategy indlassroom.

The commorfeature in both studiesas regarding the use of gamestfa pronunciation
teachingln thiscasegames such dsten to and pick up the worthle play about being the
vowels and itsoundsmy favorite letter isamong othersvere proposedlherewere seen some
related responses from the students: they wartcipative, they rewded the partners when
gettingright, additionally, some of them corrected the others.

Regarding the second construct of #tisdy: phonics irtsuction, thregrevious researds
were chosetaking into consideratiotwo asgcts: first,as it is known, the phonics instruction
has been applied not only in native population but there have been several studies which used
this approach in EFL learreiSecondthe phonics instruction has been applied not only in

pronunciation bugoing beyond the phonetic field, because of its fruitful influence in literacy
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skills suchas reading, writingor the comprehension of theser Hlustratingthefirst situation
there was a proposedrried out byloseph Laurice M, in 2008,a me d |foDpeivneg f i r st g
phonemic awareness, word identification and spelling: A comparison of two contemporary
phonics instructional appr oastrUttesaltapprodches werewo c 0
word box instruction and word sort instruction. Thejpct was implemented with first grade
children in a public school |l ocated in a subu
was exploratory because it did a conigam between the two contemporary phonics instructional
approaches and the tradital phonics instruction regarding their effectiveness on the first
graders6é6 phonemic awareness, word identificat

The resultsaccording to Lauricé2000), wee: the contemporary phonics approaches not only
produced and influenced chamsga performance on word identification tasks but also on
phonemic awareness tasks. In this manner, word sort instruction helped first graders to identify
and spell wads accurately. The students that were in the word box instruction demonstrated
better plonemt segmentation, phonemic blendimgeudo worghaming, and word identification
skills compared to those children under the traditional phonics instruction. 8dside
important to say that the two contemporary approaches were very engaged gablefijo
children, who maed statements likgit hi sé ils afrun ear ni mMWathow me rseoa
t hese wor ds@aurce, 2080n pp.dl6I68).t O

Anotheri mport ant project was fAPronunciation i mpr
phonicshstructiond devel oped RydradkéamdDanielivatez,e a Bel t
implemented in a private school of Bogota with fifth grade students in 2016. lt©bjeative
was based on the use of phonics instruction to improve pronunciation of twio mia | pairs: |

/#/, and [/i/ 1/ . At the end of the projectbs
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the students acquired a better pronunciaticth@ minimal pairs because they could differentiate
these by doing Phonics Instructioramingful activities, giving a whole result of pronunciation
improvement of more than 50%.

This study was highly important because it showed how the Phoninschit was used
with the objective of pr ovoki roguncatiop bikewidej ve i m
it delivered ideas to be implemented and revealed that using this kind of instruction was helpful,
feasible, enjoyable and achievable. Finallys statement was relevant and visible in the
referenced studyi g o o d p r o nvidesclearadrsiwihrthe ponfiaence to engage in
conversations with other speakers of English, allows them to sound able and competent, and
gives them a sense of achéemne n t 0 .-Kogt@&vaka,2014, p. 4). Thus, the students
involved in both studies gaideconfidence, they sounded able and competent when pronouncing,
and they expressed happiness when attempts to read words were acceptable by the others.

These twastudes presented the English pronunciation as an issue that deserved to be worked
on due tdts importance in the development of skills such as speaking, reading or writing, and in
communicative settings. The firstudy had to be with the implementation dbpics withnative
students, and the othglnowedphonics being implemented with EFL laars.As well, useful
methodologies to address pronunciation were presented, which means, it is suitable, beneficial
and doable.

The lastesearchwa A E x p | ifferenttatedaPimahicsDnistruction as a tool to improve
Literacy skills for childrenlearnig Engl i sh as a Foreign Language
Maria Martinez with first graders in a catholic, bilingual, private school in Bogota, in 2010. The
main pupose searched was to determine the effectiveness that explicit and differentiated phonics

instruction had on the following literacy skills: reading comprehension, spelling, and proper use

22



Explicit and SystematiPhonics Instruction: An adventure with English Vowel Sounds

of verbs in writen statements, witthildren who wee developing rading and writing skills in
their mother tongue and at thereatime wee learning a forign language: English.

The findings showed that, indeed, applying explicit and differentiated phonics instruction had
an overall positive effect on the literacy skithentimed above. Some of the resultsgieeFL
chil drends r eadi n g becausaphorachk leipes thernto bettepdecode and
pronounce words, thus, students had better comprehensiorabmwadbeing read. Also, there
was thefact that studets had a correct spelling of short vowels sounds in words but had
difficulties when spding long vowel sounds in wordkastly, the use of the phonics vocabulary,
mainly conformed by verbs, played a positive role due to students performed accurately in
written and oral statements: they were able to write sentences describing actionirjstdad
descriptionsAnalyzing the results, there was a common one regarding the outcomes and
difficulties the population hadn the present study, the students d&lad skillfulness with the
denominated short vowel sounds Hifficulties arose when adeéssing the long vowel sounds.

In conclusion, ecording toall the studies mentioned above, it can be seen that phonics
instruction is an approach feasible to impletriardifferent English language fields and with
native and nomative population. Its imgct appears to be very fruitful and effective, giving a
perspective of applicability that assures good results and effectiveness, wherever it is going to be
worked. Maeover, these studies gave insights on how phonics has been applied, how it has
being trated, and how it has different perspectives and methodologies to be used in the

classroom; facts thanrictedthe present research.
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1.4. Justification

Taken into onsideration that the population of this study was the second graders, they were
facing abroad academic formation, which represented several challenges for them. By way of
illustration, the learning of a foreign language, as the central issue of tlascteggortrayed one
of these challenges, because the students were being exposed hoealinen of knowing,
naming and understanding the worl dés reality.
confronting the learning of two languages sitan®usly; for this reason, it véamportant that
they started differentiating the featurbattcharacterize the EFL from their L1.

Given that producing sounds is one of the noticeable differences between these two

languages, the students deserved gpodunity to distinguish how to pronounce in each
language, in order to become succdssfmmunicators, and also to develop in a fruitful way the
reading, writing ad listening skills in EnglishAnother aspect which supported this research was
thatpromnci ati on Ai s an i mportant component of |
communi@t i on i s p okKozowidkd, 20d4, 4. H.Anpsych manner, pronunciation
became a significant aspect in the eferetgthad sh t e
production of sounds that we us eogtam Reseikle me an
Centre, 2002, p. 1). Moreover, the Prado Veraniego School promoted in its PEI that
communication needed to have quality to foster the human developknesdpect that was
directly associated to the fact that to communicate anything sudtgsasfspeaker needs to be
intelligible by the listener, then if a student tries to express feelings, ideas, opinions using
English and he/she cannot do it becauséhbr speech is unintelligible due to pronunciation

matters, there will not be a qualitgmmunication.
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1.5. Research Question
Whatcoul d be the i mpact pomnctatomfERgkshvowsekesouodsd gr ac
when performing orallyby implementing the Explicit and Systematic Phonitstiuctionat the
Prado Veranieg&choo?
1.6 Resarch objectives
General:
To describe the i mpact ocratiohdiwweEseunddsyec ond ¢
implementing the Explicit and Systatic Phonicsrstruction.
Specific
Todescribes econd g r ad e rashizveipants atm thepedagadgicab ayclesf
intervention
Todocumene mer gent EFL skillsd i mprovement of t

Explicit and SystematiPhonics Instruction.
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Chapter II: Theoretical Framework
2.1 Oral language

Thisstudywas haped under the notion of the oral | a
important, and most frequently used structured mediucom@imunication. It is the primary
means through which each individual child will be enabled to structure, to evatudéscribe
and to control hi s/ her experienceodEP)ofessio
According to Lesaux and Harrf2015) Oral language is also the system that allows us to use
spoken words to express knowledge, ideas and feelihgy. add that it is a fundamental base
for developing the skills and knowledge needed for speaking and listemiimtally get the
abilities required for reading comprehension and writing. The authors talk about five main
components involved in oral lanage: morphological skills, pragmatics, semantics /
vocabulary, phonological skills and syntax. This study took into considerationdhelpgical
skills and the semantics/vocabulary.

Armbruster, Lehr, and Osborne citedlysaux and Harri€2015) definghe first component
as theawareness of the sounds of langyaso they describe this as a skill that suppodst
reading developménwhere children arengaged irsound out the words, that is to say the
pronunciation, which became the first categoirgnalysis in this study.

Talking about the second component of oral language, which is the sefractbsilary, it is
conceived by kBsaux and Harris (2015), as understanding the meaning of words and phrases to
finally use these effectilyein a partiazilar communicativevent.Here arose the second category
of the present study that was f odpsasesbubn t he
taking into accoundomelearning vocabulary principles considering the special factlleat

populationinvolved in thestudy was EFL learners.
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Having this data in mind, it became necessary to go deeper about the constructs that shaped
this study: pronunciation and its specific traits, learning vocabulary, and the phonics instruction.

2.1.1 Pronunciation

Regarding the role of pronunciation in English instruction, it has been cataloged by Kelly
(1969) cited by Celedlurcia, Brinton and Goodi n (1 9 9dnilerebaareafoftfdneegn
|l anguage teachingo. I n this wshdecadebhpronuh@atonr i bes
did not deserve a deep attention as it was for other English languagstiethds grammar and
vocabulary. Hestates it was after the twenty century begun, that pronunciation started to be
studied systematically.

Gi | akj ala(20&63 prements various definitions of what pronunciation is according to
three authors. For instance, for Cook (1996), pronunciagiams tothe production of English
sounds, that are learnt by repetition and it is important to correct them whaodweed
inaccuratelyln his words, when learning pronunciation, students create new habits and
overcome the difficulties arose fromeihfirst language. Following, Yates (2002) states that
pronunciation is the production of sounds used for makingmegni Fi nal |l y, i n Ot |
(1998) terms, pronunciation is the way of uttering a word in an accepted manner. Thes, all t
definitions preented above we relevant to thistady, in that each one of them reepart, at a
given time, of the statement, thevdopment and the final outcomes of this study.

In contrast to those teachers who according to Elliot (1995) cited by Skpytawska
(2014), have the tendency to consider pronunciation as the least useful of the basic language
skills, this research sapronunciation as one of the major aspects to be master when learning a
language, in this case English, because a very first use youomiakis producing speech to

communicate with others and this is too related to the immediacy demanded by theaglobaliz
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world, where you need to be proficient in many levels. In this study, pronunciation was
conceived as the component, when teachilagguagehatneeds to be included in the
curriculums, programs, syllabus among others, at the same level and witmé&emgeortance
of components such as grammar, syntax, even vocabulary. And it is very important to teach
pronunciation at the very begimg of the learning process, in order to show directly the
differences between mother tongue and the foreign langdbmyeing the possibility to create
language awarenessn t he | earner sd mind. I n the present
the bginning, tothe sounds and then, to the writterm of words. That was the guideline in the
lessons, where the studsin a first stage, were expose to the sounds of each vowel by the aid of
the phonemebds il |l ustrat i oinnjngshawed trex therphdneme t h e
/ee/ and the vowel A to learn the sound, next, students saw the vowel and its sowrds.in w
There were also some phrases founded in short stories. Consequently, the students learnt also
other aspects of language like senwttocabulary. Finally, it showed that it is possible to
include pronunciation in the teaching and learning procedsaathe same time, take advantage
of the good benefits it offers to other fields of language.

