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ABSTRACT

This action researctvas carried out in IED Rafael Bernal Jimenwith 66 ninthgrade
students who are aged betweerah815 years old. This study expodesv the implementation
of writing as a social practiceould be a successful way to teacforeign language. It also aims
to identify the impact ofa set of writing-basedactivities might have in theo$tering and
improvenent of argumentative writingkills in EFL classroom. As well as to characterize the
responses of the stuuls once they use these activities by taking into accountsalceal
situations These objectives were established due to the fact studentsisedaited vocabulary
during the English class. Nor written and spoken interaction, nor interesedoreign language
are encouraged in the classroom. That is why this research studithesegplementation of
writing-based activities as a social practc to promote written expression andritten
argumentatioramong students. Finallit, is important to mentiothe pedagogical prasalwas

carried out by twaycles of intervention.

RESUMEN

Este proyecto de investigaci@tcion se lleg a cabo en el IED Rafael Bernal Jiménez
con 66 estudiantes de noveno gratoedades entre 13 y 15 afiBste estudio expone cémo la
implementacion de la escritura como una practica social podria ser una forma exitosa de ensefar
un idioma extranjero. Tamém tiene como objetivo identificar el impacto que un conjunto de
actividades basadas en la escritura podria tener en el fomento y la mejora de las habilidades de
escritura argumentativa en el aula de inglés como lengua extranjera. Ademas de carasterizar la
respuestas de los alumnos una vez que utilizan estas actividades teniendo en cuenta las
situaciones sociales. Estos objetivos se establecierododabiue los estudiantes aprendiero
vocabulario aislado durante la clase de inglés. Ni la interaccidmaegaral, ni el interés en el
idioma extranjero se fomentan en el aula. Es por eso que este estudio de investigacién utiliza la
implementacion de actividades basadas en la escritura como una practica social para promover la
expresion y la argumentaciosaeita entre los estudiantes. Finalmem®,importante tener en

cuenta quéa propuesta pedagogica se realmédiante dos ciclos de intervencion.
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2.Descripcién

La Monografia es una investigacion accion realizada en el colegio Rafael Bernal Jiménej
estudiantes de noveno grado. Durante este proceso, lo que se pretendid fue logra
estudiantes escribieran parrafos de forma argumentativa en inglédetmua extranjera usan
ciertos componentes como estructura y forma, coherencia, y el contexto como herr|
Aspectos que los motivaron al momento de escribir en inglés. En ese caso, los estudiant
expuestos a diferentes actividades bésie®stritura.Gracias al uso de distintos medios
recoleccién e intervencion se logré recoger datos y evidencias que conllevaron al des
mejoramiento de las habilidades escritas de argumentacion entre los estudiantes. Se de
avance positig en los estudiantes, ya que muchos evidenciaron un incremento en el vog
de lengua extranjera y fueron capaces de expresar sus ideas articulando los componente
arriba.
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4 .Contenidos

El presente trabajo esta dividido en seis capitulos:

Capitulo t Introduccién: En esta primer seccidén de describe la poblacion, se desarrolla el
problema y los objetivos, se plantea el estado del arte que sirve como soporte de la invest
Capitulo IF Marco Teorico: Este capitulo describe los sopdeégcos en los cuales se baso y
desarroll6 el proyecto.

Capitulo Il Metodologia de Investigacion: Esta tercera seccidén describe el enfoque invest
el tipo de estudio realizado, los métodos de recoleccidén de datos y las categorias a ankliz
proyecto.

Capitulo I\ Propuesta Pedagogica: En este capitulo se describe la teoria del enfoque ped
y también los resultados esperados, roles de estudiante, profesor y salén de clase. Los cig
intervencion y recursos.

Capitulo \* Andlisisde datos: Teniendo en cuenta las categorias dadas en el capitulo 3,y
soportes tedricos de capitulo 2 se desarrolla este capitulo, analizando categoria por categ
evaluando los indicadores; arronjando las conclusiones dados en el proyecto.
Capiulo VI- Conclusiones: Este capitulo es el que da respuesta a la pregunta de investigal
los objetivos dados en el capitulo uno.

5.Metodologia

Este proyecto fue desarrollado bajo la metodologia de investigacién accion, por consiguie
sigue los pasos de esta; sin embargo, el proyecto tuvo que desarrollarse en un tiempo ma
de lo normal dadas ciertas circunstancias y se desarrollGagilante manera:

1. Observacion y desarrollo del problema: La observacion se llevé a cabo en menos de 5
intervenciones; se identificaron los diferentes factores que ayudaron a reconocer el proble
investigacion.

2. Planeacion: Considerando el desba identificado durante la observacion, se planeod y
estructur6 un plan de intervencion de dos ciclos con 4 sesiones en cada ciclo.

Propuesta e intervencion: Durante las siguientes 8 0 9 sesiones del proyecto, se realizo |
intervencion de acuerdo algiliema observado en las primeras sesiones; diferentes activid
fueron desarrolladas para dar resultados a la investigacion.

3. An8lisis: Ya teniendo datos recol ect a
como herramienta de recole@gi Se evaluaron los indicadores y a su vez las categorias.
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4. Conclusiones: Finalmente y de acuerdo a toda la informacion recolectada durante las s
se dio respuesta a la pregunta de investigacion del proyecto.

6.Conclusiones

Teniendo en cuenta el objetivo general y los objetivos especificos, se logré concluir
estudiantes de noveno grado lograron no solo mejorar sino también implementar sus ha
de escritura argumentativas en la clase de inglés. Esto se logintaesl uso de actividad
basadas en escritura y la utilizacion del contexto como herramienta de aprendizaje.

Los productos de los estudiantes fueron sorpresivos y significativos puesto que se logro €
qgue los estudiantes se sintieron motivadodesarrollarlos de la mejor manera. En ellos
estudiantes incluyeron los conceptos ensefiados como marcadores |éxicos de opinion, |
utilizacién de la estructura de parrafo y por supuesto contenido con coherencia en el cu
capaces dexpresar sus ideas de manera organizada y légica.

En términos de la intervencion pedagdgica fue posible concluir que las activida
procedimiento y el enfoque para alcanzar los objetivos eran adecuados. El enfoque selg
nos permiti6 darles umroceso para que la enseflanza y el aprendizaje de inglés se
apropiados e interesantes para ellos.

Finalmente, los estudiantes respondieron atentamente a la implementacion de la escrit
una practica social situada. En nuestra opinion, podamoosluir que el uso de su conte
inmediato fue la herramienta que permitio el éxito de esta investigacion, una vez que se
familiarizados con los temas empezaron a escribir con mayor facilidad. De esa man
enfoque puede ser utilizadorno una forma innovadora de ensefiar inglés como lengua ext
debido a que no solo aumenta las habilidades linglisticas en ellos, sino también las soc
comportamiento.

Elaborado por: Nicolas Gordillo Vargas y Karen Henao Quemba

Revisadopor: Ronald Andrés Rojas Lépez

Fecha de elaboracion del
Resumen:
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CHARACTERIZATION

Context

Thisresearch was carried outliBD Rafael Bernal Jimenea public school located in
Bogota. Itwassituated in the district 1Barrios Unidos,n 12 de Octubreeighborhood, exactly
in Cra 53 No. 78L7. The school belongs to tBecretaria de Educacion de Bogotde main
economic activity thasurroundedhe schoolvas the small industry, it means that thexare
many cellars, furniture stores, and shoe faesli waspossible to findstationery shops, some
parks, and SITP stops.Miasbounded on the west and on the north with a residential area where
the majority of the institutiostudents live. The above aspedb&cane the neighborhood in a
mixed zone. A&cording to the location of the institution, thevasnot an important avenue very
close to it. However, just a few streets on the saahlocated the 72nd Avenue and on the east

the NQS avenue which are two main streets that allow the students the tacte institution.

The school'®royecto Educativo Institucion&EIl (2015) was oriented tdieducation
with human transcendence for leadership in science and techaolduy orientatioralloweda
better performance to students in a globalized and competitive Wondequentlythe school's
missionwas based on educating competent people, managers of a project of life through the
humanistic thinking and technological knowledge that will tinem into generators of a new
critical and transformative society. Alsas it can be seen in the mission and vision, the
institutionhadan emphasis on the humanistic and technological aspects that stalgats
develop. By the way, development of théstls was highly important due to the societas

immersed in a lack of values and no worth for human life.
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Regarding the pedagogical approach, the school IED Rafael Bernal Jiiosteeed
meaningful learning. Itonsistedf making the learning of anwbject significant through the
experiences that students could have. In other words, the teachensdabmarticulate the new
knowledge with prior knowledge of students, taking into account cultural and social background.
Then students werable torelate the conterdf daily activities with their own life or their
community.

Population

The specific population for this reseasbs ninth grade (902903).We obtained the
information from this grade through a general survey made in thgre0p/classlt was applied
in the middle of the last year 20@8ring the second week of September; however, in the case of
903group,the information was extracteatrinsically during the classedeveloped inthe same
period of time ThroughoutobservationOn onehand, 902 groupras composed of thirtyfour
students: seventeen girls and seventeen boys. On the other hagth§d@asomposed by
thirty-seven students: fifteen girls and twetwo boys. The students' agesre between thirteen
and fifteen years old. This difference between agmsdue to some learngnadnot approved
previous scholar period. Most students diveear the school and some other divie nearby
neighborhoodsHence, most of the students belethtp the economistratum three.
Furthermore, in general terms, their familere composed by the common family nucleus:
Father, mother and some other kindred. There are some cases in which thevéaratyned
just by a single mother or father and saottgerrelatives Additionally, theyliked spending their
free time on physical activities, play some instruments, listen to music and just somdlaters
to read or write. Regarding the foreign language, Hagy theylike English language but they

donot practice it.
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In general terms, the students were familiar to the diatateitiesduring the classes,
they rarely talked in Englistiuring the lessongt was possible to identify students of this grade
in Rafael Bernal Jimenez did not usually express their ideas in English through theitbie
written way We observed during the interventions, they preferred to make writing exercises,
either the deelopment of worksheet exercsdaey organizing short sentences into their notebooks

taking into account the current topic of the class.

Throughout the field notes developed betwiensecond period of 2018ey seemed to
be uninterested on the Englidpics, it was difficulto catch their attention by sgeag in
English, given that they did not understdhd instructions sdahey were dispersed. Sometimes,
they promotd the noise and disorder and the head teacher suggesemtganize the classroom
and use Spanidanguageat intervals. However, we started to teach them some expressions and
commands in English, such &gay | go to the bathroom please? Teacher, | have a question,
what is the meaning@f?h ow d o y o uTeacheyodfle héren please. In order to start

using the languagduring the classes.

After that, we applied a short test on one of the groups (902) where they confirm they are
not interested on English so much, but if they could make something in Efngtistvould
prefer to do it in a writing way. On the other group (98&cher maksethem introduce
themselves in English, they were nervous and in most of the cases they only say their names;
however, once they wrote about themselves they tried to express more ideas like their ages and

preferences in a simple way @gdenced in th&ield Note | (See Annex 3)
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Diagnosis

In order to develop an appropriate characterization of the students and their performance

inside the English class, it was necessary to carry out an observationipdadlagroups(902-
903) between the first armbcondveeks of Septemberf 2018 In that period of time it was

possible to applg couple ofnstruments sughwriting exerciss and field notes

In general, it was possible to identify a set of problemregiards to academic issues,

especially orwriting skills in both courses. Regardin@®group during the observation period,

studentdid not feel comfortable when writing activitieerepr oposed. They
profe, no sabemos escribir en ingl G®ume wh
ot hers expressed ANooo teacher, no nos g

wasa group of students thdid not get interested on tladass specially on theriting activity
exclaiming that thedid not like and know EnglisiThey felttheywere going to make a fool of
themselves by writing on the board. It was evidenced ifrigld Note | of September # of
2018(See Annex 3). Howevehitough observation, we could identify the inteifs little
grouphadon English language even when tlikg notuse it so much. Given thahey played
andtried to usdéhe vocabulary thelgnewby participaing in the gam@roposed by the head

teachereven more; thetried to help their partners

During the second classm September of 2@l it was posible to identify thata group of
stucentsof 903did not finish the written activityThey claimed theywerenot good atvriting
and they decided to stop trying to writess evidencehose studentsnly wrote the first line and

the rest of thevorksheet stilhadthe blanks. It was registered in theeld Note Il (See Annex

expr e

i |l e a

ust a

3). At the end of the class, in a spontaneous conversation the practitioner tried to get close to the
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students that had this particular case, once she asked why they did not finish with the activity,
studentsnanifested, they would like to improve their skilisEnglish but theylid not know

how. Besides, thegid not like to be on the school, thpyeferedother types of scenarigsich

as parks, home, internét. regard to the 92 group were used two instruments to identify the

problem: Diagnostic exercisad a field note.

In that way,it was mssible to identify within th&ield Note 11l on September 11" of
2018(See Annex 3dhat the teachatid not usually make them writéhe writing processvas
not productive and meaningful due to students \westerepeating and copying what was written
by head teacher.neywere learning isolatedocabularyjt was shown through the artifacts
required by the head teacher: alphabet soups. This kind of exercises did not allow them to
increase and improve their written skills, they were not processing information and producing a
text by own thinkingEven,within the diagnostic exeige shown below they eviderttéhat they
did not know how to use that vocabulary and structukdslitionally, the general classes were

usually developed with worksheets where students only needed to fill the gaps.

The Diagnostic Exercisewasapplied onSeptember 14 of 2018(See Annex RIt was
designed in order to make a diagnosis about the wskillg on 92 students. Itonsisted on
describing any situation or concept learned during the English tilasss made in that way due
to students did not have any approach to written exercises. The topic was free in order to make
them feel comfortable and confident at the moment to write.réason tasksomething related
to the English class was toake tle exercise simpler and related to their immediate context.