Addressing the components of pronunciafiCelceMurcia et al (1996) declare that
languages have segmental and sigg@mental features that are studied andit under the
pronunciation instruction. Then, in the sugEgmental aspects there are concgpthas the
word stressthythm, prominence, intonation, and connected speech. On the other hand, the
segmental features according to them, involve the bovgf sounds. Congeently, the current
study tookinto account the sound system of North American English, which is cmahpg
vowels and consonants and their corresponding phon&weieg specific, the study included ten

vowel phonemedHere, it is inportant to distinguish between phonemes and graphemes.
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Phonemes are fAthe small est umconsistsofabowg4li t ut i ng
phonemes. Phonemes combine to form syll abl es
21). Graphemesafeuni t s of written | anguage and whi ch

words. Graphemes may consist of one letterekampleP, T, K, A, N or multiple lettersCH,
SH, TH,-CK,EA,IGH each symbolizing one phomené)d. ( (N
In such mannerhe English vowels constituted thhonologicateaching sequence, where ten
phonemes and its aesponding graphemes were taught in the pedagogical intervention: /ae/ and
/lew/, [/ v/ and /i E/l, ulEb/ and [/ aw/, [/ 06/ and [/ UuE
2.1.2 Learning vocabulary
The concern about children must learn vocabulary have been remarked for many authors,
educates, academics, among others. Hall and Moats (2014), start saying that knowing the
meanings of words enhances fluency and readingoeimension skills. Following the same
conception, Neuman and Wright (2014) describe the benefits obtained when learnmgargca
opportunities are guaranteed to students. They state that developing rich vocabulary will assure
positive effects in the ready and comprehension process. Because children will know and
possibly understand the majority of words they could findtexa Moreover, they talk about the
importance of oral vocabulary development which enables children to read and better yet, to
unker st and what they read. They claim that Awit
wordswi t hout much medaWright,g014pagNl8lu man an
Immediately, there are some principles for addressing this issue: first, Neuman and Wright
(2014) propos¢hat words need to be presented to children in integrated and meaningful contexts
that can make sense to them. The secoedsays children need repeated exposure to vocabulary

already gained or presented because they learn the words they hear the inthstoldenberg,
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Hicks and Lit (2014), argue that using pictures and videos as resources help children with low
levels of oal English to learn vocabulary given that these support direct explanation. Fourth,
Biemiller (2014) asserts that providing littlepdanation for novel words encountered in contexts
guarantees children vocabulary acquisition.

Concl udi ng fatdoi nsgu,c cae ecdhialtd rmeust be abl e to i
and to understand the story lerr20i4,eagt52)cThenp os e d
author explains that it is not fair and fruitful just having children to memorize words but ohildre
to understand and use these words because as Adams (2014) expresses, which matters about
vocabulary are no the words by themseNeg so much, the understanding children can afford
from these.

2.1.3 Phonics Instruction

Snow, Burns, & Griffin (1998) sta that phonics is understood as instructional practices that
emphasize how spellings are related to speech sounds in systematid iayneans, being
aware of the fact that there are connections between print letters and spoken sounds. In other
w o0 r deachirigtstudents to know the relationships between letters and sounds and how to use
this knowledge to recognize words whenreading,d t o spell words when w
Wales Department of Education and Training Learning and Development (NSWDE2ZQ(9),
pag 6). Therefore, by using phonics instruction students can make connections between the
sounds they hear and the way tlaeg represented in writing.

Taking another point of view

The phonics approach tends to build up the solid foundation gbtied system in English for
beginning learners to internalize. By this method, children will develop their own literacy abilities

by applying it to construct meaningful literacy knowledge by their dvinis approach
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subsequently supports children to leaianguage systematically from the smallest part to the
whole. (Sitthitikul, 2014, pg 122).

It asserts that the phonics instroctinelps students to being aware of there is a system which
serves as the starting point to learn and internalize prin@pk$anguage such as sound
production, sound recognition, reading and writing.

According to the National Reading Panel (2000),mbt®instruction means the process of
linking sounds to their corresponded written symbols: the letters of the alphabet. Thus, students
are taught how sounds are represented by letters which can themtbedalogether to form
words.

Phonics instructiohas been explored from different teaching perspectives. In the 1960s,
methods such as synthetic phonics and analytic phonics were used. In recent years, it has been
used the so called explicitand systemat phoni cs teaching which Ai n\
explanation and demonstration of new phonics
Harris & Hodges (1995) in Sitthitikul (2014éfer that this method stresses the acquisition of
lettersound correspadences and their use to read and spell wémdshapter four argoing to
be found the main characteristics of this approach.

The so called explicit and systematic phonics instruction was chosen in this study i@sause
important to notice that oral performance requires using proper pronunciatienrilligible,
andthis methods a way to procure that students have a deweel of accuracy based on the
aspect that through students can perceive and prodtieeEnglishvowel soundsThus, this
strategy gives great advantages to treat pronuogidtie to aSnowand e al affirm, it makes
possible that students become asithere are connections between print letters and spoken

soundsthe vowels and its phonemes. In the classroom students observed the shape of vowel E
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and at the same time theage of its soundst/ and /i /ENext, they producethesewith the
tea ¢ hseuidance or watchingwdeo.

Also, in agreeentwith Sitthitikul (2014 and the National Reading Panel (@D@&ll the
lesson fans started in a systemati@y, it means, students learnt frohne smallest unit (the
phonemes) to the bigger (words antldiphrases). In this sense, after they recognized and
produced the sounds isolated, they read words that contained theseatonedsd in some
written and oral texts

In conclusion, this stily aimed to analyze these categories: Pronunciatioh@ading
VocabularySpeci fically, the first one had these in
Englishpronunciation is not the same from their L1: Sparfsdtond, lie students create
awareness that the English vowels have more than one fimdpossibility. Third, the students
produce these vowel sounds alone and in words
| Al a Mhk secgndic&égory implied the followimdicators: first, the students associate
and recognize thmeaning relationship between images and words. And second, by learning

vocabulary, the students understand the main events and ideas from written and oral texts.
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Chapter Ill : Research Methodology

3.1. Action Research

This type of study is defimeby Burns (2010) as a process in which teachers are considered
researchers, who explore their own teaching contexts to identify problematic areas that need to
be intervened in a deliberated wayimplementing ideas or alternatives in order to change
postively the given situation. Then, the teacher becomes an investigator or explorer and an
active participant. In this styda puzzle area concernitige lack of English recognition sounds
by secod graders was identified through observations and a diagmest, then, it was
proposed a pedagogical intervention with the aim of ameliorate this particular situation.

Kemmis and McTagart (1988) quoted by Burns (2010), state that to do Action research
studies there are four steps that constitute a continuiig.chhe first one iplanning, where in
an inital momenthe identification of the problem worth to be worked deeply is done. Then, the
plan of intervention to get improvements is proposed.riéxt one isaction, which means the
moment you put into préce your plan taking into account time, responses from the participants,
and reflections on what is been worked or what needs to be changed or modified. Thirdly, there
is theobservationthat inwolves observing the effects of the action and documentirag iwh
happening: actions, opinions, reactions. This is the moment where data is collected through tools
such as field notes and recordings. Finatlgpmesthereflection, a step in which you as
investigator and participant reflects on, evaluates antriles the effects obtained by the
implementation of the plan through the action moment. Thus, in agreement with Kemmis and
McTagart (1988), the results are broadly known, providing a betterstadding of the
problematic issue you have been workingamg also allowing you to decide if implementing

more cycles or conclude the research process by sharing the findings to others.
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It waschos@ Action Research betise this methodology allowéa participateacively in the
process. Througbwn observatios, beliefs and some discussions with a teacher that had
experience on the fielit wasdrew theassumption$or determininghe weak area where it was
considered it could be appliegpkan to get positive changd& his area was in relatioto the
lack ofs t u d awarenesibout the differences when pronouncing English and Spanish
soundsMoreover, itcouldbedirectly observdthest udent sé reactions, per |
improvements duringll the moments of this study, which meaAstion Research gawbe

opportunity to the teacheesearcher to reflect on what it was been doing

3.2Paradigm
AAction research is often categorized as a (
datamayb i ncludedo (Phill i ps anotsindlequalitatve 010, p.

research paradigm the nature of knowledge is fluid and subjective, instead of being fixed and
objective, because it is enriched by multiple viewpoints and built by cultistery, and
settings. In this case, the knowledge proceappenedn a specific school with a specific
population, from which data was gathered and analyzeca | ways | ooking at t he
response to the teaching appttwathis means, it wawneasued whetheif there was an impact
ornom t he s tgliskdpeonuncsation feriormance.
3.3Data Analysis Methodology

To put the study under a light of veracity and credibility, the term triangulation, which means
At hat a combi nhaet idoant ao fwialnlglheesl pongitves us mor e
95-96), played an important role when collecting and manipgatata.

When using triangulation you
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compare, contrast and credseck to see whether what you are finding through

one source fistrument for data collection] is backed by other evidence. In this

way you can be more confident that yoeflections and conclusions are

supported by the data and not just by your own presuppositions or biases. (Burns,

2010, p, 96).

In the process dfiangulating andnterpreting data to state results and draw conclusibns,
wasformulated two categoriesahcame from théheoretical framework. These vee
pronunciation and learningpcabulary For each one of them it was ughkd following
instrumentdor cdlecting data. For pronunciation it wased field notes during the diagnostic
and the implementatiostages, and recordings just during the impletaiton stagealso there
werephotographsof t udent s 6 ar tvodabularyitsvasapgiedrfield netesy ni n g
recordings and artifacts (workshops, drawings, homewBdgh category displayed indicegp
which were shaped during the two cycles of the pedagogical intervehtiese two cycles were
AFeeling the soundso felddotesandtee recavdmgsiwerE a mi | y o .
implemented in all the sessions of each cycle, and the artifacts weréndine 90% of these.
3.4 The participants
This study was done with 30 studerz boys and 8 girJsvhoinitially attended thgroup

202, specifically the English class, in the morning shift at Prado Veraniego Sdfrat ages
were between 6 artlyears oldTheobservatioal stage began the first semestie2018, the
pedagogical intervern started in the second semestie2018and finished in the first semester
of 2019 In this way the students moved to grade 3018 of themwere no morgand there

were 7 new students the English clasg=urthermore, not all the population was conformed by
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Colombianstudents, there were three Veunelan children, and two of them arrived the first
semester of 2019.
3.5Categories of analys
Pronunciation and learningpcabularywere the categories of analysis tbame from the
observation stage, where the field notes and the diagnosis showedp e c i a | student s
on these areamndthen, these categoriesere supported in thé@¢oretical frameworkior each

category it emergetheindicators displayed below.

Unit of Category Indicator
analysis

1.1 The students show awareness that the English

pronunciation is not the same from their IShanish.

1.2 The students create awareness that the English vov

1. Pronunciation | have more than one production possibility.

1.3 The students produce these vowel soundeaod in
Oral words: [/ pbP/ and [/ e&l/l, [0/

language and /juEl.

2.1 The students associate and recognize the meaning

2. Learning relationship between images and words.

vocabulary 2.2By learning vocabulary, the students show

understanding of main events and ideas from written an

oral texts.

Chart 2 Categories of analysis
3.6 Data Collection Instruments
According to the Action Resedr design, the data collection s\done systematicallyn the
observational phase tlield notes and a diagnostic testrved as solid information that gave
origin to the problematic situatio®uring the pedagogical intervention, it wiagplementedield
notes, recordings of the students6é oral perfo
homework). These instrumentsqvided the main dat® describeand analyzeesults andinally

to statethe conclusionf this study
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3.6.1Field note

This was an instrument that gamsights about the situations thwtcurredin the classroom
suchasstd ent s oPtelhchevritos§ general work, teaching s
activities, and reactions froredcher and students. This toolsxatally yp to the researcher, who
decidedwhat to include and how to reflect on what was written dowthignmanner, a éld
note comprises Adescriptions and accounts of
a relatively factual and objective style. They generally include reports eferbal information,
physical sett i nngscordgafamerpationsandrintecattions etsveen
participantso (Burns, 2010, p. 87).