The resultof the diagnostic exerse on 92 groupdemonstratedeveral difficultieson

writing skills, related to grammatical structure, coherence, misspelled wordsaaddrder and
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use as it can be evidenced in the following exceé s : and ray.fatherwhift us to the park

Simon Bolivar and us buy ice crearfiDiagnostic, writing exercise, student 1At this point it

is important to be aware that studenid not know how to use &djuately basic vocabulary

they have | earned in cl ass s uchescaptonisabeuthpr onou
the my best vacations: It happened in the age 2017, in the month Didembébiayinostic,

writing exercise, Student 2)In this case, there weseme other difficulties such as misspelling
and in gener al tTherscheol ivbag has bvo patos g court$ram football has

a cafe, the school is color oranfe] (Diagnostic, writing exercise, Student 3)n thiscase, it
waspossible to notice the use of Spanish, subject omission, use of wrong wagpdsichmation

use, so theideawaso t ¢l Wwas homeworfin the house, | play a xbox eveeydays,

homework in the Bglishclass | the soup of letters in th@ass(Diagnostic, writing exercise,

Student 4).These students revealed a main problem with grammar structure and coherence in
his writing, theewasv er b o mi s si on a nldmwentewrpcensdr gednegalanr d s .
in Simon Bolivar with friend wemtven sang Niki Jat(Diagnostic, writing exercise, Student

5). In this exercise, there waslack of grammar strugte and sense, the student seetodzk

unclear about the coherence and correct word spelling and meaning. Rihladypunge it is
squarchas desks it o6shegsiudyf¢dr mend st e a aldekrofgratsmaro we d
awareness, wrong usé punctuation, the writing haabt coherence, there is addition of

pronouns. To sum up, related toitmmg skills, the students hgmtoblems with he appropriation

of grammar structures, the use of some prepositions, wrong use and order of words, misspelled
words, wrong use of punctuation, words omission. They edemyget the idea, however at the

time to write, all the mistakes mentioned abdigenot allow to give coherence to the writings.
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In terms of attitudéowards English classes; we observed that the teachieoth groups
(902- 903) hada good relation with her students. During the classes the teacher nsadéy
some comments that students angaer a positive way. For example, in one occasion they
were discussing about a specific situation lived with another teacher and they seemed confident
talking to the English teacher about it. It was a discipline probleanl at ed t o t he mat
She solved the inconvenient and the studasgsimd the situation in a positive wait.was
mainly important because the English teacher propitidie use of the target language in a
situated situation, in that way, studgfelt comfortable and confident to express themselves due

to it wasa situation close to them and their context.

According to the attitudinal fidl, (in regards to the flaws rimgrade students have in
learning EFL) throughout the writing exercise, at |&ast the 903 students manifested thelid
not consider themselves good writers, neither in English nor in Spanish, and at least three of
them gave up the development of thatiwg exercise. The practitionesked the reason to one
of them and dring a conversatiohe claimed thewere not interested; thedid not want to fail

or do something thatdiculed him in front of their partners.

Respecting the behavior aspantgeneral terms the students werged to communicate
in a rude way amontpemselves and t@isethe tone of their voice in the classroom,
consequently the focus of attentimasaffected and those wiwere interested in the topickd
not manage tbsten am/or develop and achievke class activitiedzield Note | of September

4" of 2018(See Annex 3)
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Finally, it wasimportant to clarify why the other abilities (speaking, listening or reading)
were not considered to state a problematic. During previous interventions with other grades we
bothnoticed that the processes of teaching and learning English lardjdage go deeper.
Activities and materiadlid not allow meaningful learning on studerifgaching the foreign
language wabmited to a traditional pedagogy whiciot involvedt he st udent sé need
interests, it just focused on isolated vocabylarytheformal aspect of the language and
memorizing verbs and structurés.that way studentslid not motivate themselves to learn EFL,
theydid not find useful or interesting the language. Therefore, studahtst feel confident to
talk in the target languge, they @ notfeel comfortable listening music or just reading a text,
even theydid not understand simple instructions in English due to the process that have been

carried out along the classes and time in the school.

Therefore, writing became thiest option to overcome those troubles meseti@bove.
Writing allowed students to express more fluid and confident without the fear to be ridiguled
their classmatedVhen students \ite texts,they hae the opportunity to think what they are
going towrite, they can use writing strategies aswréing, writing and postvriting in order to

create a coherent text whicommunicatsandexpresestheir thoughts and ideas.

Finally, the pedagogical approach implemented by the school did not alibated
students develop nor speaking, nor reading, nor listening skills, so that writing can consolidate
the basis to develop those skills. Writing process permitted students commit mistakes and correct
without interrupt the communication. In addition, wrgiactivities could be enriched by the

isolated vocabulary that students were learning during the observation period. In terms of
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argumentative writing, they couekpress their opinion in an organized and structured way, it

was a tool to develop coheresieeches and conversations in a future

Problem Statement

Concern about argumentatigrwasnecessary to understand what argumentation means
in the context of this research. Taking into accéwansH., et al(2014,p. 65)argues
AArgumentation theory, or Argumentation, is t
be reached through | ogical reasoning; that 1is
BesidesGeorge, Bloome, & Hirveld2015,p.2)st at e t hat fAargumentati o
practices deeply embedded in our daily life and all social institutions in which we all
par t i Morpowet, Beproduction of argumentative texts, underdtas a disarsive
modality thatfproduceccertain types of texts used to defend aithasd persuade an interlocutor
about a specific affirmation, it weaa capacity that evergpon who watrying to advance and

have better results in its academic proceast haveleveloped.

This was because thgerformancef this skill in the use of technigs@r strategies of
production inargumentative texts dependeal the creibility and soundness of what was said,
when it wagntended to achieve the adhesion of an audience to the theses weepreitiesrt in
a writing or oral format. According to that, we decided to develop the argumentative abilities
with ninth graders in Rafael Bernal Jimenez; since we corsltieis as anmportant part of the
student training of any Colombiaitizen; even more so when it wsigpulated withimi P | a n
Naci onal de DesariMilInlicsd eirn ot e £MENZ0RG) - nf Nac i
which states that the country must achieve bilingualidawever, during the diagntis process,

we noticed thastudents did noteel comfortable with the English language in an oral way.
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Nevertheless, it was reflected through their behavior in oneedfdld notes (developed at the

beginning of the research process) their preference for writing rather than oral skills.

fithey have to create some sentences in regards to the verbs thy already learnt in previous classes. Then share

sentences witheir partners. All the students finished with the exercise. One by one practitioner is asking them to say their
sentences louder, they refuse many times or read their sentéftmsthavpractitioner start making them go to the board

and write itsad of read at least one example of the sentences they already wrote, they pass to the board and wrote the

sentences without any objedti@ld Note | (See Annex 3)

Furthermore, the problematic with writing skMssalso caused by a lack sbcial
situated practice. Despite the fact to be the mother tongue or the foreign language; it should be
taught within asocial frameworkChapeton & Chalé2013, p. 31xlaimedid Wr i t i ng i S S 0O«
because it takes placewt hi n a soci al real m. dommuaicate,s es fr o
|l earn, or expresso. Taking into account the p
and framework an important fact for makirngtanguagdearningmeaningful for studest
Thus, the field notes evidenced that contents and activities inside the classtaimays were
framedin social situated aspedtsatarticulatel the new knowledge about the target language
with the students' social and cultural backgroundhat way, r experiences, nor the interest,
nor likes and dislikes of the studemtsretaken into account to be linked with the language
contents in order to foster curiosity and interest towards EFL. Thereferthoughthe
implementation of thiframework in the English classes could make the language significant for

the students.
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At this pointis going to be presented the state oflarthat way tendifferent research

studies were reviewed, each one of thesemeeptually related and present significant

information for the current research project.

Project Institution Researcher City, Country = Published
EFL argumentative essay writing as a Universidad Pedro Antonio Chala Bogota, 2012
situated-social practice: A review of Pedagogic&acional Claudia Marcela Colombia
concepts Chapetén
The use of portfolios as a methodology Universidad Yenny Pinilla Piza Bogota, 2005
to improve writing skills Pedagodgica Nacional Colombia
Desarroll o del i\ Universidad Josina Myrie Bogota, 2007
estudiantes universitarios Pedagodgica Nacional Colombia
Undertaking the Act of Writing as a UniversidadDistrital Pedro Antonio Chala Bogota, 2013
Situated Social Practice: Going Francisco José de Claudia Marcela Colombia
beyond the Linguistic and the Textual Caldas Chapetén
The Role of GenreBased Activities in  Universidad Nacional Pedro Antonio Chala Bogota, 2013
the Writing of Argumentative Essays de Colombia Bejarano, Claudia Colombia
in EFL Marcela Chapetén
Fostering the Development of Written = Revista Colombiana d¢ Diego SanchePefa Antioquia 2018
Argumentative Competence in ELT Educacion Colombia
from a Critical Literacy Approach
Writing Using Blogs: A Way to Universidad Distrital ~ Gloria Rojas Alvarez Bogota, 2011
EngageColombian Adolescents in Francisco José de Colombia
Meaningful Communication Caldas, Colombia
Teaching and learning argumentative The OhioState George E. Newell, Columbus, 2015
writing in high school English University David Bloome, Alan  OH, United
Language arts classrooms Columbus, OH, Hirvela States
Multiliterate and Multilingual Writing National Council of Skerrett, Allison lllinois, 2013
Practices and Identities Teachers of English Estados
Unidos
Engaging ESL Students in the Writing University Sains Ganapathy & Kaur Penang, 2013
Classroom through the Multiliteracy Malaysia Malaysia

Approach.

Table 1 Research projects. Literature review
According to the idea that was presented before, the first proposal we decided to include
on our research wd&s-L Argumentative essay writing as a SituaBatial Practice: review of
conceptdy Chala and Chapetdg012)that displays a discussion on the theoretical trends that

see EFL argumentative essay writing as a situated social practice. The main concepts shown in
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this article constitute the basis for a resedrabed proposal that enclose argumentative writing
from an innovative social, situated, and gebased perspective and that can be considered as an
alternative to encourage EFL essay writing as a social practice in and beyond the classroom
bounds. We took into account this research since we consider thesatgtiae writing as an
important skill that needed to be reinforced within the ninth grade. Given that, the diagnosis
reflected not only showed us the interest of the students in the writing skill but also because we
consideed that writing wa also a goodnd dynamic tool in the process of create their own

product.

Secondly, Yenny Pinill§2005)displayed in her researdtne use of portfolios as a
methodology to improve writing skillisat writing is more thanrganize letters in a correct order
to say something for the writer him/herself and for other pebdfideeover, she considevgiting
involves a whole thinking process that makes people discover and articulaténdeas.
concordance with what Pinilla samle as researchers discovered during this process the
importance of make writing significant for studeritbey felt more confident while they write

about themselves. Which is a complex thinking exercise of reflection and production.

Besides, withirDesar ol | o del Awriting abi l,Jodinpd en es
Myrie (2007)allowed us to see the teacher’s perspective; given that, she expresses that teachers
expect their EFL students are in capacity of communicate themselves in a clear and coherent way
through their writings obeying the structures of that language; withisutiplying reaching the
same level of perfection of their native language. As we mentioned before we try to make the
writing process significant for studengus weurged thento learn the structure of the

argumentative paragraph out of respect foldhguage we were teaching and in order to make
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the children express their ideasa clear and precise manner. Althougle, never had the main

objective of making students able to argue in written form &natish-speakingperson would.

Further,Teachirg and Learning Argumentative Writing in High School English
LanguageGeorge E., Bloome & Hirvelgp. 8)c | ai med Anfocused on the te
argumentative writing in gradesl?, this important contrildion to literacy education research
and classroom practice offers a new perspective, a set of principled practices, and case studies of
excellent teaching. They illustratgeaching and learning argumentative writing as the
construction of knowledge and new understandingsaboup er i ences,. i deas, at
Basically, we selected this research because we notice while we share our EFL knowledge with
the students we were leéng as well; we understood that teaching and learning is a construction
from the context that was taken into account as a social factor throughooass and it vea

related closely to the research mentioned before.

The fifthresearch reviewed was deloped by Chapeton & Chala013) They carried out the
project titled Undertaking the Act of Writing as a Situated Social Practice: Going beyond the Linguistic
and the Textualvith a groupof undergraduate students of M@ r n L a nlfgeumaig puigpose
of this study was to identify and describe how the students approached argumentative writing
when it was under st oo d(20a33 This researth gave us daritganc i a | P
our intention of improve on the creation of a
background and experiences to express their opinion or viewpoints in regards to issues that
concerned for the author and audien Also, we tookvriting as situated action, closely related
to the students' personal background. Approaching writing from this perspective can allow

learners to express their ideas in a morersdiint way.
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Following with the previous authors, thext research corresponds to a degree work
written by Chala & Chapetof2013) The project titled’he Role of GenrBased Activities in the
Writing of Argumentative Essays in ERlas developed with a group pfe-service teacherd o
the Universidad Javerian@he study looks for approach writing from a communicative
perspective in which students are able to express their ideas and opinions in a meaningful way.
In this way, writing is viewed as a process instefd product; we noticed during this process
that argumentative writing becomes more meaningful when it is approached from a situated
perspective, and when students can identify with their texts either because they belong to the
society or because theyeldanterested in the topics. Chala & Chapeton research gave a
sustenance to the current project becatusandles concepts that were useful and weeal in

the classroom such as argumentative writing and situated practice.

The seventlarticle studiedd the current project is titleBuilding Multiliterate and
Multilingual Writing Practices and ldentitieauthored by Skerrett, A2013) The article states
the development of multiliteracies and multilingual writing practices and identities. The teacher
has the responsibility tguide the process of explorimgwriting pedagogy through Multiliteracy
practices. This article includes the intiews of young students and their teachers, classroom
observations and literacy artifacts produced by the adolescents. ThesesSproentts
demonstraté their ability to write once they we immersd in something they actually kwe
regarding to theisocial contexts and community. In that ordee, considezd social context and
activities beyond school could reveal the way in the students learn. This important advance in the
knowledge of how develop the English writing skills in adolescents througfieiusocial
practices, could hega usin this process toreatesupportivelearning environments for our

students
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The next research considered for our literature review is developed by Ganapathy & Kaur
(2013) The research is titlelngaging ESL Students in the Writing Classroom through the
Multiliteracy ApproachThis paper presents the findings of a case study of teaching writing by
an ESL teacher using the multiliteracy approddte findings also showeddht t he st udent
continuous writing performance improved as they experienced activities (Information and
Communication from their context) in various stages of writing. Findings also revealed that the
studentsdé engagement i mumeéntalen dpvelapiogetises ideasffor wr i t i n
their essays and simultaneously promoted their motivation during the writing lessons. This
contributed for this research in the consideration and importance of the context, during the

learning process thafas it wasmentioned previoustyis closely linked to the teaching process.