It was used 3 field notes in the observational phase, during the implementation stage it was
used 5 field notes for the ficrosntd ctincadivet ffFe el i
Famil yo i tfieldnatesOnesokthte reasbns to use them was because they allowed
seeinit hi ngs t hat are before our eyes in ways Wwe
2010, p. 57). This mea, the information thavas gathered vea vital resource to the reflectis
on the responses generatedhwy participants through the implentation of the plan. Therthis
tool was takingnto account to makeharges and adjustments about whaswappening inside
the settingincluding stratgies, activities, personal points of view, amongeotielevant aspects
that wee presented.

3.6.2Recordings

The recording, in Burnsodés (2010) perception,
it provides authenticity, veragitand factual rality of events. In this study, wastaken audie
from all the lessons done in the implementation stagH. videofor each cycleThrough this

instrumentwas ol | ect ed al l t he stvowedlsounds 6 or al produc
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Besides, tts tool helpedo write the field notes; in this sensecituldbe obtain more details
of the environment in the class@sis instrument wasonsidered very important tieincluded
because @anforming to Burns (2010), this tool is a valuable resourggetaccurate information
on patterns of interactional behavior, because this captures orattida exactly as it happens.
Although sometimest would be better to take video recording because, as Burns says, it helps
to examine the classroom holistiga Finally, from most of the recordings weranscribed just
the data required to get insights, exemplifications, explanations, results and condarsioas
study.
3.6.3Photographsof artifacts
Someti mes @i mages are moREO m2Ndesé aandaggeh an wor
specific teaching momerdgctivities done in notebooks by students can be shown, or classroom
exercises can be uistrated. This was the reasdmopos weraised for displaying data related to
the categoriesThen, photogiehswere an alternative to show data to others and to analyize it.
wastakerpi ct ures of st udentaéheeatspantk thoboardd hei r noteb
3.7 Ethical Issues
To be in accordance with the ethical standards for conducting the study in antbral
responsible way and bacse the work that was done here impletinan beings, an inforea
consent (see annex E) wadalivered to parents t&ign, due to the participants kgeminor
children. The parents wenmgformed about the project carried out:rgsin purpose wato
i mprove the | ack of studentsd recogreitstandon and
procedures used with the studentsevabservatioal field notes, recordings (video and audio),
and photographs of aetiies performancelheexpecteceffects or benefits seeking throudet

development of this project weeconcerned with students start recognizing the differences
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between Spanish and Englisthen producingounds during attempts to performing orally
Thereby, students hdlde gportunity to learn how to produce and recognize Engiistel
soundsAlso, itwasstated hat c hi | dr e prdiecteddyusingipseudenymswrecode
numbers. Besides, it is importantrtention that the participants meefree to be part oratin the
study, and there was naty repercussion if they refused @rficipate and they couldecide to

get out of it at any moment.
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Chapter IV: Pedagogical Intervention

In this chaptethe pedagogical intervention svdepictedhrouch its components, which we
the vision of language and learning framed in this study, the teaching approach and its
pedagogical principles, stages and the kind afemals used. In addition, it wanentioned the
syllabus and it was described aslgon phn model.
4.1Vision of Language and Learning

This studyheld the vision of language as a linguistic system, which according to Vera,
Chapeton and Buitrago (201 %1as specific components prone to be analyzed and presented to
the learners. Grammargcabuary, phonology, discourse, style and appropriacy, and varieties
are the components foundarianguage. This study embradkdvocabulary and the
phonol ogical component wunder fAthe understandi
uppariculars ounds and wordso (NSWDETLD, nhiddas®ect p. 12
around whib the pedagogical intervention svdesigned and implemented bearing indrtlrese
aims:thestudents had contextualization stage thatsvide initial point testartlearning the
Englishvowel sounds. Then, studesrecognize the Englishvowel sounds taught in eac
lesson. Also, students weavare of the similarities and differences between English and
Spanish sonds; and finally, studensdaredperforming aally words and littlesentences using

accurate pronunciation of English sounds.

(@)}

Onthe other hand, this study viewks@érning as analytical hat i n Vernwordset al
refers to the idea of putting an explicit attention to the regularitiesgiage ad its use. It
implied that a specific aspeof the language waaught and learnt explicitly and consciously, in
this case, the Englisfowel sound system. Thus, it wasught how each voweélas its

correspondent sound and thatmany cases, thedeferf r om t he sounds i n the
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important to mention that in this pedagogical intervention, not akEtighish phonemes were

taught. Below it is going to b@@ind the sequence which included the phoneroesred in this

study.

4.2 The TeachingApproach

In order to carry out the pedagogical interventibie, Explicit and SystematichBnics

Instruction waspplied. The National Reading Panel (2000) cited by the National Institute of

Child Health and Human Development (NICHD) (2018)a=ives it a teaching a planned

sequence of phonics elements, rathanthighlighting phonemes found in texihis viewpoint

is also found inThe National Research CouncihBings regarding the use of phonics

nstructi on:

A T h e wctiodh musthedsysterhatict (follpwing & sequenceioin s t r

increasingly challenging phonics patterns) and explicit (teaching students precisely how the

patterns worked, e.g., "this is b, it stands for the /b/ sound" (Ching Kang Liu, n. d, p, 3).

Conforming to theNSWDETLD (29), the Eplicit and Systematic Phonics Instructioan

be implemented following the next principles and stages.

4.2.1. Principles

Principle

Description

Phonics knowledge an
skills are critical to
becoming literate

It is assumed as theanderstandinghat letters and combination of
letters make up particular sounds and words. Thus, this knowlg
is an essential part of the process of learning to read and write,

Phonics needs to be
explicitly taught

The teaching must be explitiecause lettesoundcorrespondence
are arbitrary and difficult to discover when just leaving students
learn these by chance or inference alone. Then, teachers need
clearly and consistently enunciate the sounds they are teaching
provide word conte to them.

Phonicsneeds to be
systematically taught

The use of an established phonics sequence influences the de
which students successfully acquire phonics knowledge and sk

Phonics needs to be
taught in an integrated
literacy program

Phonts, phonemic awarergssocabulary knowledge,
comprehension, writing, speaking, concepts about print and reg
texts are suggested to be included in an effective and balanceg
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literacy program.

Phonics needs to be | In this case, automaticitg understood as the level where decodi
taught to a level of becomes habitual and automatic. Thus, phonics instruction will
automaticity attempt to reach this point enabling students to recognize word
far providing enhancement in comprehension

Phonics teaching is The use of auditory, visual and kina esthetic activities will cove

enhanced by an students learning styles by encouraging them to activate their g
enmphasis on multi when learning. Examples activities @aa@ping out phonemes,
sensory activities writing letters wth crayons, pencils, chalk, etc.

Phonics teaching need The use of decodable texts gives students opportunities to prac
to be supported and | apply and reinforce their phonics legrg. Some books for childret
reinforced using quality have repetion, frequency words, among others.
texts
Phonics teaching is Technology has the potential to impact on and provide benefits|
enhanced by the use g phonics teaching and learning.

technology

Chart3. Explicit andsystematic phonics instruction principles

In agreement with the principletatedabove, it wa expected that the phonics skills taught
improved the English vowesounds pronunciation but alsovggpositive effects on the other
language abilities such asading, or learning vocabulary. The phanieaching processas
explicitly and systematic because the teacheearcher enunciated clearly and consistently the
sounds being learnt and it was provided a context for these: oral and written textgralso th
were activities where the students coulgéggrate other literacy skills such as reading, learning
vocabulary, and writing.

Besides, it was stablished a vowel sounds sequence to follow by using materials and resources
under themultimodality paradignibecause these included videangs for childen about
phonics, songg poemjmages, flashcards, shorts stories presented in video and also using
images and text in power point presentations. In addition, there were gamesnlaiiities,

handwritingactivities, and letter shapes. The varietysented had the purpose of enhancing the

3 The data was adapted frduttps://my.vanderbilt.edu/specialeducationiotion/files/2011/09/4L iteracy
teachingguide-phonics.pdiNSWDETLD, 2009, pp, 1214).

42



https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/1-Literacy-teaching-guide-phonics.pdf
https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/1-Literacy-teaching-guide-phonics.pdf

Explicit and SystematiPhonics Instruction: An adventure with English Vowel Sounds

students learning styles, the classroom dynamics, the classroom management and the interaction
patterns.
4.2.2.Stages
In accordance with the NSWDETLD (2009)pdelled, guided and independent teaching
corstituted the stages that thieacher and the students wémbugh when giving and receiving
phonics instruction. These strategies
focuson how the teacher moves the level of responsibility for learning fractheée#o student.
The strategies emphasizeaa nt r ol |l ed shift by the teacher acc
teacherds ultimate aim is to support students
independent learners. That is, to be able toyagptl transfer their learning to new congext
(NSWDETLD, 2009, p, 24).
In modelkd teaching the teachesearcher presentéalthe students new phonics skills
and concepts through leading, demonstrating, modeling and giving explicit and direct
explanation about these. Hastance, most ohe time video-songswere usedo presento
studentsa new vowel and its respectiveusals.Also, it wasused the vowel shape and the
images of its soundphonemes)And after the videsongs the teacheesearcheexplained
students about the correspendes between the vowel and its soufidiss was a moment that
illustrated this stagen the field note 10 studemtvatcled the video The ingenious vowel |, next,
the teacheresearcher showed the images of vowel | and the phorlerite's aom tbe bbasd & /
and saidivowel | hagwosound® t whenmsleeaskedi a Qu® ent astuléher on ? 0
answeredi Yo entend? que hay dos f theteaghercahenuedr onunc
AVery good, s oun gQéles secam?€he ttaclseshewedihie idhagssoof the

soundi Thi s i s sloListeitg tohinontbeestudent pronouncéd ayThe eacher
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addedi Sound number one i s /twostuderdsksaid/ @ thewadhern u mb e r
kept asking each one of the stutdeto produce one of the two sounds.

Guided teaching waused to provide opportunities to studentgfaucticing and applying
phonics skills and concepts already introduced in the modelledngadhithis sense, students
hadmore control and responsiiyl on their own learning process, thegrein mor e acti vel y
involved and hands on with their phonicarigng, talking about, demonstrating, organizing,
practicing and applying what they Thscaudle and c a
seen in theiéld note 14 wheréhe teacheresearcher read the story Little Red Riding Hood by
making pausewhen aword with/ usfund appeareo the students can read it. For illustrating,
the teacher was readiigOnce upon a time, thetéeewsdaRI dt nt
students sawhe wordhoodand saidi / dh u 0

Finally, the independent teaching stagas implemated at the moment studemsectdjust
minimal support to apply and demonstrate phonics skikady taught. This stage allowed
studentdo have a greater degreerefponsibility because they coyddrform tasks, where they
demonstraté, practiced, applied and refleatd on the phonics skills, artdansferredhese to real
situations and coakts such as performing orally when reading adnar a little phrasd-or
example, in the recording 11 it was heard when students had a piece okjplapewritten word
green, sheep, tree, baad they read it proficiently.

Consistently t h e t e a cbhirgsupportive,aqlideng tveastudeamd becoming a
sound performance moddl.h e st ude nt s &nbeconirg responsisleofthent ed o
learning process progressively, being participative and talkative, and working for being

independent learners.
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According to the advice of using a pladrsquence for teaching explicitdasystematic
phonics, it wasmplemented the next om®ncerninghe vowelssounds/ P/ and /[ e&/ , [ 0
| &/ da/n,d //6al a n d. Inthaeca&seof the/véwel omhindtiory op iwls not done the
distinction betweenthetwosowd s / &/ and f ujEbst nwhbeuweddshei s
4.3 Pedagogical cycles
The pedagogical intervention carried out for this study was shaped by two cycles. The first
one calledFeeling the soundstarted in August 2%and finistedin October 4 2018.1t was
composed by five lesson plafi$ie second one was call&te vowel Familand took place
from October 19 2018 to May ¥' 2019, this contained 15 lesson plafise first cycle
constituted a contextualization seatihat was the initial point to start learning the English vowel
sounds. In this cyclthe students were approached to the subject by giving opportunities to
understand the concept of soundanduage through shovgrt fromot her fi el dsdé per
suchas the environmeator natural sound. In éhsecond cycle the students faced the English
vowels and itzorresponding soundsghich wereselected to be taughesides, in both cycles
the studentstarted learning and putting in practice some vocabulary.
4.3.1. Feeling the sounds
This cycle had the following purposes: a) students had the opportunity to be familiarized with
the concept of sound in different wayar example, in the lesson 1 "Playing with sounds",
students listened to the teacher's voibemvshe did a dictation of words that students needed to
write down according to the way they heard these and considered these words are written. After
this, theteacher wrote the words on the board and students made the correction in a column in
front. Then, they were exposed to the sounds associated to these words. For example, teacher

played the cat's sound and students said the animal's name. In this sgnseyé¢hfrom a formal
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perspective of the sound used in language to a more natural and retgxetiperceiving the
sounds.

Following, b) the students started knowing some of the sounds of the English Alphabet from
A to G in an activity, where they could say t
also did activities like ABC movementencises, ABC matching exercsswith images, and
drawing my favorite letter. ¢) The second graders had a first approach to the English vowels and
some of its sounds, then, students recognized the vowels in words and also they produced some
of t h e soundswdnén sidging. Some bétactivities done were differentiating vowels
from consonants, singing and dancing a song a
with vowels, and playing with vowel gefiptsstdhhape a
perform orally by eading words and little sentences from two short stories that were written in
English and Spanish.

Three indicators were workel this cycle: first, the students show awareness that the English
pronunciation is not the sarfrem their L1: Spanish. Seconthe students produce these vowel
sounds alone and in words: [P/ and /el , [0/
third, the students associate and recognize the meaning relationship between imagedsand w

4.3.2. The Vowel Family

Along this cycle, the students could recognize the imafjfee English vowel sounds taught
and producethese alone and in word context. For example, in many lessons, the students were
asked to produce the sound when thehearesearcher showed thenetborresponding
phoneme in an image. They also were asked to read words which contained the phonemes taught
and that were encountered in texts such as the Hurray for A song, the Little Red Riding Hood,

among others.
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Another djective was thatte studentsecognized the sounds for writing a determined word.
For instance, there were activities in which a student read a word and the others said if the
reading was good or no, and then they decided bellow what sound they caoalthe/mword.

The students alsmould comprehend vocabulary by relatintgages with words, and they

expressed their understanding by completéind organizingexts such as short stories and songs

andalso by making their own drawings. In this cycle allitigicators were covered.

4.4 Syllabus

This section describes the pditlowedin the implementation of this study. Belat is found

the cycles and theimplications about lessons, datksgrningaims,and activitiesvhich

constitutel the pedagogicahtervention. In general word#his was shaped by two cycles that

were, at the samiéme, the units. The firstonewa c al | red

thFee ed ounds o,

was fAThe vowel familyo.
SYLLABUS
CYCLE | LESSONS LEARNING ACTIVITIES CATEGORIES AND
OBJECTIVES INDICATORS
-Be familiarized -Teacher 69 Pronunciation:The
with the sounds ir dictation. students show
language trough | -Correcting dictation. awareness that the
1. Playing | diverse -Listen to and saying | English pronunciation
with environment and what produces the is not the same from
sounds | natural sounds. sound. (Related with their L1: Spanish.
(August | -Start realizing the words from the Learning
241 2018) | the differences dictation). vocabulary-The
when learning students associate an
Spanish and recognize the meaning
English. relationship between
images and words.
-Observing and saying| Pronunciation:The
the nane for some students show
letters shapes. awareness that the
-Watching the ABC English pronunciation
Feeling -Start being awar¢ video-song. is not the same from
the 2. My ABC | of and realizing | -Students perform their L1: Spanish.

a7
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sounds | (August 31| the sounds of the| movements from the Learning
2018) English Alphabet.| video-song for each vocabulary-The
letter. students associate an
-Matching exercise witll recognize the meaning
vocabulary from the relationship between
video-song. images and words.
-My favorite letter.
- Having a first -Vowel or consonant? | Pronunciation:The
approach to the | -Watching, singing and students create
3. We are | English vowels | dancing the videsong awareess that the
vowels |andsomeofits (A The Vowel English vowels have
(September sounds. morethan one
7 2018) | - Producing some production possibility.
of the v
sounds when
singing.
-Singing by rows The Pronunciation:The
-Reviewing the | vowel family videa students show
4. Playing | vowel sounds by | song and using vowels| awareness that the
with vowel | singing and shapes. English pronunciation
sounds | playing some -1 can say (game with is not the same from
(September games. images). their L1: Spanish.
28" 2018) -The students produce
these vowel sauds
alone and in words: /e
and /el ,
and [/ an/,
and /ju
-Start being awar¢ -Students try to sing
of the difference [ The Vowel Pronunciation:The
5. English | between English | song by themselves. students show
or Spanish? and Spanish. -Watching two short awareness that the
October §' | -Making their first| video-stories: How are | English pronunciabn
2018) attempts to read | you? And Recess. is not the same from
wordsaloud in -Reading words from their L1: Spanish.
the English class.| these stories.
-Be aware vowel | -Singing The Vowel Pronunciation:The
A is pronounced | Family videasong just students show
in two ways. for vowel A. awareness that the
-Recognizing the | -Watching and singing | English pronunciation
images of the /ee/| the videesong Rap for | is not the same from
sound an|vowel Asounds. their L1: Spanish.
sound and -Looking the images of| -The students create
1. I| produce the soun( the two A sounds and awareness that the
vowel A | for each one. producing these. English vowels have
(Octobe | -Reading words | -Reading aloud words more than one
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The
Vowel
Family

19" 2018) | and short from the videesong. production possibility.
sentences which |-For mi ng t h| -The students prate
contain the /ee/ | story and circling the these vowel sounds
sound. /ael sound on the story, alone and in words: /&g
-Understanding and [/ e®l,
the all.i and /a®/,
storyand form and /ju
this by following
its sequences. Learning

vocabulary-The
students associate an
recognize the meaning
relationslip between
images and words.
-By learning
vocabulary, the
students show
understanding of main
events and ideas from
written and oral texts.
-Recognizing the | -Remembering the two Pronunciation:The
images of the /ee/| A sounds in images. students produce theg
sound an|-Watchingthe video | vowel sounds alone an
sound and song Rap forvowelA | i n wor ds:
2. || produce the sound sounds justthe partthg / 0/ and /i
vowel A | for each one. il lustrate /| 6/ and |/
again -Pr act i ci|sound. /| j u'El .

(October | sound. -Singing the Hurray for Learnirg

26" 2018) | -Showing A sorg. vocabulary-By
understanding of | -Reading words with learning vocabulary,
the song and the [/ e®l s the students show
arrange it in -Putting in order the understanding of main
sequence. song. events and ideas from

written and oral texts.
Pronunciation:The
students create
awareness that the
3. The | -Producing the A | -Saying and singing the English vowels have
snakesounds:/ee/and |/ P/ and [ e more than one
story / e®/ al oflines. production possibility.
(November| word context. -Watching and reading| - The students produc
242018) |-Understanding |t he Snakeo6{ theevowelsounds

the S n aténe

alone and in words: /&g

and [/ e/,
and [/ a®/,
and /ju
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-Relating images | -Pasting images and Pronunciation:The
with words. forming the students create
-Recognizing the | corresponding word awareness that the
vowel E sounds: | with letter shapes. English vowels have
4.rat,cat,|/ O/ and |-Watching the video more than one
snake and| and in word song for E. production possibility.
ape context. -Watching the images - The students
(November| -Comprehending | for the sounds and produce these vowel
9 2018) | the story Fred the| producing these. sounds alone and in
farmer. -Watching and readingl wor ds: [ b/
the story Fred the and /ain®/ ,/ &
farmer. and /uE/l,
Learning
vocabulary-The
students associate an
recognize the meaning
relationship between
images and words.
5. -Reviewing the | -Watching The vowel Pronunciation:The
Coming | vowel subject ang song. students crate
back to the| thea ni ma | g -Reading aloud, writing  awareness that the
vowels | names which and correcting previoug English vowels have
(February | contain the/ee/anfwor ds wi t h more than oe
28M2019) |/ e ®/ s o u|sounds. production possibility.
-Practicing the /ee -The students
and / ed/ produce these vowel
alone and in word sounds alone and in
context. word context: /ze/ and
Il ewl , [0/
ladl, [ 0ol
/ j u'El .
-Be aware vowel | -Watching and singing Pronunciation:The
E is pronounced | the videesong for E. students create
in two ways. -Seeing the images for]  awareness that the
6 . -/ /-W| -Performing the | each sound and English vowels have
o/ sounds [/ |producingthese. more than one
everywhere -Be able to read | -Watching and singing | production possibility.
(March 8" | and say aloud thevideess ong 0 -The students
2019) words wi|{vowel EO. producethese vowel
sound. -Readng, saying, sounds alone and in
listening to, and writingl word context: /ze/ and
words. I edl , [l
[l awl, [0l
j uEl .
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Pronunciation:The
students create
awareness that the
English vowels have
more than one
production possibility.
-Pr act i ci|-Singing the videssong| - The students produc
soundaloneand |[A Short v ow({ thesevowelsounds
7. Fred the| in word context. | -Forming the story Fre¢  alone and in word
farmer | -Arranging the the farmerusingtext |[cont ext : /
March 7" | story Fred the and images. and /i E/ILO
2019) farmer. and / uE/,
Learning
vocabulary-By
learning vocabulary,
the students show
understanding of main
events and ideas from
written and oral texts.
8.When |-Rec ogni Zz -Singing and Pronunciation:The
two ees go| sound image and| performing the eng students create
walking | perfaming the AWhen two ( awareness thatthe
(March 14" | sound. wal ki ngo. English vowels have
2019) - Making the -Watching and singing more than one
meaning thevidees o n g | production possibility.
relationship chanttheJE/ s o u| -The stidents produce
between images | -Using images to these vowel sounds
and words. practice vocabulary. alone and in word
- Reading and context: |/
saying aloud and, /A &I a
words which and / u'E/,
contain
sound.
-Being able to -Reading the homewor| Pronunciation:The
read properly to the class. students create
wor ds wi |-Making a list with awareness that the
sound. words from homework.| English vowels ave
9. -Recognizing the | -Singing the double E more than one
Double Ee | / is@uhd in word| poem. production possibility.
(March 26" | context. -Circling the sound /i:/.| -The students producg
2019) -Comprehend -Each student has a these vowel sounds
vocabulary in stanza from the poemt alone and in word
short sentences. | read and drawhatwasjcont ext : /
understood. and /i E/,
and/e/ , | Al
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Learning vocabulary:
The students associat
and recognize the
meaning relationship
between images and
words.
10. The | -Recognizing and| -Watching the video Pronunciation:The
ingenious |[pr odu c i nj|sorg The ingenious students create
vowell |and [/ ad®/|vowell awareness that the
(April2™ | -Pr act i c i|-Seeingtheimages of | English vowels hee
2019) /la®/ sounthe sounds more than one
and applying on the board and production possibility.
these in word producing these. -The students producg
context. -Reading words from these vowel sounds
-Understanding | the videesong. alone and in word
the story. -Watching the story context: [/
-Reporting facts | The inspector Itsy Bitsy and /i E/ / 0
from the story. Spider. and /uE/,
-Reading and learning | Learning vocabulary
vocabulary from the By learning
story. vocabulary, the
-Writing whatwas students show
understood from the understanding of main
story. events and ideas from
written and oral texts.
-Comprehending | -Reading homework. Pronunciation:The
the story. -Teacher reads and students create
-Re c al | i n explainsthe story Pine] awaeness that the
a n d sdurdsdinh | Park. English vowels have
11.Pine | word context. -Reading words from more than one
park (April | -Arranging and | the story. production possibility.
4 2019) | illustrating the -Organize the story by | - The stuénts produce
story. sequences and draw these vowel sounds
each one. alone and in word
context: |/
and /i E/,
and / u'E/,
-Appl yi ng-Seeingthe images for] Pronunciation:The
and /a®/|the [/ ®w/ an students create
alone and in word producing these. awareness that the
12. Mother | context. -Students read, listen t¢ English vowels have
| and its | -Classifying look for the words with more than one
sounds | words according | these sounds. produdion possibility.
(April 9" | to the sound. -Students place the -The studentproduce
2019) -Discriminating | words according to the| these vowel sounds
the two sounds in| sound in the Mother | alone and in word
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word context. and its sounds context: [/
illustration. and /i E/,
and /uE/l,
13. Fox, |-Recognizing the | -Watching the video Pronunciation:The
dog and logl vowel O and its | Happy birthday fox. students produce ¢lse
(April23 |sound [/ 6|-Answer what the videq vowel sounds alone ar
2019) input. IS about. in word context: /ee/
-Eliciting words | -Writing, drawingand | and [/ e @/ ,
from the input. readingawordlearnt [and / a ®/ ,
-Understanding | from the video. and /ju
facts from short | -Watching a tale and Learning
stories. writing the moral. vocabulary-The
students associate an
recogrize the meaning
relationship between
images and words.
-By learning
vocabularythe
students show
understanding of main
events and ideas from
written and oral texts.
-Appl yi nd-Reporting homework.| Pronunciation:The
sound in word -Watching the story students produce theg
context. Little Red Riding Hood| vowel sounds alone an
-Learning and -Teacher reads the sto| in word context: /ae/
practicing line by line but makes | and/ e w/ , [/ U
14. Little | vocabulary. pauses whenaword |[and / a®/ ,
Red Riding| -Understanding |wi t h t he s and /ju
HOOD | details from the | appears to the students Learning
(April 30 | story. read it. vocabulary -The
2019) -Constructing -Students learn students associate an
parts of the story.| vocabulary from the recognize the meaning
story. relationship between
-Completing the story images and words.
on the board by picking -By learning
up words from a pile. vocabulary, the
students show
understanding of main
events anddeas from
written and oral texts.
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15. The
little bug
and The
happy
unicorn
(May 7"
2019)