BesidesWriting Using Blogs: A Way to Engage Colombian Adolescents in Meaningful
Communicatiorby Rojas(2011)was the seventh article we took for the development of this
research. Within this article that belongs to an action research developed in ninth graders it
showed the written production of students in the blogs when posting entries and communicating
through them. They highlight the approach to writing as a process carried out by the students as
active subjects, as permanent learners. For us as researchers it is important this article, since it
made us recognize students not only as passive recipientsvatiekiye, but creators of their
own mechanisms for working, sometimes sitected and sometimes working collaboratively
since they also need to relate them with others by taking into account their society which is

changing constantly.

Another interestig research related to the argumentative writing is the one developed by

Sanchez & Chapetq2018)calledFostering the Development of Written Argumentative
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Competence in ELT from a Critical Literacy Approachisresearch aimed at describing and
analyzing the impact that the implementation of argumentative writing activities through a

critical literacy approach may have on 4th semestes@néce teachers' argumentative

competence developmeiitwas revealed thatarticipants grew as argumentative writers as they
were able to take a clear position and weigh their claims. In our case this research not only gave
us a guide in terms of the usage of some argumentative writing based activities in the classroom
with thestudentsbut alsothe way she is calling teachers attention to refle¢hemecessity of
promoting argumentative writing skilesther withteachers ostudents during the learning

teaching process.

According to the previous studies, we realized kbatning process is a very complex
term, which has been developed during this project. We have focused on our pedagogical
practice into the English learning as a foreign language. Throughout our teaching process we
discovered different opportunities fionproving the level of English students have. This
research allowed us to comprehend the intention and the specific point of view we had in regards

to the process of learning English as a foreign language.

Taking Schmid{1995) as reference; there are two main points of view into the foreign
language learning. The first one is the most traditional one and stresses the importance of
conscious understanding. In this view, mistakes in a foreign language are the result of either not
knowing the rules or not paying attention. The second point is that language learning is
unconscious or subconscious. It means that students can achieve a high level of proficiency

without any explicit focus on the language itself.

We took into account the previous two sheds in order to guide our teaching process and

comprehend how it worked into the real studen
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students related to certain class topics; we identified they did not pay attendilb of the topics

if they were not related to their personal interests so, as a consequence they did not understand
the rules. On the other side we noticed once they were exposed to certain topics from their
immediate context instead of talking abguammatical rules or English class itself; they felt

more confident and tried to share their opinion by using their previous knowledge in English and

using (without realizing it) the rules that were explained in previous sessions.

Rationale of the study

In 2004, the MEN launched the ndamiliar National Bilingual Programme (Programa
Nacional de Bilingualismp which was designed to run from 2004 to 2019 with the cooperation
of various international partners, the Midiéntifieds t udent s 6 a hsdlanguwmgec her s 6
levels and created a requirement English language pdlieg.main objective wa$iTo have
citizens who are capable of communicating in English, in order to be able to insert the country
within processes of universal communication, withia gfobal economy and cultural openness,

through internationally comparable standarfi3wn translationfMEN, 2006)

According to that, and taking into account the diagnosis and analysis of data made on the
9th graders of Rafael Bernal Jimene2 consi dered it was possi bl e
through the implementation of meaningful activities and framework which NaW detter
learning involving students on the process of expressing their ideas in English, moreover, the

writing skills.

For that reason, weroposedhewriting based activities thatllowedstudents to

implement th& vocabulary, basic lexical markeaad the paragraph structuheoughouthe
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argumentative writing learning proce#iswas implemented within a social as a situated practice
framework which means that writing is social given thatiturs within a social sphere

Chapeton & Chal§2013) And also, it develogdthe critical and reflective thinking on ninth
graders; with the aim of approach the tools properly and improving the writing argumentative

skills.

Besides, according tdew London Groug2000)that states if educators rethink and stop
privileging the traditional written text, standard forms and create opportunities for students to a
different discourse, the participation of students in public, community and economic life will be
ensured. So #n, we foundt would be useful not only for students within the school Rafael

Bernal Jimenez, but also for the possible impact in the community.

General research question

How do ninthgrade EFL students respond to the implementatiorwigting-based
activities in order to promote argumentative skills development within a framework of writing as

situated practice at the IED Rafael Bernal Jimenez?

General research objective

O«

To determine the way EFL students respond to the implementatvwritiofig-based
activities to promote argumentative skills within a framework of writing as situated practice

at the IED Rafael Bernal Jimenez

Specific research objectives

O«

To characterize students' written argumentative texts when respondinguvatitng-based

activities within situated practice framework in the EFL classroom.
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0 To compare 902 and 903 students' written argumentative performance by thevisagf

basedactivities approached through the situated practice framework.
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CONCEPTUAL FRAMEWORK

In this chapterwe exposehe theoretical framework in order to understand the basis of
this research in terms of theory, the development of written and argumentative skills in EFL

environments that illustrated and gave a deeper understanding of our réseasch

Argumentative skills

Argumentation is the analysis unit that was developed during this research. This unit was
composed by three different categories: Paragraph structure, Coherence and Writing as situated
practice. All of these categories were supported by threeigtemr order to give validity to the

research project.

Firstly, it is necessary to understand what argumentation means in the context of this
research. According to Fra(@®014, p. 65 Ar gument ati on theory, or Ar
interdisciplinary study of how conclusions can be reached through logical reasoning; that is,
claims based; soundly or nolbome, &Hirvgla(261%5,ips2g s 0 . |
state that fAargumentation is a set of soci al

social institutions in which we all participa

Secondly, it is important to clarify argumentation in writing format; since it espli
extensive instruction in critical thinking manifested in an organized and permanent way; unlike
argumentative in orality, writing can remain in time so then, it has the advantage of being
revised, corrected and reorganized npldtitimes. According to \@ston & Morrow(2012, p. 11)

AGi ve an argument means offer a set of reason
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displayed a set of rules in order to make arguments more organized and credible for achieving to

a conclusion that strengthens a possible hypothesis. The main rules are:

The first step in constructing an argument is askifigat am | trying to provePhenit is
possible tcstart with the next clues:

* Depart from reliable premises. * Use a single meaning for each term.

* Be concrete and concise. *Present your ideas in a natural order.

* Depart from reliable premises.

Table 2: Rules for argumentation on writing

In our particular case, we took the first four rules during this teaching process. Besides,
argumentation retakes not only the social practices students experience in their daily life but also
the activities done in the school as a social institution secewudifferent areas of knowledge
such as Spanish or Math students are asked to use their logical reasoning to draw conclusions.
We also understood argumentative writing skills are important to be considered because they are
the basis of the proposal, dents must be able to retake their daily experiences and use them in
arguments well organized leading to a conclusion that supports their thesis in afamitizn

Wentzel(2018)

During the process we proceed wstbme of the rules stablished by Weston but we let
students to use their own vocabulary even if they wanted to translate their feelings within their
paragraphs. Also, we presented the argumentation just as an expression of themselves in a
writing formatconoposed by t hree parts. Athe topic sent
sentenceo. Regardi ng t (Fens#ud dl.?014|Georgedee as r e v i

Bloome, & Hirvela, 2015)(Wentzel, 2018e can state that argumentation as interdisciplinary
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study allowed to articulate different fieldscademic and soctah order to reach logical

arguments and conclusion taken from an idea or experience clbsetost udent s6 r e al
way, for this research, we considered these authors to draw a proposal in which students could
develop and improve their written skills through the use of their social context, daily life and

formation institutions.

For thisresearchargumentation retakes not only the social practices students experience
in their daily life but also the activities done in the school since it is a social institution. So then,
it was important to reinforce their logical reasoning to draw cmnahs. In that way,
argumentation skills will take the main paper on the classes, in which students were able to

postulate their ideas and thoughts while they justified and supported them logically.

Paragraph Structure

Argumentation skills on writing redpe not only giving solid and logic reasons to support
an idea or thought but also it is necessary to consider three main categories: the textual structure
-that for this project was focused on paragraph strugtcoberence and writing as situated

practce.

According to Hogarf2011, p.61i Par agr aph wr i ting for Engl.]
you know and use various writing patterns. Some writing patterns or paragraphs follow a
prescribed and formal structure)(the topic sentence, the supporting and development
sentences and t h.dnadditioncArchilbbid200l, psI8SfiPamag@oaph i s
group of words that tells one main idea. A paragraph may have three kinds of sentences. The

topic sentence tells the main idea. The supporting sentences give more detail about the topic
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sentence. The concluding sentence sums up the nesrofdhepr agr aph. o Final |l y.
(2011)also explains that the topic sentence starts the paragraph, states the focused topic or the
opinion about the topic, and indicates the writing pattern. The supporting sergsecedstails,

these must be completsentences that give clear, sufficient and specific information about the

topic sentence and as the final sentence in the paragraph, the objective of the concluding

sentence is to end the discussion, close off theisksan by summarizing the supporting ideas

that reinforce the topic sentence.

I n regards to the authorsdéd definitions, we
the skeleton of the argumentation skills format when writing. Although the categateden
simplicity, it is the concept that allovesganizingcorrectly the ideas that students want to
devel op. Argumentation takes sense due to the
supported with logic examples, details or reasons, andyfic@hcluded with a sentence that sum
up and close the topic. Using the correct structure: Topic sentence, supporting sentences and

conclusion, the students will consolidate the argumentation skills.

We noticed that this category was present into theas every time they wrote a text
or paragraph, it was contextualized through v
explanation. They understood the structure as the skeleton of the argumentation. The writing
patterns weréearnedoy exemplification and practicing step by step, giving tleemtroversial
topics,which generated an opinion to be supported with arguments and finally concluded. The

whole process became into an opinion paragraph well organized and supported.
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Coherence

As it was mentioned before, coherence was one of the categories from the argumentative
unit was used as a construct of our research. Accordingwes&ta Whitton, & Wiemel{2011)
Coherence is achieved when the ideasssamiences are linked and flow together smoothly.
Furthermoe, Gernsbacher & Givofi995,p. 241k | ai med fAcoherence i s no
but about coordination. Its solution is a collective rather than indisid ac hi®vement 0.
addition, Hogar{2011)argued that the supporting sentences are organized in sequential manner
to move the reader from the idea to the next, the student create coherence when arrange the ideas

in anorder sequence of time or importance.

Basically, taking into account the authors, we understand the coherence concept as a
collaborative process in which own ideas, the context, others ideas and arguments take a role and
they are organized into a structamed joined logically. The idea with the implementation of this
concept is deepen on the content of the argumentative skills they are supposed to develop during
the sessions. It means that the readers of the students understand what they want tanexpress. |

other words, that the paragraph they write make sense.

During our practice, we considet the learning was a natural process, it saasething
cannot be forced if the result that is being looking for the most harmonious possible; so, during
the processf recovering certain information, we noticed some of them (that worked together)
were able to talk and express their ideas in a coherent way through the text even when they did
not know or understand all the grammatical rules or vocabulary. Also, itagatfe they asked

between them how to write some expressions or the idea of the activity.
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Writing as situated practice

The final category supported the analysis unit is writing within a context or as situated
practice. According to Ramirez, ed byChapeton & Chal§2013,p. 31 i Wr i ti ng i S soc
because it takes place within a social real m.
|l earn, or expresso They al sd tsutadteed:t HFatr sttwo tn
own experiences, beliefs, and feelings, which are built and shaped through contact with others;
and second, those inherent to individuals such as age, gendee.deaides, New London
Group(2000)states that only if educators rethink and stop privileging the traditional written text
and standard forms of a language and create opportunities for students to a different discourse,
and to produce such discourses in the classroom, the jpatitici of students in public,

community and economic life will be ensured.

Given that, we ageachers in formation understbariting as situated practice such as a
process that involves the immediate teoah in which the students weiramersed and theyse it
such as input to expreseemselvesThere wee many aspects that may influence the process of
writing in them, like their reality, experiences, likes and dislikes, feelings. Those aspecesiallow
the students to feel more comfortable to start mgif text, in this case a paradrapherefore,
writing process wasnore effective and cleararhen students use these aspects to communicate.
We have noticed that in the classroom all these previous aspects work such as a tool to motivate
students to write in English rather than topics which were not close to them. Therefore, students
were able texpress their ideas and thoughts using logic arguments instead of simple premises.
So then, according to the authors, they established solid conclusions about their reality,

experiences and feelings.



36

In brief, the tasks used allowed students to vinjtesing argumentative principles,
within a paragraphThey expressed their own understandings about given tepids,as their
city and school; butlso,about certain problematics related to those places taken from their own
context. Besideghey used the knowledge for explaining points of viewhowing their

understanding of the context and structure that they could use to express themselves in written

form.
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RESEARCH METHODOLOGY

The purpose of this sectiamto describe the research paradigm, type of study, data
collection instruments and procedures, data analysis methodology and ethical issues to

understand how the research was implemented.