-Reviewing
vowels: sounds
and vocabulary.

-Practici
/' j uEl so
-Learning
vocabulary.
-Comprehending

short stories.
-Arranging and
illustrating short
stories.

-Making a review for
the vowels: sounds ang
vocabulary.

-Watching the video
song Vowel U sounds.
-Teacher reads a short
story from the videe
song by making pause
when words
sound appear to
students read

-Asking and explaining

Pronunciation:The
students create
awareness that the
English vowels have
more than one
production possibility.
-The students producg
these vowel sounds
alone and in word

context: /
and /iE/ | | &/
and [/ u'E/l,

vocabulary from the
story.

-Filling the blanks in
the story.

-Organizing the story.
-Watching The happy
Unicorn story.

-Saying words from the
story by groups.
Learning and
explaining vocabulary
from the story.
-Completing the story
by drawing the missed
word.

Learning vocabulary
The students associat
and recognize the
meaning relationship
between images and

words.

-By learning
vocabulary the
students show

understanding of main
events and ideas from
written and oral texts.

4.5. Lesson plan model

The lesson plan was a tool that gave the path to follow when performing the classes because

Chart 4. The syllabus

in it were specifiedletils as dates, name and number of the lesson, number of students

activities,

anticipating

t e a c texeasrardd videasandiity i

sources to be founéxpected learning aimandclass arrangement. There in a sampli¢ of

bellow.
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CYCLE 2: THE VOWEL FAMILY

Lesson 8: When 2 ees go Walking\ Time: from 7: 30 to 8: 45 am. \ Date: March 1% 2019

Aims
-Students recognize the /i E/
-Students produce the /i E/ soun
-Students make the meanirgationship between images and words.
-Students read aloud words whi ch

Activities Time Materials
First Activity
- Teacher greets students.
-Teacher starts sdowaking (teachefishiws Annex : The two
thetwovowelEs hapes), they sound / E vowel shapes.
of the sound). (See Annexes 1 and 2). Annex 2i T h e

15¢ soundimage.
Then, teacher chooses one student to walk holding hands with
vowel shapes in font, while the student and the teachksavound
the classroom, teacher keepgsng. Next, the walking couple
changes and teacher encourages students to sing with her.

Second activity

-Teacher says: fASecond acti vi

-Teacher pl ays f Duslleys Dities ¢song farl | Annex 3i Video
kids aboutthdeedbs ound) 6 (see annex 3 about t
I n this video, students are 158 sound:
sound and with two words: tree and bee. Besitlg groups https://www.yout
students are going to read aloud the words as foll@asher ube.com/watch?\
shows the image of the sound and students produce it, using tk =Q6JhJep|St8

i mages from the video, teach

aloud the word.

Third activity
-Teacher asks students to watch a video song with vocabulary
the /i E/l sound (sees annex 4

Then, teacher gives a piece of paper to each group (four group

with a word: bee, tregreen, sheep. Annex 4 Video
song ALe

Next, teacher starts singing: the /i E

-TeacheriLet 6s chant the | ongé (

image to students). 204 Annex 5i

-Student s: A/ i E/lO Vocabulary with

-Teacher: fAsoundo. images

-Student s: (watching the i mag

-Teacher: fAas i néo (Teeantshboutthes

vocabulary studied). (See annex 5).
-Students: Just the group which has the name of the image say
aloud.
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The exercise is done for each word. If necessary it will be repe
by changing the words between the groups.

Fourth activity
-Teacher asks students to take out the English notebook and tt
pencil case.

On the board teacher writes
draws fourdifferent shapes with a number from 1 to 4:

1 Annex 5i

2 2 5 @ Vocabulary with
A

images

Teacher asks students to copy these.

Teacher says: fANow you are g
Teacher says the instruction
writeo.

Teacher chooses a couple of studentdaarly.

Teacher says: #fAWord numéanimade

(see annex 5), if they know the word that matches the image, t
go holding hands for each group telling the word, and the stude
need to write it.

Finally, by couples, studentsake the correction on the board. Tq
correct, they need to es red color.

Each group reads a word from the board.

| am going to focus on

the relation students casnimagemke bet wee
-t he production otuderntshe /i E/ sound by t
-the reading aloud of the words,

-the meaning relationship students can make between words and images.

n t
he

| am going to use as data eltion instruments audio and a field note.

Chart 5. Lesson plan model
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CHAPTER 5: Data Analysis

5.1 Data analysismanagement

This is the momerntb describe the impacf the Explicit and Systematic Phonics Instruction
ont he EFL s e c ouwndatianofaavesounds; bpt algdoa document the emergent
EFL ski |l | s @fthestpdents neeme drningvocabularyThe process for the
data collecton was done along theo cyclesof the implementation sge the first cycle took
placein 20182, and the second cycle was from October 2D18 20191. It meansfor each
lesson it was proposed activities that were focused on the two categories of analysis
pronungation andearningvocabulary

It was possible to carmyut the foursteps needed for doing action research studies proposed
by Kemmis and McTagé (1988) This way, in tle planning stage was identifigae lack of
student s6 awareness about the differ Asaes
response, it wagroposed the present stydyherethe most important aim was to foster the
pronunciation of this population through the Explicit and Systematic Phonics Instruictiem
in the action stage was developed the pedagogical interveatioposed by twaoycles Feeling
the sounds and The Vowel Familyhus, along the implemernian ocairredthe observational
stagewhere some lesson plans were modified and adjusted because, in some moments, the
activities were so diffi culearning Algb it Wwas negessharg r
to implement more than just one lesson fastrof the vowel sound$he dates for the

implementation of the lessons in the classroom also suffered modifications due to internal

aspects from the school environment, fortheas on, t he planned endi

culmination took three more wie In this stagalsowas collected the data by recording the

|l essonsd® devel opment, t akndpegornpancetndwritiegmost f
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of the field noteslt is pertinent to indicatthere werano establishedr specific momentsor
gathering the data in theyllabus this wasselected by studying the informatiobtained through
the instrumentalong the pedagogical intervention

It is important to membn that the second category of analysis was under chaogsslering
that it emerged after having proposed the mai
improvementofthe e cond gr ad e r Théreaponsfor imatuding ¢his category were
theemergent benefits that the students could obtain wheg b&posed to the contents used by
the teaching approach because it was not fair treating words with the only purpose of learning to
sound these, but also it was noticed the necessity of teacksgwords in context to give the
students the opportunity tvork on other EFL skillsTherefore, the students could learn
pronunciation but also recognized the meaning relationship between images and words, and even
understood main events in the shortista Consequentlythe indicators of thisategory were
under constant modifications according to the results obtained from the first lessons that gave
insights about what activities, exercises, homework could be done, what data could be collected
and wha instruments could be used to collect this data.

Lastly, the reflection step took placénen finishng the pedagogical practicuratthis point,
it was executethe analysignd the interpretatioof the collected datdhe consecutive
descriptionof the two categories and its indicatoes)d thepresentabn of the resultslt is
extremely important to keep in mitldat the positive results obtained for the students were done
in a progressive pacBelowispresented he anal ysi shesvodaegodesangt i on o f
each one oits indicatos.
5.2 DataAnalysis

5.2.1Pronunciation
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The students show awareness thalhe English pronunciation is not the same frontheir L1:
Spanish.

The data was gathered along the two pedagogical cyciespigmentirg the recordings of
the |l essons, the amdthefieldwtesleret hesst dereiwe® Owomuk c
analyzed regardinthe gradeof consciousneghey could creatabout the pronunciation
differences between their mother tolegand Engéih as foreign languagalong the execution of
the present project.

In an initialmoment, the majority of th&tudentsvrotewords following the rules of Spanish:
their mother tonguel his could be noticén the field notel, when studestwrote wads from a
t e ac her 6somalafthemavtotthe fipfor the sheephe docfor the dogde laionfor the
lion orthe cawfor the cow. But some of them had success in writing the svarthe correct
way, for examplethe lion, the cat, dagr cow. The majority of them wrote the artidieeasde.
This can be understood fesv of the students realidehat the English smds are not the same
thanthose from Spanish and that the way of writing in English defers fromaeou
pronounce was.

Sometimesthe students showednotion of awareness that in Englisbhme words are
written in a way but these are pronounced in anofffés.aspect was seen the recording 1
when the teacher wagiting andsaying the wordion, some studestrepeated is if they were
talking in Spanist/lion/, to which another student samlthem:fit h e / Hla highpone/of 0
voice And he continuedery cleverly:ii S @no lo escribe liopero se dice, se pronuncia
/ vl aypn/ o

There was a curious case, where the teacher asked just a student to readfihepEldd as

in Spanish, sometloers saidhloud to himii / Hlb/p Then, this studentsaii Per o ah?2 est §
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| dhe oom teackr adventuredtosafi Ay! se escribe pero no se di
gue hay entr e e The Englishatdhchér askdtkestudentorread tigsvord

again, he readi / Hilb [pltis student showed confusiorcreated in his mind beuase it wa

difficult for him understanding why the other studentseareading the worth a vey different

way as it was writterBut the positive detawas that with the explanation of the room teacher,

the correcton from the partners antde Englisht e a ¢ h eestdosead agajnuthe student was

creating an owisoundawareness but also it wéransferred to the other students.

To continuethe studets were aware that the English ABC svaot the samthanthe Spanish
ABC.Inthefieldnot®,t coul d be noticed that when the te
name, just few students could say the correct name for the letter B, C Ho@v@ver,studens
who did not know the name for some letters inventathes by sayingf/deio for D orii / ffar/ o
F. Last, h the recordin@ it could be remarked just the oral production of a student who said:

A //éoy/eent/a n tThis student showed that he was ingizing the vowel name and the way
of producing this vowel in a word.

Studentsstarted being aware when another peada word inaccurately artthey adventured
to correct the partnefor exampléan the recording 3hata student reafi/apgo pronourting
every letter as in Spanish, another student immediately cort@otdny sayirg it / ypuke Related
to this,studensr ecogni zed and then per f or noeidstabch,e corr e
thefield note 1 showed that a student after had heard a partner pronouncing the word in the
correct way, he repeated this/ agé&thr / 0

In agreement with Cook (1996), it was evident that the students faced new English
pronunciation challenges, which enabled them to create new habits when reading words in

English. Besides of creating these new habits in pronunciation, they needetitbestealizing
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these, in order to overcome all the difficulties they presented when were exposed directly to the
English sounds. Likewise, there were the influence of the Explicit and systematic phonics
instruction because Sitthitikul (2014) remarked theends to build up the solid foundation of
the sound system in English. Tinngans, the students started realizimglish has a different
way for reading and writing words in contrast of Spanish. In other terms, English language has
an own sound systethat serves as the point to learn and internalize the principles of phonetics.
Hence the evidences proved that most of the students, at different degrees, could create an
awareness about English and Spanish pronuncib&oausalongthe executionof the two
cycles, thestudents were exposéaiclassroom discussions about sadiféerences of
pronouncing in English and Spanish, also to opportunities to be corrected specially by partners,
and most of the exercises allowed them to see explicitly traupciation differences not only
between English and Spanish, but in tepegtthat in Endjsh words are written in a way but
pronounced in anotheAt the end, most of the students had a significant advance when listening
to and then writing words becauthey could assimilate what vowbEyneeded to use for a
particular word instead of justriting it using the Spanish sounds. Finally, there were students
who still did not produce the correct eEngl i sh
and kept using SpanishABC.hus, most of them were able to a
obtaning great knowledgeesults.
The students create awareness that the English vowels have more than one production
possibility.
The data collectionforthisndi cat or started with the | esson
Vowe l FdavelopedyfronAugust 19" 2018 to May 18 20192 The collection was done

using recordings for al/l the I essons, taking
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classs, and writing the field noteélong the processt was identified the following results that
showed the achievements studemad throughout the exposure to the explicit and systematic
phonics instruction concerning their awareness about English voweds.

Thereby, themajority of the students were able to recognize and produce the two sounds
taught for each vowdly seeing these in imagdsor example, in the recording the students
could see thenages of the vowel A sounds/ and /éin two occasions: first, whethey
observed these in a vidsong which allowed them a space to participate bglymng the
corresponding sounénd second, while the teachresearcher showed these in a piece of paper;
the students could see, recogranel produce each sound by themselves, which finally means
the students were able to understand that each image stood ferentdi¥owel soundesides,
it couldbe seen in the field note 15, in the activity when the tedeheearcher showed the
images of the U sounds$¥and | tiakd the students produced these by themsdhaesed, the
pedagogical implementation followedgattern for teaching or introducing the vowel and its
sounds by using images and viesangs.

Anotherform of showing the awaress that vowels have more than one production possibility
was seen in the field nad 2 and 1@ndin the recordigs 12 and 15yherethe soundsd /adh

/N and [/ j u EThergtlerteacharesaarkherdshowed a word tohsen student and
asked him toread this to the othera/ho listenedo andin order decided to go to a pibé words
and looked for theeadword, nextthe student who found the wordad it aloud andhowed itto
the classand each one of them had tateithe word accordmto the soundThe exercise was
done for 25 wordsTheresults obtained showed that mokthe students could place the words

correctlyand had great success when after seeing the word they.r&kitinnex F).
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There were dferent situations wire the students, individually or collectively, showed
awareness of the production possibilities a vowel can hawaslbbserved the recording 5
when students were pronouncing the souridiglo ne of them realized a pe
said:i Oi tgani a que deci r .Idadth8r/occasionn thdfield note pitgduld no [/ b/
be seemwhen a student was reading the homework, he feddefar the wordfeet,to what the
teacherresarcher showed the /i:/ sound image to students and &k - mo pronunci am
e s t all'?hé students answerdtl:/ i, the téacher interrogateilia Cu8ndo | o pronunc
studentssaidi Cuando e st §heteaclaer contiruédieY eesg v entorncesgmoo d , e
| e e mthe Majority answeredifi:t/o.
Also, in the field note 11t was found that after having watched a vidié® teacheresearcher
asked students what they had understood, one of themsaidY o ent end?2 que hay
pronunci ar theaeadhersmquirei Clu®d @ sd s nf cthems@mden o
affrmed:Aiconyylal ba

In word context, the majaty of the students grasped these vosminddee/, ¥, /dbeasier. As
it was noticed irtheartifact 1 of the activity wheresingletter shapetheyformedcorrectly
some wordscat, rat, bat and in theartifact2 wherethey listened to, and wrote these words
under the corresponding soudnd@nage:pig, Six, insect, Itsy BitsySee annex F)n contrastthe
sounddedand/adstill were not assimilated by most them because in thartifact 3 most of
the studentistenedto some wordsand thenthey wrote these as followssnej alligetor,
alligeitor, eip.Although in some cases tlveord snake wawirotellike nake orsnak and the
word ape aapi, this means, these students could assimilateeidsdund forvowel A. Indeed,

therewere other examples of successthe field note 11, a student read the homevadmost
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proficiently bytrying to makehe distinction between the two sounds of vowel |, he réadgsa
(ice),AmH3ps p lirppbskible) Aslpnd/ (island),/ yasHkt/ ( i ns.ect ) O

From the theoretical point, Cook (1996) pointed out that pronunciation refers to the
production of English sounds, that are learnt by repetition and it is important to correct them
when are produced inaccurgteThen, thestudents learnt to produce ten English vowel
phonemes using its images, so they saw each image and produced the corresponding sound.
Beyond, the | earning process was underlined b
sounds throughiideo-songs, ¢acheiresearcher inquires and song performances, and also there
was the continuous correction from the same classmates and teacher. It could be notice another
aspect concerned with Snow, Bur ns, ofghefasti f f i no
that there are connections between print letters and spoken sounds, considering students became
conscious that the five vowels they learnt to say in Spanish were different in Eregléaisé
trough the Explicit and Systematic Phoniasttuctian, the teacheresearcher taught them two
ways of pronouncing each one oé#e five vowels. Following, the auth@ssert when using
phonics instruction the students can make connections between the sounds they hear and the way
they are represented in wnig. It was @ident when the student had to write words they heard
from the teacheresearcher or from the partners.

Taking into consideration this evidence, it was possible to reamiiistic advancements,
even though all the students were ndhatsaméevel whencreating awareness. Thassmall
groupof them were very conscious about the fact that the vowels are pronounced in different
waysand showed efforts to correct themselves when they realized there was a rarstéhey,
substantial parof themneeded the constant correction from partners and teacher to remember

the correct sound for pronouncing certain word already studied. There was a minority that kept

64



Explicit and SystematiPhonics Instruction: An adventure with English Vowel Sounds

pronouncing words by using just thhonemes that are too similar to their motioague:
Spanish such alse/, [y, /ch
The students produce these vowel sounds alone and in words: /ee/ ardl/é andb /i 'E/ , |/
and/ah/6/ andA / ai&d, / j uE/l .
Thedata collection was done along the two pedagogical cycles. The instruments used were
the recording®f all the classes and the field notBslow there istb descrigt on of t he st u
outcomes. Rgarding these, is worthto mention that it was used the same input from the
practice stage to assess shnyeariaioron theewortlssuéed pr on u n
for students performing final exercises.
All the students were able to recognize and pronoprmeerlyall the sounds taught when
seeingheimagesof these Thus, the students learnt how to sound eachfsreexamplein the
recording 6it was heard when the teachesearcher showed the images of the souhdad /ab
in the board and asked each student to produce one of these, all of them could answer
prdficiently. Also, the field notel5 demonstratethatstudents producetié two sounds for
vowel U. /A a n evheh they $av the images of these in a visieog and when the teacher
researcher showed these in a piece of paper and asked therduoeeach one.
Moreover,all the students were aliie produce accuratethese sounds /eely,//db/6/ in word
context because of its similitude to thoseSypanishthey elicited these very quickly and without
difficulty . Therewere proves of this aspein the field note 4vhere teacher asked students to
read from the bodrwordsinserted in a short story, they reafl F iHd/ Fr/Hd, Fr/H, d Students
read nextheword: i / Hup ,HY // idp// Bompe students read:/ Haslh othersii ) / Students

read:i /Hput Besides, in the recording Students were asked to diaiword from a video
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song, nexttheywrote it and finallytheyread it to the class. All of them had success with words
like fox, box, ox, sox, dogrlog.

Unfortunatly, difficulties arose when the soundslyéadh and A appeared in word conte
Students did not assilate totally the words with thessounds because there was aroexplicit
fact that could make the difference between the wibralscontain the awel a, i or u, but use the
sounds /&J, /adbor /Al. For example alligator, sn&e, ape, island, bike, Mikslug, mudin these
cases, the majority of the students employed the uncomplicatgdbtaefn/ sounds for reading
aloud the wordgror instance, in the field note 5, there were students, who read words from the
board like/aligator/, /snake/ or /apdb what the teachaeseather in one of these occasions
askedfi Wh a and other studentould make the correctidy replicaing i /ype/, ar
| nymeyk/. Despite these failusethere was a minority that learwvery well toread words with
thesesound because always there were studAsmats t hat
way ofillustration, in thesame field notevas perceived this interventio/hen students saw the
third image, they saitiligator, aligator/.But when the word appeared, one student started
saying/ HyBefx/. The teacheresearchersad Who sai d that?... Yes, ve
What is h i sthe&tudent answerdd/ ygedx/ AAll the students repeadit.

In the case of the dasound, at the beginning most of the students didnadie the
differentiation for this and just used thBsound but in an activity that assessedthé¢ udent s 6
knowledge about thisourd, a great pa of them became very competehhus there was less
than a halthatstill needed the constant and imnadicorrection from the teachessearcheor
in most of the cges from the same partnerns.wasshown in the field note 12 when a student

saidii ¥slpn d @nd others correctddl / Woral/; another student also red f itowdndt athers
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correctedh / w/f cAdditionally, it was observd thatthe rest of the studentisd success in
reading words likéite, nine, slide, spider, ride.