Research Paradigm: Qualitative Research

Due tothe intention of thisesearch wak identify the im@act of using a set afriting-
basedactivities with social comint in order to improve therimgr ader s é wWwei t i ng sk
considered during this process that research is an intensive and purposeful search of knowledge

and understanding of social, linguisthenomena

This research aimed to discover the underlying motives and desires, using in depth,
artifacts and fielhhotes A qual i tative research is fAan app!
the meaning individuals or gr cCuepnell(288l,pr3R)be t o
In addition,Kumar(2014,p. 1595 ays t hat #Athis kind of researc
human behavior, their moti vatKambachPlallips& Gam de s a

(2010,p.26gual i tative methods understand knowl edg:

In that way, qualitative research permittexlunderstand the human considerations t
phenomenon. Its main idea waggather up all the aspects that turn the knowledge into a
subjectve and fluid, it means, transforbehaviors, feelings, attitude$ a social problematic.
Therefore, we as researchers should consider these aspects in order to understand each point of
view, ways of thinking and guide the students in order to create @&srabout the phenomena

or problematic while they understand their environment in a meaningful way
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According toBurns(2010, p. 196jiAction research is an essential tool that empedier
teachers to find their own answers to their own quesiidnghis way, during our research
process, we found out that once we got a better comprehensiorpoéseated problems the
case ohinth graders on Rafael Bernal Jimenez School; the actions we took aimed to enhance
better practices in students in order to improve their argumentative writing skills. Over this
experience we discovered the more we were interested on the students processts they

respond.

In this way, the actiomesearcltompriseda spiral of cycles that accordingkemmis ,
McTaggart, & Nixon(2014)ar e fiobserving, pl anmpplamiggnevact i ng
action and observation, further reflection an
two cycles during this research. They were developed in order to follow the four phases we
mertioned before: observing, planning, acting, and refleci8eg Table 2 During these two
cycles we designed four lesson plans per cycle; where we aimed to connect the previous
student s6 c cmewtaipstdsectedwowdrds tHevélapmenof written abilities of

the nirth graders irRefael bernal Jimenez school.
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PLANNING BASED ON CYCLES

Observing

20182 (August
September)

Obj: We aimed for disover
the problematic present int
the classroom with a serie
of observations

Instr: We used field notes
and diagnostic: writing
exerxices

Planning
20182 (September)

We planned two cycles in
which the students should
improve their argumentativ
writing skills through the
use ofwritig based
activities.

Besides, they are priaed
with some situations that
allows to create social
reflections through writing
as a social practice.

Acting

Cycle 1

Sep 19 Nov 14

It consists on three
lesson plans which
aim for acquiring and
understanding the
structure of the
paragraph. Besides,
learning the
argumentation
concept.

It also looks for
recogni ze
opinion, stablish own
criteria and explore
the own environment.

Cycle 2

Feb 18/ Abr 29

It consists on three lessor
plans which aim for using
writing strategies in order
to enhance their writing
skills, producing entire
and coherent paragraphs

It also looks for identify
how Bogota influence
students’life. Further, to
develop seHawarness
about themeselves and
others.

Reflecting

20182 /20191

We use the triangulation
method to analyze and
reflect about the process,
identifying strenghts and
weaknesses through the
use of one data collectior
instrument.

Instr: We used artifacts.

Table 3: Planning based on the cycles

Besides, the process of improving written skills gdids to implementvriting based

activities througtsocial situated practices order to increase the response of students in the

problematic. It allowed us to obtain a better response, given that; students felt connection with

the activities and exercises since they were thought as the tool tostttdehts experiences to

the ninth grader learning process. According to that, Dewey (1929) cit€tbbyin & Strauss

(2015)st at e

can be

t hat

settl ed i

AAl I

To conclude, thistudyconsistedn the analysis of the stech t s 6

wereimmersed in a serial afriting-basedactivities linked with a set of social practides

to identify the response of the tingraders towards the linguistic field but alglan and

reflective inquiry starts

n its own termso (p. 19)
responses wh

improving argumentative writingkills. However, the intention with this research, was not only
ctivities for improving the s

i mpl ement

Ssome a

competence meanwhile it was linked with a process of constant reflection to achievege c

within the EFL classroom.
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ANALYSIS UNIT: ARGUMENTATION

CATEGORIES INDICATORS DATE SESSIONS | INSTRUMENTS
STRUCTURE AND FORM f Students use lexical | September 19 26 / Artifacts: Paragraph
markers for expressing | 2018 (school spaces) and
their opinion ideas. October 3 10/ 2018 | prochure

parts of the paragraph April 107 27 / 2019
and they are able to use

them correctly.

COHERENCE AND f Students are able to linf October 3 10/ 2018 | Artifacts: Paragraph
CONTENT the ideas in order to November 7 14/ (SChOOl spaces) comi
fairly communicate in a| 2018 and brochure
fluid and organized March 25/ 29 / 2019
way. April 107 27 /2019

1 Students are able to
implement arguments |
suppoting ideas in
order to justify the main
idea of the text.

WRITING AS A f Students understande | October 24 31/ Artifacts: Paragraph
SITUATED PRACTICE context in order to use i| 2018 (school spaces), com
as atool for expressing| November 7 14 / and brochure
their ideas. 2018

I Students comprehend | march 117 15/ 2019

the problematics in thei March 25i 29/ 2019

immediate context and . .
express it critically into April 107 24 /2019

a text.

Table 4: Categories of Data Analysis

Data Analysis Methodology

The data analysis emerged from the categociesn st r uct i on from t he
performance. It was made within the two courses at the end of the first cycle, in the middle and
the end of the second cycle. Considering the production data developed in that period of working
and from the analysis &FL theory, it was built the three categories with their respective

indicators.
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Beginning withthose three categories the triangulation was made with just one
instrument applied in three different momenirns(2010)states that triangulation means that
a combination of angles on the data will help give us more objectivity. Sometimes, it means
collecting more than one type of data. Then you can compare, contrast archeidsto see
whether what you are finding. this way you can be more confident that your reflections and

conclusions are supported by the data and not just by your own presuppositions.

Also, triangulation permieédus to give credibility and support the analysis categories and
indicators. Once thmformation was gathered it was organized resulting on a triangulation with
the Textual structure, Coherence and Writing as a situated priloéicey part of the analysis
unit, Argumentationevidenced by learners during the process aiming for obtailigésm the
student s 6 Apastifrdmahe dedarsaurees Dxm (1978) Cited in Burn2010)
proposedther different types of triangulation. For our case the triangulation method to be used
was Atime triangulationodo which refelheged to
instrumensg were artifacts of written productionThe first artifact washe result of the cycle
one, the second artifact at the meldf the cycle two and the lamte was thdinal result of the
cycle two.The analysis was made by categories contrasting in two Wal/ke inner evaluation

pergroup.2. The comparison betwea the two groups

Data Collection instrument

In this section, we presesd describd and justifiedhe use of the dataollection
instrument which werartifacts and the procedures for data collection specifying the way it was

donein order to analyze and interpret the information gathered from the particifantss

(2009)st at es that action research is the interac
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Aresear cho ( advantay® & this priiple do that;kve appheset of difacts in
order to experience a communication between the action that we had to take, and the
investigative values that preceded the action.

Artifacts .

Creswell(2009)pointedout advantages and limitations of artifacts. First, the language
and words of the participants can be contacted at any time. In addition, they repréatnthat
participants put together, and they shitme and cost of transcribintn addition,(Merriam &
Tisdell, 2015d ef i nes documents as fian umbrella term
and physical materi al n62). le cuaresarch the artifattsewere t udy a
done and developed by the studentthree different moments withimvo different cycleslt
was possible to make them express their measin regard to their personal context by taking

into account their point of view by amgumentative paragraph.

As a result, there were collected three main artifacts during the thesdgcparagraph, a
comic and a brochureyhey wrote andhey draw, in order to express thepinionaboutspaces
they had in their school and therception they had in regards to their city. Once the artifacts
were gatheredhe three main categories of our research emerged (Textual structure, Coherence /
Content and Writing as a social practice). Resulting on a triangulation process applied in thr

different moments consideringst one instrument that was mentioned before.

Ethical Considerations
In terms of the ethical considerations we had a set of obstacles related to the context, the
schedules of the school, and also in terms of the rewidionr project in its different stages. It is

important to mention that through the research trial we experienced different problems related to
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the diagnosis of the students, given that for different reasons we had to raise the project more
than once withwo groups with ages, English level and interests totally different. It caused that
the diagnosis was obtained from the immersion in the classes evidenced in the first field notes

instead of surveys.

Another fact that is important to highlight as a pbkesinconvenientvere the different
schedules and the way in which the school develops pedagogically. Since in several occasions
the students had pedagogical daysatoolvisits or simply there were reforms in the schedules,
which prevented the taking afata and application of some activities. However, it is also
important to mention that the head teacher was always receptive and collaborative with our

intervention and the several changes school developed.

Regarding to the pedagogical interventionthet very beginning we wanted to work on
oral skills. However, since the school approach is traditional, they do not focus the English
classes on the speaking skills, but they usually work with worksheets and sometimes they use
audios. The school has annmarsion classroom in order to promote students to speak in English
nevertheless, students manifested during the sessions they did not like to go there, since they felt
they did not learn so much. So then, we considered relevant change the focus of asal m@p
that it would be realistic and significantly it would contribute to the students even if it was not
devastatingly innovative.

Last but not less, it is essential to note that the development of our proposal was carried
out under the respective ldgarms, within which it is established that any activity carried out or

performed with the students was duly authorized by their parents through the written consent
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provided to the students. So that, we applied the written consent to both groups 903 and 9

order to develop our project in the most truthful, ethical and respectful way possible.
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PEDAGOGICAL PROPOSAL

The current chapter aiméd establishall the different aspects that we have used along
the interventions in order to provide an outline. In that wagpedagogical approacblass
strategies, vision déarningt eacher 6 s and st udenpedagogicabl e and
proposalwill be defined. Besides, this chapter preteridenutline the procedure and
instructional design whitincludesthe cycles, a set of contenés\d objectivesf the

implementation withirthe proposal.

Pedagogical Approach

As we know, there are severakthodsavailable to learn and teach a foreignguage.
Many of thesenethods or approachetatethe way to foster the process of learning a language.
In this particular researcRractice, Presentation and Production (PPP) was the usefabapp
to dewelop the learning process and to increase the awareness in students about their own skills

when written productions were proposed witthia classroom.

PPP is defined as an approach to tdasguage items which follows sequence of
presentation, practicnd then a production of an item Tomling@011)as citedas Criado
(2013) This approach counts with three phases in order to develop a lesson plan. An initial
presentatiorphase in which the teacher controls the teaching/learning process. This presentation
can take a deductive or inductive mode. Then, thergiaaicephase which still reflects a
teacher control in the sense he is checking every time the correct undiewgiaf students of
items presented in the first phase. Finally,gheductionstage which aims at increasing

linguistic use throughutonomousnd creativectivities(Criado, 2013)
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Thisinterventionwas also guided byome conceptions or visions that enrich and give
viability and solidity to the pedagogical intervention. For he,language itself is a complex
skill that goes beyond the linguistic field, it is a system that build identity in a community and it
definespeopl eds thought s, e xapior.dnghatiwaynTudof2dOh p.wl ed g e
65)s t a The knguiage is not only used to achieve some communicative goalsdiotbuild
up personal relationships, expsasur emotions and aspirations, and exptorer i nt er est s o
usedlanguageas a resource that allowadt only communicate, but also promote social
interactionand critical perspectivia students. Additionally, learners can express what they feel,
think, make comments or critics about their culture aesy through the use of argumentative

paragraphs.

In that sense, classroom became in a multiple and dynamic space where human beings
constituted itTudor(2001)alsostates that a classroom is not a space to reproduce and repeat
knowledge in a controlled learning envirant. Additionally, Tudof2001)affirms Language
teaching is conducted among individuals interacting withaomather in a specific socially
defined framework, i.e. in a classroom, school (...) In this w@ytext influences what takes
place in classrooms in a variaif/ways." Therefore, we understood the classresmsocial
space in which students interactmihemselves angader;they also take advantage about

their communitysituations meanwhile they use a foreign language, specially its written form.

Bearing in mind the previous concepts, we stated the vision of learning in our
interventionsAccordingto Dias & Dias(2004)learning is a social process whictvolves
understanding other people and possedsia@bility to relate to them. We considered language

as a way of expression and comnuation,beng atool for learning process in which students
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wereable not only to understand and interact with others but also todndldhar&nowledge

throughthe implementation of meaningful activities.

Regarding the content, material and activitiesetkygeriential larningtook a role in our
researchn order to aim meaningful learning. According(Tudor, 2001)the experiential
learning compreherstthe idea of learning by doing in whiahtivities that mst be focused on
communicating messages amdterials have to be authentccording to this definition,
students were exposeddontent which belong to their immediate context and experiembes.
activities were related to exploring spaces and problemétedtowedto produce more solid

and strong messages that communitate ideas.

In addition the activities were joined with the writing process approach that not just
focused on the product itself, but also in the protesghieve that produdBy spendingime
with learners on writing phases, a process approach aims to get to the heart of the various skills
that should be employed when writingarmer(2013)Finally, the material used on the
interventions were authentic and significant for student, Therefore, videos, texts, audios, images,
places, were used as a tool for improving students learning process and motivate their
participation. Finally, itishighy i mport ant to mention that st u

artifacts, were made with own materials doing the exercise authentic for them.

Regarding thedacher rolewe consideretie/she has multiple roles into the classroom,
teacher is a leader afakilitator of the learning process of EFL. However, we stated us as a

motivator and resource.
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fiOne of our principal our principal roles in writing task will be to motivate the students, creating
the right conditions for the generation of ideas persuadihge m of t he wuseful ness
we need to tell students that we are available and be prepared to look at their work as it progress,

offering advice and suggestionsn a ¢ o n s t(Haunert2013,. 26dp y 0

In addition to that, students are an active and autonomous participant of the learning
process within the classroom. Next to the teacher, both cooperate to build knowledge, clarify
doubts and produce the artifacts. They should be ready to work indiyiduahl groups.

Besides, the main objective they have is fairly communicate their ideas in written format.

Evaluation was understo@d a permanent processt only focugdon the result, but also on

the content and process. In that sense, artifactsedlto evaluate it. For that reason, feedback

took an impornt role on our research. Harn{2®13)argue that giving feedback on writing

tasks demands special care, teachers should respond positively and encourbgingty o

students have writteowever,it is important create awareness about their mistakeastly,
regarding the possiblresults, oureseach aims to develop and enhance writihkglls onninth

graders from IED Rafael Bernal Jimen@#iting basedactivities will a tool to achieve this

objective. Considering this, the researstard project itself will encourage learners towards
learning EFL and motivate them to usetten English.Besides, the implementation of the

Writing as social practice fraemork looks for stimulate students to promote their social
awareness, it means, learners will be able to build own considerations and ways of thinking
towards their reality. Taking into account the aspects mentioned above, they will be not only able
to lean and acquire a foreign language and its linguistic field but also they will be capable to use
it in a real context. The possible results of our project point to educate and form integral people

useful for a society which is changing constantly.
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Intervention Phases

Cycle 1/ Discovering writing skills: This cyclewas developed in the second half of
the 2018, it means between September and Noventidedthree main objectives that were:
recagping and organizinghe basic structures forms in ordel¢arners w@rted to acquire the
language anthe argumentativegsagaph concept and its parts; in whtudents were able to
create a topic sentence, supporting ideas and conclusased ortheir close experiences. In
that way this cycle waselated ¢ an initial approach to the writing procesamargumentative
way. Theyusel their contexts and personal exipaces in order to communicdtesir points of
view aboutreal controversial and interestingpics such as the use of cellphones, addiction t
cellphones anthe benefits of their school spacksvas important to generate confidence and
interest by using their immediate context in order toeh&mable to start stablishing an own
criteria or opiniorabout their environment. However, thiage of the process was implemented

more deeply throughout the second cycle.

In order to realize what was mentioned ah®tadentsvereprovided with some
writing based activities suds: the development and creatiorpbfases by using opinion
expressns(lexical markers), creation of posters, creation of conversations. A lot of authentic
material were used to enrich the learning prookssresult,or product of this cycle was
planned, structured, and written a short argumentative or opinion paragraph in regards to benefits
of some school spaces as snack bar, playground, dining room, and some others. This final
product became in the first artifacthered to be analyzed due to it evidenced all the learning

process students carried out during this cycle.
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Cycle 2/ Being awriter: This cyclewas developed in the first semester of 2b&8veen
February and AprilThis cycle hadhe aim to deepen tle@gumentative writing skills
considering the features of Bogotaatool that motivates them to assume the role of writers
while devdop selfawareness about their cifjhey alsousal writing strategies in orddp start
creating a paragraph. In orderachieve social awareness through the situations and
problematics that the city offersylto day students were provided with sonwréing-based
activities and material which theyticulatel with their lifestyles, experiences, emotions, likes
and dislkesThose activities and material were what

creation and some Bogota photos, videos and texts.

In order to remind the content learnt the previous year and cycle, teachers made a recap
of the paragraph structure andit=t markers useful for their products. It was done through
videos and some collaborative and simple writing exercidethe middle of the cycle was
required the second main artifact to be analyzed. It was a comic in which the students wrote their
opinion about Bogota. It could be. At this point, we reinforced constantly the paragraph structure
and the lexical markers through the activities and material mentioned &westhis artifact
was collected, we continue with the explanation of the writingegjies that allowed them

enrich and improve their writing skills.

At the of the cyclevasrequired the final artifact to our data analysis. It was a brochure in
which students gave their opinion about positive and negative aspects of h&tudentsised
planning, writing and poswriting before submit the final artifact. This artifact had to enclose all
the aspects learnt during the two cycleghat way the time table was designed and presented.

(See annex 4).
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Lesson planning forms a model when refers to teaching EFL. Each class we as teachers

followed a pattern with the objectives to be developed during the session. This sample of lesson

plan was totally related to the pedagogical approach we adopted. Itcliowentify and

outline the categories and indicators to be used in the data analysis. It described the elements for

each class such as: institution, hour, date, population, junior teacher, objectives and evaluation.

The lesson plan was divided into tangarts or phases: Presentation, Practice and Production.

(See Anne))

The following table showed the way the phases or cycles were distributed and organized

in order to reach the objectives proposed in the first chapter. This table was a tooirtalfello

process, activities and materials to use within the class.

Cycle Estimated Topics Social literacy Materials Obijectives
time goals
1 Sessions: 2 | 1.learn the Recognize Readings, -To recap and organize the basic structures
Discovering | (4 hours) paragraph parts.| o t h epinidrs | newspapers, forms in order to learners start to acquire the
writing Sep 19 26 Understand the | board, photos. language.
skills. Sessions: 2 | 2. Knowing the | creation steps | (Videos) -To acquire the argumentative paragraph
(4 hours) opinion through my Readings, picture| concept and its parts.
Oct 3- 10 paragraphs. environment. books. -To recap and organize the basic structures
Sessions: 2 | 3.1 become a Be able to start | School places forms in order to learners start to acquire the
(4 hours) writer stablishing an | Billboards language.
Oct 177 24 own criteria or -To create a topic sentence, supporting
opinion sentences and conclusions based on their ¢
experiences.
-To create a first argumentative paragraph.
2 Sessions: 2 | 4. Bogota: A Identity each Drawings -To develop selhwareness about their city.
Being a (4 hours) possible topic. | student such an| Flashcards -To identify how the context might influence
writer ! Feb 18 28 individual, Video-tale studentso6 |ife
citizen, with Strategies to writg -To create a comic giving the opinion in
Sessions: 2 | 5.1 acceptthe | feelings, Comic regards their city.
(4 hours) writing thoughts and Pictures -To use writing strategies in order to start
Mar 047 15 | adventure ideals. Videos creating a paragraph.
Understanding | Controversial -To create a brochumEout negative and
context (city) as| topic positives aspects of Bogota.
Sessions: 2 | 6.Bogota in my | a social Student s
(4 hours) opinion component of | knowledge
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Mar 1871
Apr5

life. Pictures
Show a social | Brochure
criterion
through a
controversial
topic.

Table 5: Phases and Cycles of the pedagogical process
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DATA ANALYSIS PROCEDURE

During this chapter, we have collected all the analyzed data through a number of artifacts
that wereproducedn our interventions. These permittedtadind clear and concte evidence
that supports what our research pointed dmitorderto fulfill with the objectives abovehere
were implemented some changes and modifications due to the different aspects that intervene
along the research. Sometbbse aspestwere related to time, teachitrgubles, and

institutional EFL approach.

In terms of limitations it is necessary to clarify tahthe beginning were supposed to
improve oral skills through a set of materials such as photos, role playemadyl as situated
social practiceHowever, the institutional approach for teaching EFL did not allow to continue
with this research idea. In other words, the appraaptemented by the schosl traditional and
decontextualized, due to students weegrleng just isolated vocabulary in English. For that
reason, we had to adjubie study to give it viability. In addition, we had time limitations,
because the school presented several District activities that interrupt the class development.
These situatins were surprising and unexpected. Therefore, the lessons and the activities had to

be modified many times.

On the other side, thesearchandt udent s ac hi e and umexpected wer e
at the beginninglue to they did not find interesting th&Eand they were not immersed in
meaningful activities which awake liking for the languagewever,along the pedagogical
interventionand production phas&gs possible to notice that students get interested on the
language, on the topics, the matergisl the activities we offered. It is highly important to

mention that the use of language into a context, it means, learning a language into a situated
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social context was the trigger to motivate participation and confidence among the studsets

the English language

In addition,we selected triangulation method; Bu(@810)proposedther different
types of triangulation. Forourcateh e tri angul ati on method to be
whichreferred to data collected in different periods of tini@e instrument was: artifacts of
written production; thewereselected based ondlieal classes we developed and the decision
we made in terms of the process of the intervention. Since during the classes we were focused on
the correct implementation of theiting activities, wemodified the attention tbeld notes,
interviews or surgyswhichwere planned at the very beginning of the research prog&ssdid
not heed thersince we considered they were agturatdor theanalysiswe were expecting for

related to argumentative writing.

Hence, we decided to make artifacts the mastrument of our research, using them in
three different moments due to the fact, we wanted torgo&tof ourattention in the progress,
proaess and product of the students (their writingig first artifact was the result of the cycle
one, the seconartifact at the middle of the cycle two and the last one was the final result of the
cycle two. The analysis was made by categories contrasting in two ways: the inner evaluation per

group and the comparison between the two groups.

In conclusion, despitthe limitations and modifications that research suffered along the
process, the studentsd responses towards the
time they go comfortable with the foreign language. The achievements so far showed the

appropriate and surprising use of English by most of students, in fact, there were many students
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who expressetheir motivation andntention to follow studying the English after wisplayed

the classes.

STRUCTURE AND FORM

Use of lexical markers foexpressing their opinion ideas (902)he data analyzed
below correspond to the course 902 in which were applied and selected three artifacts in three
different moments along the development of the cydlbs.artifacts demonstrate how the
students recogméd, learned and produced new content in regards to the structure and form of an

opinion paragraph. The artifacts used were and opinion paragraph, a comic and a brochure.

To begin, the artifaqiSee Annex 6showed below ia paragraplaboutt he st udent s ¢
opinion in regards some places or spaces at the sd¢hwaak the result of the first cyctn
November & of 2018 Theartifactdemonstrate that902 students identify and learn the lexical
markers of opinion while they used a correct structure to develop the idea. It is highly important
to mention that they usually did not write in the foreign language and they did not have a relation

with opinion expessionsStudents1 and 2wrote:

We think, he playground of the school is a peaceful place. Because the students can
coexist with their friends and the environment. Also, the students can do physical activities. In
conclusion, the playgund is god forall students.

The second artifagSee Annex 6which was applied and collected at the middle of the
cycle 2on March 4 of 2019was a comic in which students express their ideas about their own
city, Bogota. This artifact demonstrated that 902 studsogsirel the concept obpinion
expressionsr lexical markersind used them into a written conversatidhey used some of

them to express their opinion as is evidence&toglent 3 she wrote:



Ch1: | like weather of Bogota

Ch2: oh cool

Ch1: Hmm,what do you like about Bogota
Ch2: 1 like culture | think that idunnya n d |
pollution is very bad

The third artifac{See Annex 6was the
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result or product of tiegcle 2on April 39 of

2019 It was proposed such as brochure in which 902 studbotgdd wrotedwo paragraphs

giving their opinion with reasons about why other people should visit and should not visit

Bogota. The artifacts showed that studentstiusenarkers autonomously because teacher did

not give the instruction of use it.

Student 4wrote:

filn my opinion, you should visit Bogota
For its culture and what shows around
you, Bogota has too many places and
sites which has a great advantage of
being important and cute places.
Monserrate and the bike bran are places
that one can enjoy with the family and
look at how management and cu# of
Bogota. In conclusion, you should visit
Bogota as it is a citpf too much culture
and beautyo.

Student 5wrote:

il think you should not visit Bogota
because it is a city is very unsupporte and
has a very pollution environmenespite
the many green areas. It a bad
transportacion which is transmilenio. In
conclusion, it is an unsafe city with
terrible transport and therds a lot of
pollution.

| dentify the parts of the paragraph and theye able to use them correctly (902).

The artifacts showed below demonstrate the

apply the correct parts of an argumentative p

way 902 students recognized, learned and

aragilpiough the first artifact that was

applied on November'Sof 2018 we found thatome students madeistakes in ordeto

apply the correct structure of a paragraph. Instead of using the parts they wrote a list of the

benefits ot h e

The backyardd a sharing area.
-Do exercise

s c hool &ssepdenaed yrtleudenis6 & 7 wrote:

t hei
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-Talk with friends
-Play, eda
In conclusion, we must take care to the wellness of the students.

The second artifact which was appliedMarch 4" of 2019 evidenced that 902
students tried to use a kind of structure using a lot of opinion expressidnstiting their
ideas about Bogota in an organized wakiowever, it was not possible to identidlearly
the parts of a paragrapin.that way, learners demonstrated that understood the way an idea
has to be developed in order to give a communicatieaiian.Student 8wrote in a

comic:

| think that Bogota is very bad. In my point of view that Bogota trash is a serious problem.
Delicuation is a serious problem in Bogota that we have to solve. | think the good thing of
Bogota is that they are starting tecycle. The positive of Bogota is that it is used by the
bike. | believe that Bogota has nyatourist sites such as museums.

Regarding the final artifact applied on Aprif 8f 2019 the 902 students showed
that were able to identifgnd produce a paragraph using the correct structure of an opinion
paragraphlt is highly important to mention that they wrote a draft before the final result.
Most of them introduced the topic, then developed the topic giving some reasons and

finally they concluded the idea such as learners evidenceabelo

Student 4wrote;:

filn my opinion, you should visit Bogota. For its culture and what shows around you,
Bogota has too many places and sites which has a great advantage ahiy@ni;ant and
cute places. Monserrate and the bike bran are places that one can enjoy with the family
and look at how management and culture of Bogota. In conclusion, you should visit
Bogota as it is a city of too much culture and beauty.

Student 8wrote:
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fil think that Bogota has variety of negative aspects like: The trafic, the transport, la
insegurity, the pollution bad, the indigenes, the bad organization. In conclusion, the aspects
for which | have just mentioned before is because Bogota shoube naditedo

Use of lexical markers for expssing their opinion ideas (9Q3After analyzing
the artifacts from the 902 grade, we started with the data analysis from 903 course, showed
below. The same artifacts were appled wereselected in three different moments as
well. The artifacts demonstrated how the students recognized, learned and produced new
content in regards to the structure and form of an opinion paragraph. The artifacts used

were an opinion paragraph, a comic armachure.

The artifact(See Annex 7as the result of the first cycle on No¥ 8f 2019
demonstrated that 903 students did notasseector words. ey neither use #hlexical
markers of opinionEven thoughthey tried to express their opinion into the paragraph. It is
highly important to mention that they usually did not write in the foreign language and they

did not have a relation with opinion expressions before.