For the soundd, most of the time, students recalled the right pronunciation mizmiky;
although this phenomendm@mpened in other lessons with ottsunds, in thieccasion, iwas
too evident and frequent because in an exercise observed in the field ,motestL&f the
studens read words such asud, bug, slugndjumpproperly, but in the same lesson they
neededd complete the story which contained these wandswhen the teacher askedread
againthe same words, there was a great patthemthat kept sayingg / bug/ 6, A/ mud/ o,
A / | u mips/meanthe students needed the constant exposure to the input to bentém
correct pronunciation of this sourdnlike , t her e was a good student s
thesound/jlE/ si nce i ncotldhbe heard mastrofdthe stgdenis Geading words from
avideesong:i/ j uni corn/ , /[ j uni f |[iGaypdl/idherejwerkfew seudentsd ,  / mj
who stll required the correction to be aware of the right pronuncias it was hearid the
same recording when a student said againu n i d&nd others corrected:/ j uni f or m/ no
A/ uni form/ o

It is important to mention that the students who had difficulties to pronounce sounds did not
received the correctigast from the tacher all the timgbecausehe teacheresearcher looked
for the students who had sound well the wordsaskadd them toepeat hese for those students,
who had pronunciation troublesould learn from their partners. This aspect shown there were
always students who had interiorized the sounds in words and could make corrections to others.

To continue, kthe studets had aemarkableroficencywh en pr onouncing t he
a n d , ittwasbécause they sdhe explicit factabout having two es @wo osin words,and

thenthey learnt very welhow to sound these vowel combinasom the recording 1it could
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be heardhow students read words sumh bee, tree, green, shefepm a piece of paper they had
without the necessity of repetition or oeetion. And in the recording 1the students read the
homework properly, they were asked to look previously for a wordduitible o and alstw
investigate how to pronounce it for the class. It means, the first input they had was by their own.
There was a big surprise when studestdrtedreading word$i vo u/J/Jjdi,/ akb / 6, A/ ws ku J] |
A/ rwh uJ] pam/ 6 ,at fiAsmbntioned before, it was not done the distinction between the
twosoundsd/ and /u'E/ in the words. 't just was UuUsSE
Theoretically speaking;ook (1996) declared éhimportance of the repetition when learning
pronunciation, this concern was evident in the majority of the lessons done in this study, where
the students were involved in repeating sounds and words in many occasions: when new sounds
were presented, whehwas necessary for remembering right pronunciation of a word, and when
practicing phonics knowledge. Al so, he talked
inaccuracyafact that was done frequently by the same classnlatagdition, Otlowski{1998)
remarked that pronunciation is the way of uttering a word in an accepted nfsmtiex.students
realized that when they were not ablereada word in the correct way, both the teaeher
researcher and the classmates did nogpicthis and immedially looked for correcting the
mistake. In this way, it was used the phonics instruatisato Harris & Hodges (1995) claimed
it stresses the acquisition of letsyund correspondences and their use to read and spell words.
Thus,the students could leatmowto pronounce proficieit wordsthat were not master at a
native level but that were intelligible for the others nonnative speakers.
Lastly, Yates (2002) argued that pronunciation is the production of sounds used for making
meaning. Thigiotionwas very important when the students had to read aloud a word for the

others could identify this word in a pile and placed it according todtrespondingound.
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Similarly, when students were reading their homework, it was possible to notice that more tha
one had the same word because some of them after had heard a partheseadrds / Hr u J] f
[ oorii /| anb/réheysaidaloudi y o t enmn ganalog Ay o t.ambienodo, Ay yc

In conclusion, theleliberationof all the evidencéound along the pronundian category
described abovilustrated that at the beginningnost of the students thoughattwords in
English were readr pronouncedollowing the Spanish pronunciation pattetnsy had learnt,
but through the practice and the constant exposutetinglish vowel sounds taught in this
intervention, thegreated awarenesd®outthe pronunciatiordifferencesetween the two
languages, bulsothey realized that an English vowel can be pronounced in two different ways.
Furthermore, the majority ofié students could learn and read proficiently words with the sounds
studied.

Besides, it was put i nt@4)ponceroedwithtdgvenhe Si tt hi
supportof the Explicit and SystematicdBnicslnstructionto children forearring a language
systematically from the smallest part to the whole. In this sensstutientdirst, learnt the
sound alone, themthey could observthis sound in words and lasthey could differentiate this
sound from others, obtaining positikesults dung the practiceof this strategyAs well, this
author affirmed thatythis method, children will develop their own literacy abilities by applying
it to construct meaningful literacy knowledge by their odtrcould be noticed in a low degree
when somestudents were able to put into practice the phonics skills already acquired in new
word contexts, for instance, in the field note 11 a student read properly theeeai$o in the
field note 15 it happenedtiggeats t udent s 6 r e ad i gewords famfagidetpance o

tie, hat, boots, pants
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5.2.2Thevocabularylearning

The students associate and recognize the meaning relatship between images and words.

The data collection was done during the two pedagogical cycles usimgshelons 6 r ecor d

the studentsdé art i folasentingthisandicator, theestudentsenbt dnlynmvere e s .

exposed to images already designed, they also could dneatewn drawingso express their
understandingThus,the students werengagedn activities where they were asked to illustrate
words already taughalso they madéttle investigations about wordand they saithe word or
name for the imagabketeachefresearcher showed to thelm this sense, students were exposed
to written and oralvords

Most of the time, all the students were able to demonstrate the meaning relationship between
the image and the woltty makingtheir own drawingsAs a way of illustrationthe artifact 4
di spl ayed t he s atoccanpamiedbythefinragemtfran anienal bra thingethrat
starts with this letter and the corresponding wardias seethat for A two students drew an
alligator, another drewan apple and another an ant, for C seven students made a cat, for D a
student dreva donut, also two students decided to draw an R for a Rabbit, and a J for a Jaguar,
between others.
The students also made their own investigation, where they relatedsiaradj@/ords. The
artifack5and6i | | ustr at ed t hdanwhithuhg everd asked tdlaokiferwa wardk ,
with double e and doublerespectively All of them had success makj the drawings for the
words it could be found drawings fdeet,bee,beer, teeth, streetheesequeen, or treeand for
roof, hoot, book, school, fgdoroom,among otherdSee annex G).
The students also were able to elicit and write words freimdesn-story and ma& the dawings

for these. The artifactfr esent ed t he st udentfexpsoxdax,ampoxn g s
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A last important demomistion was found in the artifact8i t h t he studentsoé il |
clothes likehood,pants, shoes, cap, hat, temong othes.

In addition, the majority of the students could say or recognize the word for the image or vice
versain the momenteacheiresearcher askeBor example, in the videgecordirg 1, when the
teacheshowed the alligatr 6 s 1 mage, sho/ mg&tbs & ugeimfb@hersadi d
A/ ali gaWloehnh 0s eei ng atstudent sapfip/ | acpdisothedrsaadd € HiP/p o
Most of them replicatei / r Pt / for thé mext image.

Inamot her st u daecefdusddn the artifactdthesnwere asked to paste the images of

cat, rat, snake and ape and form the corresponding word using shapes of letters cut from
newspapers, labels and magazines. Here not all the students could complete the task
satisfactaity; half of the class had succehswever, the rest just completaperlythe name

for the cat and the rdipr the ape and the snake cases, it appeared thesefwordsk e , s nak ,
esnei k,,adie few caseg it was not any letter for these two img@ese annex H).

Those tuderts who had difficulties showetiey were assimilatingherelationship between the
imageand the way they expressit in words.

In the field note 4here wasnore evidene, ina short videestory, the teacheresearcher started
askingabout some wordd Wat is ten® and signaled some numbers to students answer yes or
no, when teacher signaled number ten, the majority of them ansiv&egdthersi Y e s 0 .
Teacher continukii He iasdéame students completed by saying: r eTdaékedii Wh a t

i s paman eacher signaled objects from the image andents answer yes or no.héh

teacher signaled the pen, most of the studentsfsafde. Jeachekept asking A Wh a&hé ar e t
hens® Some tudents answeredi L a s g aHele,iteacher counted the henswiat two

students saidi Ha y . €lasingointhe recording 13he teacher inquirestudents to show the
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image for some word$t wh at i s the teaehersatkedgo?hie class, a student teehe
board and signaled ifi u n a b anotbes sdudent &h The teacher keptgoifgs how us t he
b u gwb students showed it, another sig a s ® . The tadcheranterogated again
Awher e i?a studert didmotdshow it correctly, three students took the initiative and
went to the board to signaleghmud, it was heard a studéne s | abtdeceidd, the teacher
askedi wh at i and jndicatgd@nie student® go the front to perform theton of
jumping They mae it. A student said /edap/i s sal t ar o
Thestudents demonstrated their prior knowledge concerning vocabulary along the
introduction of many lessons; this happened when they savesraagl immediately they
mentionthe corresponding names. By way of illustration, infiblel note 1 it was seen that
when the majority of the students saw the image of a cat, they said immediatelzk P /., [/ wk P/
As well, in the recording 4, it was heard students safyindig d ,Kg /véoeh an image of this
animal appeared.
Theoretically speakingthe predttion of Neuman and Wright (2014) expressed in these
words fAwithout vocabul ar ywiktntoowl te drmgwedichnatroe adrsi g ¢
come to the reality because it was proved that most of the students obtained vpcabula
knowledge and the words @t were not just word®r repeating or pronouncing accurately but
thesegot aconcrete and particular meaning forthéno | | owi ng ot her Neuman &
statement, the students were constantly exposed to the vocabutayhs presentation of this,
along the practice and to the last stage of independent or autonomous performance, which
assured thstudentdearnt the words they hehthe most.
Goldenberg, Hicks and Lit (2014), argued that using pictures and videa®arsces help

children with lowlevels of oral English to learn vocabulary given that these support direct
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explanation. According to this advice, it was used rich material to illustrate the vocabulary:
videos, images, dr awi ngtsudemrtis@ eme rtdedes;rsg n d ec avei
although, direct explanations as those given by the dictionaries were not used
As closure, the findings corroborated that the students could associate and recognize the
meaning relationship between the imaged the words in a signdantlevel, their vocabulary
learning wadargeand it certainly will have positives effects in helping them to foster their
reading and comprehension process as Neuman and Wright (2014) stated.
By learning vocabulary, the studentsshowunderstanding of main eventsand ideasfrom
written and oral texts.
The data collection for this indicator began with the implementation of the lessons from the
second cycl e i deheoped foom ©dtobdr 2008 td May 20TBese lessns
were recorded antite st udentsdéd artifacts were collected
Most of the students were capable to order short stories by arrangimgttee sequences of
thes. It was seen in the artifact8 wher e t he students pwhich i n orde
was divided ito four written partsin this occasion, just three studeoduld notfollow the
sequence of the storBesides, in the field note THe students completed the Little Red Riding
HOOD storyon the board by choosing the missing wordsfra pile. They had lasigh task
success because the students chose correctly the words hood, cool, moon, woof, boot, good,
food. The majority of the students were participatiggdying if the word that the chosen
student or couplpicked was the correcine or no, andorrecing when necessary. In the artifact
10 the students had a bigger challenge because they were asked first, to complete the Little Bug
story by selecting words from a chart, and next, torattestory Nevertheless, tien

completing tle story, less than Haldf the students could select the correct words, the others
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selected partially the correct words. In organizing the story just 9 students could fulfill the
purpose; the others did not find any sequential order, or some of thenpalitiatly.

On the other handhe students were faced to orgarsequentiallystoriesand a songvhich
containimages and text. The artifactt ont ai ned t he students Operfo
the song hurray for A and also relating an imagé wie sanza that takk about it More than a
half of the students could follow the sequence and relate the image to the stanza; the others did
not follow the sequence and also some of them were not able to relate the images with the
corresponding stanza®r example, a studépasted the image of the acorn with the stanza that
was about the alien. Although there were some students that related all the stanzas and the
images but they did not follow the sequence of the 4@ annex I)Besides, lte artfact 12
reflected thathe studentdivided into two groups coulibrmthe story called Fred the farmer
using text and images; they followed the sequence and related the images with the corresponding
text.