Studentl wrote:ii T h e urarg is & help Student2.i The dining room is i m
for the students Because it is a economic help  Because is good for people when familys have

for someparentsthat have not resources The problems so family overcomasis and buy

restaurant is good Becauseetfood is other thingso

healthy for studentso

The second artifa¢See Annex 7which was applied and collected March 11
of 2019at the middle of the cycle 2. This artifact demonstrateduthidite the previous
artifact 903 students were able to learn the conceppwfion expressionsr lexical
markers and used them into a written conversation. They used some of them to express
their opinion as is evidenced by two students that worked together in this a&iudgns

3 and 4wrote:
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Chil:[aAl prefer go €b 2IThinAthisigthelwerst hald a bus because

contaminates the environmento].

The third artifac{See Annex 7Wwas the result or product at the end of the cycle 2
on April 12" of 2019 It wasproposed such as brochure in which 903 students should write
two paragraphs sharingeir aboutwhy people should visit and should not visit Bogdtée
artifacts showed that studemtgre able to use the lexical markeatsq they tried to use
different connectors apart froinb e ¢ aiuaderdo develop their arguments as it is

shown below:

Student 5wrote: Student 6wrote:
My point of view i Al n my opinion you
be visited given Bogota. Because, it is full of pollution ar

Since there are several delincuents a there are crimes. In conclusion, gata is

people. But bad people is also in politic dangerous in terms of violeai .
In conclusion Bogota would be a bit be

to visit for the d

| dentify the parts of the paragraph and thaye able to use them correctly (903).
The artifact that was analyzed in this indicator Weeone developed during thlend ofthe
first cycleon Nov 8" of 2019 The artifact demonstrated that 903 students did not identify
at allthe parts of the paragraph in a proper way; they only pointeth@unain ideas they
had towards their context without any pattesrenthough they triedo express their
opinion with a communicational intention. Below, there is an example céitifzict
Student 7wrote:| think that the Pailor Systems servegoal the student toword

make beter them work that oftereff the teacher in class and likewise toward improve our
capacity mental*And with thyear beech enough improvement
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As it was mentioned during the previous part of the analysssecond artifact
which was applied and colled®n March 141 of 2019was a comic in which students
expressed their ideas about their own city problematics. Then, the next examples of the
artifact demonstrated thahlike the previous artifac®03 students were abledsteblish a

difference between the argumentative paragraph parts throughout it:

Student 8wrote: Student 9wrote:
My thinking to better city is & | think that the city have so much tra:
community with services and heal in the streets because it is never cle:
because, it is more importafbr the My conclusion is that city have s
community’s development much pollution caused byash

Finally, asit was stayd before;the last artifact was applied on April'af 2019
Students desigrd a brochure where they expressed different points of viewDuringthe
lesson, 903 students weotwo paragraphs sharing their opinion in the most organized way
by keeping in mind the order of every paragraph piid.important to stashout students
did not use a lodf dictionaries and they developed a short draft before bring the final

product.Thetwo sampledelow showed that they finallgéntifiedand usd the structure

correctly.

Student 10wrote: Student 11wrote:

fil consider that you should visit Bogota fil consider that you should visit Bogota
because, it has the second place in because, there are mamponuments. In my
biodiversity. Many people don’t care opinion you should visit Bogoté since, there
about it but it is importantisce nature are many parks. | think you should visit

gives us everything, from the clothes you  Bogota give that, there are many shopping
put to the cellphone you use. In centers. As a conclusion, Bogoté has many

conclusion, Bogota is very good to visit place .to visito
and to know more about its histdty.
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Differences and snilarities between 902 and 908 general terms there were not
notorious and significant differences between the two courses due to they seemed to get
interested for the foreign language while the lessons were developed. During the
pedagogicaintervention was possible to notice that students were engadeel process
of learning EFL, the approach, the topics and the material used by teachers brought closer

the learners$o the language.

Regarding the category analyzed above, students eediaimost the same
progress902 students understood and used faster the concepinadn expressiothan
their 903 classmates as it is evidenced in the first artifact. The sandritlird artifact
demonstrated that both courses already applied thalexrerkers to express their opinions
about the problematics of the city. It was achieved due to the writing strategies and
activities we used during the interventioRwever, the third artifact of 902 showed that

they acquired and applied the expressiatonomously in contrast to 903 learners.

In regards to the second indicatibre first artifactsevidenced that both courses
haddifficulties to organize their ideas in a correct argumentative paragraph structure. It
demonstrated that they wanted to e2g3 their ideas but they did not know how. Then, the
second artifact showed that 903 were able to include a paragraph structure into a comic in
contrast to the other course. Finally, the brochure showed that 902 and 908 aatif
parts of a paragréyand used it successfully. Both courses wrote a draft befdneg the
final paragraphs, however, 903 seemed more interested amgvanidusingdifferent
connectors from fibecauseo. To conclude,

approach, lesson structure and material allow that stubdedgssimilarprogress.

t
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According to what we have ghespéeehd i n our
mar kers have a pragmatic function that consi
markers serve to structure and organize the discourse issued by speakers in their
conver Larel (2015, p.d4) Additionally, Cassany2002)states thathey should
be used in all written text, and are usually placed in the important positions of the text
(beginning of paragraph or sentendd)ereforewhat can be seen so far, shows that 903
students were not able at the first artifact to use it pragmatically, while 902 students did it.

Once, 903 were aware of the mistake they putted into the text giving organization to their
ideas. Botlgroupsused corectly at the beginning of the paragraph or sentences such
Cassany argued aboves a matter of conclusion, we can affirm that students achieved this

indicator at the final of the cycles.

Regarding the Paragraph Structure category that we statedconteptual
framework Hogan(2011)affirms thatparagraph writing for English classes requires that
you know and use various writing patterns. Some writing patterns or paragraphs follow a
prescribed and formal structufe) the topic sentence, the supporting and development
sentences and the adunding s@tence. In that waygoth groupglid not follow the formal
structure and had troubles to use the writing patterns at the final cycle 1. However, the end
of the cycle Zroved that they identified and were able to express their thoughts through a
clear topic sentence which tells a main idea, also they used supporting sentences giving
details, and concluded the paragraph summing up the main idea. To conclude, it is possibl
to see that 902 and 903 students had an improvement in terms of paragraph structure and

fulfilled with the indicator.



63

COHERENCE

Students are able to link the ideas in order to fairly communicate in a fluid and
organized way{(902). The artifact #1 evideced that a couple of students of 902 were not
able to link the ideas in organized way with a communicative purpose. They just make a list

of ideas that did not fairly communicate their opiniStudents 1 & 2wrote

The backyard is a sharing area.

-Do exercise

-Talk with friends

-Play, eat

In conclusion, we must take care to the wellness of the students.

The artifact #2 evidenced that 902 students linked and organized the ideas in a
better way. They seemed to start understandingaherence into a text, in this case into a
comic text. Therefore, their texts have an intention to communicate their postures towards

city aspects in a fluid way. However, some of them made grammakesdtzat affect the

text sense.
Student 4wrote: Student 5wrote
- My opinion is that people do not - Hello Pipe I tell you that on Saturday
know voting is bad. in the center of the city we were
- I think that people do not know that robbed with my mom.
they pollute the air. - In my opinion I think that the
- € But also has many t ojyskclriy® the tehtér & very
- Some tourist of Bogota is the serious.

colpatria and monserrate.

Yes Pipe my mom was very scared.
Furthermorethe third artifact #3howed that students fairly communicate their

ideas in an organized way. Thevidencedheywere able to link their opinion with reasons

and examples resulting in a coherent paragraph. In addition, they used correctly the

paragraph structure resulting arsolid text.
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Student 6wrote: Student 7wrote:

| think you should visit Bogota. Becauseisa N MY opinion i_t is good to spend your
nice city, because offer us culture and history. ~Vacation knowing Bogota. It has a variety of
Also is the center of the country, have variety ~ Culture, tourist sites, typical meals and

parks and conserve her history. In conclusion ~ dances, people are nice. In conclusion it is
Bogota is a god place for visit. good because people who visit Bogota will
havemore knowledge about Bogota, its

culture, dances, food.

Students are able to implement arguments as supporting ideas in order to justify
the main idea of the text (902)To evaluate this indicator were used the same quantity of
artifacts. The first artifact analyzed showed that 902 students were able to give some
arguments in order to support or justify the main idea wrote in the paragraph. Regarding
this, Student 8 & 9wrote:
We think that snack bar is useful for students and teachers of RBJ. Because the snack bar is a space
where is possible eat and talk with friends. Also, the snack bar is a place we can buy what we need

to eat at rest time. In conclusion we can say tha snack bar is in function of selling food to
students and teachers of the school.

Bearing in mind the secoradtifact was possible to identify that students used
arguments to justify and give solidity to their opinion. They were able to includ®e iai
conversation required by the comic. The supporting ideas were cletiregredmmunicate
the ideas correctly. Some grammar mistakes were evidenced. In thatwesgnt 10
wrote:

- Hey bro, do you think that live in Bogota is bad?

- Why?

- This becauséhe city have a lot of problems like the traffic, the pollution and the
corruption.

- | think that Bogota have many god thinks. This can be great jobs, many resources,
also, Bogota have a good education system.
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To conclude thisndicator, the third artifatshowed that students understood how
to link the ideas in organized way, using the correct structure and establish strong
arguments in order to support the idea they wanted to communicate about Bogota.
Although, some of them demonstrated some grammatisihkes, it did not affect the

coherence of the tex&tudent 11 and 12wvrote respectively:

In my opinion, you should visit Bogota. For its culture and what shows around you, Bogota
has too many places and sites which has a great advantage of being important and cute
places. Monserrate and the bike bran are places that one can enjoy with theaiadi

look at how management and culture of Bogota. In conclusion, you should visit Bogota as it
is a cityof too much culture and beauty.

In my opinion, they should not visit Bogota. Because it has a lot of contamination, people
do not care about the emenment, there is a lot of indigenous and there are people who to
steal, murder other people. In conclusion it is not good to visit Bogota because there is a
lot of insecurity and pollution.

Students are able to link the ideas in order to fairly commesie in a fluid and
organized way (903)After analyzing the artifacts from the 92oup we started with the
data analysis from 90&oup During the first artifactstudents were not able to share their
opinion by linking their ideas in order to communictitemselves in an organized way.
They did not use connectors, they had problems with spelling and it is not evident any
specific pattern for identifying what tyé grammar structure they tried to implement.

Student 1 wrote:

~

Al think that the Pailor Systems serves
work that oftereff the teacher in class and likewise toward improve our capacity
mental*And with the year beleenough improvement.

Later, during the second artifastudents applied new vocabulary by taking into

account some basic grammar rules such as the subject at the beginning of every single
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sentence, punctuation and they kept the sense of their commumicétintion As the next

example Student 2:

| think soccer is good because enclose people. | think soccer is gatbare
see the football match

Finally, in the last artifact unlike the previous activities, the students of 903 not only
used new vocabulary, but also appropriated connectors in the right places, thus giving order
and meaning to their written discourtevasimportant to stand outwdents did not use a

lot the dictionariesStudent 3 wrote:

In my opinion you must come to bogoté to visit some great places such as:
Monserrate, Guadalupe and the center. In conclusion, Bogota has very good places to go
to visit with beautiful views

Students were able to implement arguments as supporting ideas with a correct
structure in order to jstify the main idea of the text (903for this indicator we took into
account the consideration that Coherence is achieved when the ideas and semtences ar
linked and flow togetheAs it waspossible to see in the next artifact, this student omitted
some grammatical rules, spelling and moreover the content does not show a sequence or an

order of ideasStudent4 wrote:

It is important Because is good Haveney saved Becaasve can shop a food and
oters

On the other site, student # 5 was able to write more than one supporting sentence in
order to reinforce his topic sentence. Besides, this student identified the correct way to use
the connectors in the ampriate place of the paragraph and add a conclusion. However, the

use of vocabulary and punctuation is still poor throughout the para@autent5 wrote:
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In my opinion | like the tranquility of my house because | can rest in peace and |
can relax. Inconclusion | can say tthan my house | can be myself

As a contrast, the final student gathers in a logical way the main ideas of what a
coherent and organized text should have under the indicator where students are able to
implement arguments as suppogtideas with a correct structure in order to justify the
main idea of the text and use more than one connector. This student not only avoided the
spelling and punctuation problems as most as possible, but also applied the argumentative
paragraph structungsing a topic sentence, three supporting ideas and one conclusion.
Student 6 wrote:

| consider that you should visit Bogota since, it is beautiful and places are big, there are

birds and big trees. In my opinion | love Bogota given that, is where | tameAs a conclusion,
Bogota is a very complete and beautiful city fibita riches.

Differences and similarities between 902 and 9UBere were not strong
differences in the performance of both courses regarding the category analyzed above.
Studentglemonstrated to be motivated towards the English learning while the cycles

advanced. In fact, they evidenced similarities in their progress.

Related to the first indicator, it was clear that nor 902 neither 903 students
understood how to link their ideasorganized and fluid way in order to communicate their
posture in the first artifact. The second artifact showed that they were able to fairly
communicate their ideas, however there was a difference, 902 students had troubles with
spelling while 903 uskgood punctuation and grammar but giving unlinked arguments. In
terms ofestablishing solid, organized and logic content, the third artifact showed that both

courses achieved successfully the indicator.
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The second indicator showed some differences guhie pedagogical process in
both. From the beginning, 902 students were able to implement arguments to support their
ideas but 903 students were not able to link the ideas with a communicative intention.
Second artifact analysis evidenced that 902 stgdead problems with spelling, it did not
affect the coherence of the text a lot; meanwhile 903 students wrote logic arguments to
justify the main idea of the comic. Finally, third artifact showed that both courses used
solid and justified content into amect paragraph structure in order to support the main
idea they wanted to develop. It was possible through the implementation of writing

strategies such as planning, writing andavréing.

To conclude this category, students demonstrated almost tleepsagress in
terms of coherence within a text. The differences were more related to grammar and
spelling instead of solid and logic content. The data showed that while the lessons

advanced, they were able to link their ideas and organized it todairipiunication

According to our theoretical framewor®lavson, Whitton, & Wiemel{2011)
Coherence is achieved when the ideas and sentences are linked and flow together smoothly.
In addition,Furthermoe, Gernsbacher &ivon (1995, p. 241k | ai med fAcoher ence
much about chaos, but about coordination. Its solution is a collective rather than individual
achievementSo wemight stateso far, that both courses at the firgifact did not know
how to link the ideas and sentences to give coherence to the texts. Then, the following
artifacts showed that they were understanding how to connect the ideas, how to coordinate
them in a collective way. Students made some spellingakasthowever it did not affect

the logic content of the paragraphs.
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Besides, Hoga(011)argued that the supporting sentences are organized in
sequential manner to move the reader from the idea to the next, the stedéant
coherence when arrange the ideas in an order sequence of time or impdémtéretevay,
903 were not able to use the arguments in sequential manner to move us from one idea to
another at the first artifact. They did not give sequence of tinrasriance between their
ideas. In contrast, 902 students understood how to use the supporting ideas that enrich the
content of the paragraph. It is important to mention that 902 had a lot of spelling problems
without affecing the coherence of the text. fte final artifact, they demonstrated how to
link, organize and flow the ideas and arguments in order of importance creating coherence

into their final paragraphs.

WRITING AS SITUATED PRACTICE

Students understand the context in order to use it @sa@l for expressing their
ideas (902)Artifact # 1 showed that 902 students understood their context, such as a tool
to express suitable their point of view, their school, a topic very related to them. They
mentioned the importance of a specific place ineogthool and the benefits they found on

it. Students 1 and 2vrote:

We think, he playground of the school is a peaceful place. Because the students can
coexist with their friends and the environment. Also, the students can do physical activities.
In condusion, the playgpund is good for all students.

Taking in mind the second artifact was possible to identify that 902 students used
different information about what they knew regarding their city to create a posture. They
approached their context tommunicate their ideas. Into the contie student offered

different aspects she considered are positive and nedatiwdent 3wrote:
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Positive and negative aspects of Bogota.
Offers great job opportunities. It has a large number of tourist sitess la wide variety of
parks. Offers us diversion, gastronomy and culture. / The poor mobility of the city. It is a
city with high levels of stress. The pollution of the city. The insecurity. The cost of living.

The final artifact evidenced the way studedentified and used their context to
express their feelings and thoughts towards the aspects that represent Bogota. They used
correct paragraph structure and coherence. It also worked as a reflection about the negative
aspects to be improved in our citlyis important to clarify that they made some spelling

and grammar mistakeStudent 4wrote:

| think you should not visit Bogota. In my opinion you should visit Bogota as
Because it is a city very unsupporte and it is a large city full of aportunities and
has a very pollution environment despite ~ Many tourist areas despite her bad fame
the many green areat.a peso is a city with many tourist areas such as
transportacion wich is transmilenio. In La Candelaria, monserrate, parquet de
conclusion it is an unsafe city with los novios, La Calera, etc. In conclusion,
terrible transport and there is a lot of is a large city full of tourist areas and
pollution. many opportunities.

Students comprehend the benefits and problematics in their immediate context
and expess it critically into a text (902)n order to evaluate this indicator, the artifact # 1
evidenced that they (902) did not identify the benefits of their context. They neither were
able to express it criticallyfrthey mentioned important aspects as a list, however they did

not contextualizé& and organized into a correct structudéudents 1 and 2wvrote:

The backyard is a sharing area.

-Do exercise

-Talk with friends

-Play, eat

In conclusion, we must take care to the wellness of the students.

Regarding the second artifact, it showed #tatlents comprehended the

problematics of the city and were able to express it into a comic. There was no reflection on



71

this, they just wrote what they thought were the main problematics and benefits of the city.

Student 3wrote:

| think that Bogota is wg bad. In my point of view that Bogota trash is a serious problem.
Delicuation is a serious problem in Bogota that we have to solve. | think the good thing of
Bogota is that they are starting to recycle. The positive of Bogota is that it is used by the
bike. | believe that Bogota has nyatourist sites such as museums

Finally, the 902 students produced the third artifact which evidenced that they were
able to comprehend their immediate context and they used it to express them critically. At
this point they were able to make a reflection about the problematics ttatoaffesity and

also the benefits they found on it. The took a posture towardscttyeand created an

awareness.

Student 4wrote: Student 5wrote:

| think that you should visit Bogota. In my opinion, ey should not visit
Because has many tourist places, | like Bogota. Because it has a lot of

the Gold museum, monsetea contamination, people do not care about
Guadalupe, the boy friends park, the the environment, there is a lot of

simon bolivar park, the Salitre, they are indigenous and there are people who to
places that show the culture of Bogota. | steal, murder other people. In conclusion
also like thecold weather. In conclusion, it is not good to visit Bogota because

Bogota has many tourist places that you there isa lot of insecurity and pollution.
should visit.

In general termst was possible to see studewntsre writing more as they
progressed between each cydéhat concerns the first indicat@tudents understand the
context in order to use it as ol for expressing their ideas (903Ve took into account
that writing is social because it takes place within a social realm. It anmsmsthe writers

need to express or communicate themselves.
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Within the first artifact student tried to share his opinion regarding to the
contaminations problems. However, there were not only problems in terms of grammar and
spelling but moreover the problem with this production is the sense in relation to the
conext. Since, it is not clear why pollution is dangerous or problematic for himself. This

student is not cleawith his explanationStudent 1 wrote.

fiDot like for the polution | consider that is not like the colution, because have
illnesses. | think thas deado

After, in the second artifact the student tried to be more clear in terms of the sense.
He expressedhis way of thinking in his writing and tried to keep in within the text his point
of view. He developed a specific posture about his consideration of environmental issues. It
is easy to get his own reflection about the context. And hésoroposedhe needo find a

solution.Student 2 wrote:

[ Al believe that pollution is one of the
and it is there when it affects the beings, that community should help to end this and find a
solutiono]

Finally; during the last momepthe student demonstrated he wanted to provide his
writing with sense and organization. He also implemented the straatigkttrough the
lessons. This student evidenced to be awhaorit his immediat context, which is the city
(Bogotd. This student not only kept the order of the argumentative paragraph, but also he

used his immediate context in orderetxpress his opiniostudent 3 wrote:

| think that you should visit Bogota, because has many touristic places. | like the
gold museum, the Botero museum, Monserrate, The Guadalupe, the Boyfriends park, the
Salitre, They are places that show the culture of Bogota. | also like the cold wéather.
conclusion, Bogotaas things good and other bad.
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Students comprehend the problematics in their immediate context and express it
critically into a text(903). During the first artifact, the student did not use his context in
order to express his opiniamitically, not even display any reflection about his immediate

context.student4 wrote:

Dot like for the polution | consider that is not like the colution, because have
illnesses. | think that is dead.

Later, they were able not only to show their o@is; but also, they expressed their
critical thinking and their reflections through their productidnsthe followingexample,
we can see the process of the students when it comes to understand the problems in their
immediate context and how theypresedit critically within a text.Student Swrote:

[You should not visit Bogota because, there is a lot of crime and a lot of pollution, there is
also a lot of traffic and corruption and a lot of insecurity is reflected inditys

Finally, thelast student not only expressed one idea in an organized way but also, he
displayed a purposed in regatd a city problematic. Once, he answerethquestion:
Why you should not visit Bogota? How to fix some problematicsthidre student
demonstragd the knowledge about the need to share any issue with the citizens, he
indicated his point of view after a reflection in regards to his immediate coStexent 6

wrote

In my opinion the problems can be solved by talkingjtizens about these isss

Differences and similarities between 902 and 9UBe process of the students was
very similar in this category. They were improving their skills towards the writing as

situated practice as the classes progressed. This kind of approach were duocessfu
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motivate students write in the foreign language. The differences are marked by spelling and

grammar mistakes.

Regarding the first indicator theweerelittle differences between thgroups In the
first indicator, the students of 902 were able to ase€ interpret their context and express
their ideas faster than the 903 students. The second and the third artifact analyzed
evidenced the same progress in brtbesthey expressed their thoughts, their perspectives
towards the positive and negative ess of their city, which is their immediate context. To
mention, it was possible to identify some spelling and grammar mistakes on the 902

products.

Related to the second indicator bgtloupshad similarities in the progress they
achieved. At the begimmg, they were not able to write and established a critic towards the
problematics and benefits of their context, the school. The artifacts showed lists and
statements without context and critic posture. Then, the second and the third artifact
demonstratethat context is a meaningful tool to motivate students to write and do it in a
critical way. It was possible to state that students create an awareness and perspective to
their city and school. These aspects make students more committed to their satiety,

life and people around them.

According to what we quoted on the theoretical framewsdw London Group
(2000)states that only if educators rethink and stop privileging the traditional written text
and standard forms of a language and create opportunities for students to a different
discourse, and to produce such discourses in the classroom, the participsiiaeofs in

public, community and economic ljfevill be ensurd. In that way, our pedagogical
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approach and didactic strategies allowed students knew and produced new discourses and
postures in regard their school and their society. Once they achievedibasurses, they
will be able to opine and participate in all the situations that the life offers to them. They

will be confident to talk or write about controversial topics.

Additionally, Ramirez, cied by Chapeton & Chal2013, p. 31yptatedi Wr i t i ng i s
soci al because it takes place within a soci a
communicate, |l earn, or expresso They al so st
First, t he wences, beliefssand feelimgs, whish@re built and shaped

through contact with others; and second, those inherent to individuals such as age, gender,
or rece. Therefore, the students in both courses understood the writing as a social process in
which theycan introduce their personal experiences and thoughts regarding a topic close to
them. The artifacts demonstrated and communicated their feelings, experiences and ideas.
In fact, they evidenced more interest when contextualized topics were proposed to sta

writing in the foreign language.
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CONCLUSIONS

In relation to the specific objectives proposed on this preyas possible to conclude
thatwriting skills were not just improved but also implemented into the EFL classroom.
Their responses towards the implementation of writing based activities were successful and
appropriate even when they did not know how to write in English language, wlyen the
were not motivated to use it and they usually did not use lexical markers or paragraph

structures within their traditional classes.

Bearing in mind the data analysis, 902 artifacts were characterized as successful,
meaningful and surprising. Througteth was possible to identify that during the first cycle
a set of previous activities demonstrated that they did not know how to use different
opinion expressions and the paragraph structure. However, the product of that cycle showed
that they were able tdentify, acquire and applied those concepts correctly into a text.
Then, the second cycle concluded that students not just acquired the new knowledge but
also implemented on their new texts. Into the comic, they used autonomously the lexical
markers and>gressed their opinion with coherence while the content was meaningful for
them and us. Finally, it was possible to conclude that the last artifact at the final of the
second cycle was the more productive, complex and significant for them. Due to they wrot
two paragraph using writing planning, the lexical markers, the correct structure of an
argumentative paragraph in which they expressed their own ideas about their immediate
context with a critical perspective. It is highly important to mention that stedesponded

much better to the implementation of writing as situated practice beyond knowing the
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paragraph structure and give coherence a text. It motivated them the most to start a writing
process.

Taking into account the process with 903 group, far first objective: To
characterize students' written argumentative texts when responding to the writing based
activities within situated practice framework in the EFL classrottnwas possible to
characterize the st udentcheckingthe artifaetsr sucdhragg u me nt :
comics, short paragraphs and brochures where they demonstrated thealdeaegponse
to these writindhased activities and strategies. During the first cyche die not know how
to write in English not even share thepinions. But progressively, they started using the
lexical markers for expressing their points of viewd even more, they were able to
provide their texts with a definite order. By the end of cycle 2, the students already knew
the components of an argemtative paragraph and were able to ties knowledge for
expressinghemselves respecting to their immediate context. It is important to mention
students were more receptive when their context was taken as the main reference in the

activities proposed &m the situated social practice framework.

In terms ofthe second specific objectivEo compare 902 and 903 students' written
argumentative performance by the use of writing based activities approached through the
situated practice frameworklVe realizel the main response by the two groups was very
similar. At the beginning of the pedagogical intervention students were not interested and
motivated to | earn the foreign | anguage. Whi
and motivation also did.iin that way, they were able to express themselves by using new

vocabulay in an organized way and maoneer, they kept the argumentative paragraph
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structure. Theyranted coherence to a text. They used their immediate context to express

themselves. It was evidenced during the two cycles developed through this research.

However, the differences came to light during the process instead of the end of it.
These diffeences were not very wide. For example, in the case of 902 group, they
understood the instructions faster, since the very first artifact that was applied. They
presented what the teacher was expecting for. However, their products were not so
elaborated. Meawhile in the case of 903 students developed the activities out of
instructions or they did not present them on time. They took more time to catch the new
concepts presented by teacher Karen. The other differences are related to formal content of
the langage such as spelling and grammar mistakes. The artifacts evidenced that 902

students made more mistakes in relation with the previous aspects thgno @03

In terms of the pedagogical intervention was possible to conclude that the activities,
the procedure and the approach to reach the objectives were suitable. The selected approach
allowed to us give a process to them in order to make the teaching and learning EFL more
appropriate and interesting to them. Presenting, practicing and prodencidgl was
acceptedand incorporate by studentsThey already knew that at the final of each class
they will have to write something. This approach was very useful to organize the classes
and times. In addition, the activities were meaningful for students due to it motivated them
to write. These activiis were attractive for them because made them write in other way
different to the traditional ways. Some of the activities we&hatting, playing stop,

making a comic, exploring spaces to write, brochures, etc.
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Also, it was possible to conclude that timeplementation of two phases or cycles
allowed to the students do not lose their interest on the language. This was concluded
because the topics and the products were not long at all so they did not get bored or
uninterested. The topics and activities pmeed changes constantly doing dynamic the
pedagogical intervention. Finally, as we mentioned before, the students responded
attentively to the implementation the writing as a social situated practice. In our gpinion
we could conclude that using their irathate context was the tool that allowed the success
of this research, once they felt familiar with the topics they started to write ebsitat
way, this approach can be used such as innovator way to teach EFL due to it not only

increase the linguist skills on them but also the social and behavioral aspects.