Moreover, the students could express thedarstanding by making drawings. Fastance,
the artifact # comprised the drawings the students did to show what they had understood about a
stanza from th®ouble E poemThesewer e s ome st ud donthestnzgpnumbdrdc t i on
AGood morei Bg ©@pebh Goodmagrning vilas exgrassed by drawing a sun, a
dawn landscape, and a person stands in fragleadion with the arms extended, apparently this
is the moment the person wakes ugudens drew the numbers 1, 2, 3. For the doublerte
drew a teacher near to a board with two E, another made two twinAdjitlse students showed
understanding the concepts of good morning, the numbers one, two, three, and déabtad:=.
second stanzd@ &od morning beey o uld a @ p y , Theyshowed onderstanding by

drawing a sun and a bee, a bee awaking in its bed, a girl greeting a bee near to the sun, but there
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was a student whose drawing showed he did not comprehended the stanza because he drew a
sheep instead of a bee. Inthe third stahZdao od mor ni ng tr esome You | ook
student s O dgreemties glig greenitree and a boy greeting it, a landscape where it
is a big green tree and a sun, and two students did not demoasii@de and complete
understanding ofthesstn za because they drew a sl eeping sh
d2zaso. For iGbedl| asnet ns ngn 3 ateeepveréremarkable drawingss | e e p
a sheep sayingood morning to another sleagisheepa sheep sleeping on a bed, a matha
sheep with the letter z as a symbol of sleeping, a sheep stands near to another animal that is
awaking on a bed, a girl greeting a sh€8ge annex JY.o end, in the artifact8lthe students
must completéhe story called\ happy unicorby making he drawings for the missing words.
The students had a chart with words for selecting the correct ones and make the drawing. All the
students involved in the task were able to achieve the purpose of it.

As a final detail, in many occasions the studewltgentured to express their understanding by
using their mother tongue Spanisior example, in the artefact e students watched a story
called the Inspector Itsy Bitsy Spider and answéhnedeacte r 6 s gfuWlsati ochi:d y ou
understandThe videois b o ut ThbsawePsoo me st udenfi QU & esPtoantsaers
cantando el abecedario y se dieron de cuenta de que la i no estaba y se pusieron a investigar
donde estaba y | a evnecsotnitgraad ocornad ,e nficLoan tarr-a flaa iln o
A u npo ¥ la iguana estaban cantando el abecedario y se dieron de cuenta que faltaba la i
I I amar on al detective para buscarla y | a enco
una iguana dicen el @zedario pero se pierde la letra | entonces aparacréia y empiezan a
explicar para que se puede utiliza y la encuentran remplazando la L. ( la i estabazangud

la 1) o0, i ertando sl abecedaaoly auande ll@garon hasta la eich supiguen
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faltaba algo y llamaron el detective arafia y &ssefio a pronunciar palabras con la ai y luego
supoque faltaba la ai y la colocaran

Also, the students expressed the mordesson frona short videestory called Fox, dog and
log. In the artfact 17 were found these reactionsh o hay rgquese os®r, Iiser amab
compartir con nuestros amigos y familiareso,
cosasynopelear, AUn zorro y un perro estabaorapel ean
y los detuvo para que no pelearan les dijo quéatey compartir el tronco entonces el perro y el
zorro se hicieron buenos amigoso, fidebemos no
compartiro

Taking into account the theoretical suppinyas evident the claim of Hall and Moats (2014)
becausasthe students knew the meaning of the words encountered in the texts they were able to
show comprehension as these awtinoanifested. Following, there was also oral vocabulary, a
fact that accordingp Neuman and Wright (2014) enabled children to readoattdr yet, to
understand what they reaas it happened in many lessons, for example, iDthble E poem
where the teacher and the students first practiced the poem and its vocabulary orayand t
each one of the students read it by themselves ané the drawing®dditionally, these
authors proposed that words need to be presented to children in integrated and meaningful
contexts that can make sense to them, for that reason, familiar tegtased like The Little
Red Riding Hood, and The Inspecttsy Bitsy SpiderBesidesall the texts used were under the
purpose of teaching phonics too, which means, these were part of an integrated teaching
intervention.

At the end, it could be reanked that most of the students succeeded at undersiahei

story or text because as Biemiller (2014) ass
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words which composed these telsit also, it was noticed that they could identify most of the
oral vocabulary.

Regardinghe Explicit and Systemtic Phonics Instructigthe NSWDETLD (2009%uggested
the importance ofupporting the phonics teaching by using quality texts which give students
opportunities to apply and practice this knowledge. In this sense, the texts used had repetitions,
word frequency,and alliterations that nainly accomplished the phonigsirpose it also
facilitatedthe studentdoster other skills such as learning vocabulary, comprehension, or writing.

As a conclusion, the compilation of the evidence above validageproposition that the
majority of the students learnt a considerablentjtyaof vocabulary through the lessons applied
and that this vocabulary helped them to better underst@nthain events or ideas from the
different contents such as short storeeppem and songs. Thus, they were exposed to the topics
in a fruitful envronment which allowed them to have a closer relation with the themes and could
experience these with a big light of understanding.

The general appraisal for the categorypreserd excel | ent studentsd ou
expected since the beginnindj;the lessons and the materials gave unique opportunities to the
students could enrich their vocabulary repertdirehis way, as Biemiller (2014) explained, the
students were clanged to go beyond the mere repetition and memorization of the words to
understand and use these. A fact that Adams (2014) expressed saying that which matters about
vocabulary are no the words by themselves, but so much, the understanding childréara¢an af
from these. In this case, the students gained understandiatyd,the vocabularyand the texts

allowed them to put into practice the phonics skills they had been learnt.
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Chapter VI. Conclusions
During the pedagogical implementatiomherethe Explicit and Systematic Phonics

Instruction was appliedgegarding the first specific objectivié was obtained a positive impact
on the EFL second gr ader s éunds whemtlhep meifoanted coalty. o f E
Also, concerning theseconl specific objective, t coul d be documented eme
improvement of the students in terms of learning vocabiharyorking with the phonics
approach

Insuchamannethte st udent sé pronunciation achieveme]
taught were remarkable becaufsest, they gainedh raised awareness about the differences
between the English and Spanish languages at the moment of pronouncing the vowels sounds.
Thus, they were aware that the vowels are pronounced in English diffexedflythermore
these vowels have more than just one production possibility in word context. Similarly, it was
done the description of the favorable results the students had when they performed orally
applyingphonics skills learnt and practiced along tesons, then, most of the students could be
competent when pronouncing particular words in English. Moreover they created consciousness
about an unaccepted pronunciation from some of their partners and had the appropriate and
required knowledge for makj the correction.

Although the entire population did nobtained the results expected, the learning process left
good benefits at diffrent degrees, for example, thesedentghatwere not very competent
when performing specifisoundsvere able to rige avareness about thiact thatEnglish
pronunciation is not the same as that of th&irSpanish.

Additionally, it was obtained a beneficial improvement in the students learning vocabulary

when working with the Explicit and Systematic Phonics Insibactn this sensehey not only
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learntpronunciation but they also could acquire vocabulary because the words used for
practicing pronunciation were treated isolated but also were included in texts and in meaningful
activities where the students coulgessstheirword understandingut also the comphension

of oral and written testwhich includedhesewords.Hence the majority of the students
apprehended the word meaning in a high lesatimore than a half of the students vedie to
demonstratecektscomprehension in a satisfactory measure.

From elsewherdhese are ideas and suggestions to contribute first, with the continuation of
the pedagogical intervention implemented in the institution, second, for strengttiening
Englishlearning procesef both the students involved in this study and the other primary grades
from the school. Third, for the future teachesearchers from the Language Department to
become interested on the contents and proposals of the present project to give thesty contin
total or partially.

The institution could give continuity to the subjects of this studiaking advantage of the
English lessons for remembering and practicing with the students the vowel sounds which could
appear on the vocabulary worked. Provglogortunities for students can perform orally and no
just being passive and silent agents in the English learning process because it is very beneficial
that students can make since the very beginning an oral use of the language beingdeamt.
not mater if this use is guided and controlled, possibly it would become autonomous and fluent.

For strengthening the English learning process at the s¢hestudentsand the room
teachergould share knowledge experiences by having grade meetiagsvitiesto talk about
what they learnt along the differgoeédagogical interventions in the courses. In this manner, it

could be taken into consideration what aspects might be appropriate to be worked.
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For the future teacheesearchers from the Langudgepatment, it is suggested that
pronunciation skit is a field that providesupport, confident and competency at the moment
you need to use the language for many purposdxiag able to produce the appropriate foreign
sounds and then intelligible wordsutterancees nd al so t o under sanand t he
essential pa of accomplishing the goal of learning a language. Thus, it is worth and necessary to
approach in the curricula this component with the same prominence as that of thengfineg

features.
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Annexes

Annex A: Studentsd survey

Facultad de humanidades
Licenciatura en espaficl y lenguas extranjeras
Proyectos de investigacién en el aula

UMIVERMIOAD PEDADOBICA Institucion Educativa Distrital Prado Veraniego. Sede B

NACIONAL 2018
N TTYYTTTr TR T TTTT TITTR

\

Mi nombre es Paola Mendivelso, estudic en la
Universidad Pedagdgica MNacional. Quiero pedir tu
colaboracién respondiendo honestamente las
siguientes preguntas. Tus respuestas me ayudardn a
conocerte un poco mds.

<Cudl es tu nombre? [ ]

i <Cudntos afios tienes? O

(

/‘\\

{{ Selecciona los integrantes de tu familia:

d/

&
) &

Papd Hermano Hermana

<Otros?
<Cudles?

£ <Tienes mascota? <Cudl?
<Cémo se llama?

5 ¢Practicas algln deporte? <Cudl?
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Sy
3\_ Marca con una X las actividades que te gusta hacer y responde las preguntas:

ay,
“'f:

A ¥ o
D Ver televisién

<Qué programas ves?

D Leer

CQuUé lees?

D Jugar

<Qué juegos?

D Escribir

cQué escribes?

Navegar en internet
<Qué pdginas visitas?

Mirar peliculas
éCudles?

Escuchar midsica
<Qué tipo de musica?

Tocar un instrumento musical
cCudl?

Estudiar o repasar D Cantar

Bailar D Dormir

oooO g g g

<
o’ \ <Qué actividades realizas con tu familia en las vacaciones, los fines de semana o en el
ﬁ tiempo libre?

e
é;? <Quién te ayuda con las tareas del colegio?

<Cémo te sientes en el colegio? Marca tu respuesta con una X

. 9 | ) E- %

y

I Feliz l Triste
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¢Tienes amigos en el colegio?

11 ¢Cudles son las materias que mds te gustan?

¢Cémo te gusta trabajar en el colegio? Marca tu respuesta con una X

Marca con una X las actividades que te gustan de la clase de inglés:

Escuchar Trabajar en Hacer la
Cantar 3 .
historias el cuaderno tarea

i ! <Qué es lo mds dificil de aprender inglés para ti? Marca con una X tu respuesta:

P ey, EBITT
Escuchar y | Leer Escribir

entender

Aprender con
Ver videos imdgenes

Dibujar

Aprender con

Lt i I Escribir I

Escuchar
audios en inglés

Aprender con los
movimientos de tu
cuerpo

iMuchas gracias
por tu colaboracion!
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Annex B: The diagnostic ed

What I know! @

Ceridea estudiarite.
T fawar vespantde el siguderite test salive tee canaciniterta ern

Englioh. Entiz es una aclividad pave salles sebve tus Aalilidades en: \ﬁ

Reading

My name is

1

3. Escucha,; lee y relaciona coww flecheos ‘el 'dibiuyo- ‘correspondiente 'a 'codov
ccctovww ervvEnglisiv.
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