To conclude this part, it is mainly important to mention that this research and the
pedagogical intervention demonstrated us how difficult is to carry out a research study.
How difficult is the interaction with and among others, all of them with different thoughts
lives and experiences. Besides, it gave us a valuable experience to understand that students
can use the English language not only as an academic requirement of the schooldsut also
a social resource of communication and interaction. Sadlyisthiprocess that takes many
time, effort and materials, so that teachers opt to follow the traditional approaches instead

of encouraging new ones.
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Annex 2 Diagnostic: Writing Exercise

Student 1:

Student 2:
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School Rafael Bernal Jimend2ractitioner: Karen Henao
Head teacher Falconery Veldzquez

Field Notes |
Date: 04/092018

Hour: 8:15 am Grade: 8"

DESCRIPTION COMMENTS
1. | The class starts and the head teacher greets the students. All students s§ 1. During this class it was possible to see the stud
2. | morning and they willsend one by one". The teacher is talking with have a positive response to active activities. Teel/
3. | practitioner, while the students come and sit. interested on competitive challenges. Some of t
4. | The head teacher organizes the students and asks them to b8tqdietts arg are located in the back of the classroom, somet
5. | seated, sherganizes different groups, ask them to put a name to their they start to talk between them, but they do not
6. | Each of them chooses a different name, the first group will be red and its attention. However, throughout the class they W
7. | is: the unicorns. The second is green, his name is: the goblins. And th¢ attentive and they helped each other.
8. | team is the dinosaurs. 2. Students have problems with their writing skills.
9. | The three teams are related to the instruction of the practice of usimgrisd 3. They get nervous and confused when writ
10 | seen in the previous class and the verbs seen in the bibliographic recor activities are proposed
11.| the head teacher, to make two sentences with each verb, they are the min 4. They seemed not to be comfortable using their wri
12.| the verbs and must in the past. English.
13.| After the practice of instructions, students make noigeoap of students in th 5. They expressed that they do not like and know W
14.| background are talking to each other and the head teacher calls attention in English.
15.| students. The students settle down, a group at the bottom of the questiol 6. Sometimes, studds are undisciplined because th
16.| areyou doing? Then, the head teach@proaches the group and epk the do not feel interested. They prefer to sit down on
17 | new activity to be carried out. back not only because they do not like English,
18.| Students must complete the sentences individually and then share the also, because they feel they do not know Eng
19. | their teammates for the final game. At the endhef instruction, shbeegins to Including classes are the ones where nobody no
20. | walk through the classroom. t hat inginciuded.b e
21.| Shesays: you hear, the ®alled "profe" and the corrected one asking then 7. However, there were few students who seel
22.| call it Professn or teacher. The teachapproaches each time the students r interested on the idea of writing on the board.
23.| their hands and &s "Teacher, help me with
24.| "Teacher,hw do you sayé" . confinbhes with éha attivitped:
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25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44.

45
46
47
48
49
50
51
52
53
54
55
56
57
58

the exercise.

She askshem if there is any question. Lizeth raises her hand and asks: W
we have to do? And again she explains the exercise that must beg
individually. The head teachasks to Christian to sit down and be silent.
The practitoner becomes closer to the desk: one of the students cal
"Teacher, | have a question" and the practitioner approaches the stude
solves his doubts.

Some of the students at the left of the classroom do not realizastinection
given by headeacher

Finally, shetells them that time is running out and starts with the game
bus" and explains the game in which each one must be thé&fiess delivered
to a representative of each team and a stopwatch. Then, she £xpla
winning team wi be theone which develop the sentences in the best wal
the board.

Several students get uncomfortable towards the idea of writing on the boa

They say fAnooo teacher, no sabem
profe nonos gustaesejuegoeds cr i bir en el tabl e
Teacher explains that the activity is very easy and try to motivate

Some of them seem to be uninterested and unmotivated.

Then, o rounds are made. The students are excited and read ¢
themselves, they support each other #uedeuphoric ones wants to see who
win. The students are anxious, they pass the markers among themselve
than they can, the lid falls off and they are eager to find it to continue the g
The game continues and teaclsays: "First point! It s f or t he
black team has its first point.

The grammar structure is not correct; however, she gives the point.

In the second round, students continue with the exercise and stand out m
members of the social network of the city.

During the activity there are a group of students who prefer do not particip
The head teacher arrives to them and ask why they are not participating
exclaim that they do not like the English language.

She tries to incorporate them to the activiiyt they rejecthefl. hey s a
sabemos ingl ®s para que pasamos a
At the third round one student is writing on the board, but he writes wrong
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59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74

sentence, their classmates disturb him. They give up and pass over the m
At the end of having completed four rounds, the winning students are the
team. The black team has had an extra point, all the elements of the tea
been the first place, the blue team, the second place and the green tear
third place.
Many of them evidenced problem at the moment to write on the board, the
confuse or nervous.
The head teachersks them to sit down, and return the markers, given tha
will display the winning students and give them an extra point in the
activity. All the students are attentive, and one of them says: "No, teacher
kind of prize is that?" Shes explaining them she would like to give them m
points and extra help. Because they will need them on future grades.

The bell rings and students argzethe classroom. The head teactequess
they clean in their corresponding rows and pick up all the garbage for
march to the next class.
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School Rafael Bernal Jimené2ractitioner: Karen Henao Field Notes Il
Head teacher Falconery Velazquez Date: 07/09/2018
Hour: 8: 15 am Grade: 8"
DESCRIPTION COMMENTS

CoNoh~WNE

The class starts with the head teacher greeting students, she is speaking in
After that students take sit and start talking between them. Head teacher shov
the information regarding to their ceg
chistoso saber que van a perdero!
introduces the practitioner in front of the students and say they have to stay w
new practitioner because she has to go to the coordinator office. Practitantetist
class introducing herself and making a diagnostic exercise, the head teachel
them for resolving. Students keep the silence, practitioner give them some pi
papers with some questions related to themselves, they had to finish duratgst
They started working on that and a group of 4 students do not have the wor
They start to talk and laugh between them. Practitioner asks them what they are
in English, but they answer in Spanish that the did not understand then riep
Spanish so then they said they do not have the copies. She says they can resg
the notebook even if they do not have the papers with them. Practitioner gives
piece of paper. They started to go to the desk where the practitioner waaskHegr
about vocabulary, and the sentences they wrote in English. A group of three st
at the back of the classroom start listening to music louder. Practitioner goes 1
desks and ask them what they are doing. They say they already firpshetitioner
asked them for the copies and she noticed they wrote many things and words
problem, sometimes they asked for vocabulary and went to herTdesknodded with
the head and say: flaaaaa pens Pmdi®ner
explained them they have to finish before head teacher arrives. They started Vv
on their questions, Practitioner said: Me pueden preguntar cualquier cg

vocabulario. The bell rings and the students who finish bring the activity to therte

1. During the class, the studsntsed many rude words for
communicating between them. However, they abide the
instructions during the classes.

2. Teacher has a connection with the students are not rude wit
head teacher. They are respectful when the head teacher is cl
them.

3. The classroom is really noisy, they are always talking and
screaming even if they are no so far.

4. There are a number of students that do not complete the
diagnostic exercise.

5. They wrote just the first line of the diagnostic exercise.

6. They expessed that do not flow the ideas, and they are not ¢
writing on English language

7. They give up and decided not continue with the exercise.
8. There are approximately 4 students who do not have their
implements for study in English class.
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25.
26.
27.

28
29
30
31
32
33
34
35

desk. The rest of the students keep the copies with them and go outside to breg
the break finish the students return to the classroom, the refreshment arrives, ¢
ask if they can distribute it to their partners, practitioner said they lafigigh the
exercise. Practitioner notices that there are some students that do not work
exercise. She arrives to them and see that they do not write anything. She &
reason they have not written. Thregl
The head teacher arrived to the classroom. She tries to motivate to write givin|
some dictionaries, however they seem not get interested. Those students give uj
not finish the diagnostic. Some of them just write the first line of tgnmstic and the
rest still empty. Students finished their exercises and they brought them

practitioner. Before going outside, the classroom they had to collect the garbag

found on the floor of the classroom.
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Annex 3: Field Notelll

FIELD NOTE Il
Place:IED Rafael Bernal Jimenez Date: September 1Mof 2018
Observer:Nicolas Gordillo Vargas Time: 6:15 ami 8:15am
Teacher:Falconery Velasquez Grade 8"

Description

Place descriptionThe classroom is organized in seven lines, wi
table for the teacher in front of these; there are two big closet
of books, and finally two big windows to the right and poste
side. These make the class noisy because it is possible he
playground sounds.

Symbology

T: Teacher
Ss, S1, S2, S3, and so o8tudents

6:15
. T gets into the classroonssare not paying attention. T gree

everyone saying figood mor
. Then, two students give the snacks for everybody. Ther
. not posters or something related with the target languag
. talks in Spanish with some Ss about snacks. Meanwhile T
6.stand up next to the door just looking. After that, T tg
7. assistance. There were six students absent. Once snack til

1
2
3
4
5

8 . finished, T writes on th
9. instructions: 1 Translate the words to SpanisB. Make &
10. mi nd mavammalgBroidmal s( Ss t a

Interpretation

In a general interpretation, it is possible to see a lack of innovatior
meaningful learning for the students in the English class. Teacher just r
a traditional approach to teach EFL.

1. It shows that classroom is not an appropriate ERironment. (It is
2.important clarify that the classroom does not have TV or some tools
3.facilitate the learning process)

4.1 noticed that teacher uses a traditional method to TEFL. Gral
translation method.

5. Teacher focuses activities on abalary. It seems that she does
6.interest in do some meaningful activities. For instance, articulate this
7.the style life and pets that students could have

8.Futhremore, activity is not related with a possible context that stu




90

11.while teacher is writing on the board)

12. 3. Draw two animals with their parts of the bodyDraw an
13. ani mal and make sentenc/
14. advice in Spanish: lfescu
15. trabajos mal elaborados, por presentar, voy a poner cero,
16. hablando y no hagan el trabajo, estan gastando mucho ti
17. yo no traigo solo sopa de letras, este trabagneaglacion coi
18. |l a sopa de | etraso

19. In that moment, T explains the workshop in Spanish. V|

20. she 1is explaining the t
21. S1: nDibuja dos ani mal es
22. So, T s ay s osfud doa Ina maparqueesk

23.ponenacharlahAc 8 est 8n | os diccio
24. After that, T distributes a quantity of dictionaries. Ss stal
25. work in pairs, some of them are working on the activity,
26. some others just talk with their pset. T walks around th
27. classroom loking what Ss do. T talks every time in Spa

28. Just in that moment, T s
29. |l o est8§8 trayendo. aD-nde
30. S2: ASi | o Then,&8agke forghe meanin

31. ofhot blood. So teacher answer A
32. look at her. While T walks, she talks with a student abouy
33. academic efficiency.

34. S4: ATeacher qu® signifi
36. | notice that theréew Ss that search words in the diction|
37. and develop the the workshop.

38. S5: ATeacher qu®
39. diccionario®di ga dej 8ndol o
4 After some minutes,
finisho T corrects
S4: AT qu® es squir
3. T complains a student to say vulgarities.

signi f|
en | a
T a
e
I

3

0.
41 . t h
4 2 . re
4

9.could have. She focuses in the linguistic field of language teaching
10. vocabul ary, articulating it w
11.Teacher does not foster the use of English inside the classroom.

12. As | said above, teacher uses a traditional way to teaclsEnghe
11.makes activities of isolated vocabulary with alphabet soups.
12.Again, teacher uses Grammar translation method to explain the acti\
13.and she does not use the target language.

14.1 could say that teacher fosters cooperative work.

15.1tis important to mention that teacher provides appropriate material t
16.develop the activity.

17.0nce again, teacher does not foster the listening skill in students
18.because she talks every time in Spanish. Moreover, students do not
19.interest to se English language.

20.1 think that teacher does not explain correctly what students ask
21.something related with the workshop.

22.There are some students who use properly the material and they are
23.interested in learning and they try to develmpactivity.
24. 1t shows that teacher does no
25. This is important. Teacher teaches some ways to express in English

26.and she corrects the use of language. (Feedback strategy)

27.1t evidences the traditional or isolated vocabulary activity.

28. It is important to mention the evaluation strategy. Teacher scores or
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44. Immediately, Ss ask teacher about the vocabulary presi
45.the alphabet soup. T answers some questions anguh
46.stamps on the notebooks of people who already finish
47. present workshop.

48.Teacher quarrel a student because he is not doing the min
49. and she says A Usted no
50. sabe ni donde est8 parad(
51. ask to others for vocabulatgnimals, and body parts of i
52.The class is near to the end, and some Ss stop to work ar
53.to walk inside the classroom. The T just pay attentio a
54. corner.

55. The majority of students develop the activity very dedic
56. and Ss pass in front in order to show the activity to the teac
57. S6: faCu8ntos ani mal es
58. responses fii.t Tiwdp a@lne amal is
59. T talks in Spanish while she checks up the activity one by
60. She checks the process. S4 and S7 stop to work on the
61. activity and start to talk too much. Just in that moment, T
62. to everyoneo:j ofi Hno sl Oc unaidneur
63. Missing 20 minutes to finish the class, some Ss are distr;
64. talking in small groups while others keep developing the
65. part of the workshop. Later on, Ss start to talk too loud, 1
66. of them scream and say \ailies, while T keeps sit down
67.her desk just looking at the Ss. To finish Ss stand ar

68 . teacherés desk in order
69. today.

70. Once SS finish to presen
7l.paradai r por favoro

72. So that, Ss put he chairs in lines in order to get out g
73.classroom

29.evaluate that students fulfill the activity, however, it seems that she
30.does not evaluate what studentsrear

31. If teacher does not explain correctly so, students could get
32.unmotivated to learn the target language.

33.This line demonstrate that students have cooperative learning strate
34. so that, | think that it is possible develop some activitiggoups.

35. | think that is possible develop some meaningful activities with the
36.students because there are some of them who seem interested in
37.learning EFL

36. | noticed that sometimes teacher does not pay attention to the
37.classroondiscipline. She just looks and hear what students do and sg

In that order of ideas, it was possible identify that they do not write as in a productive way; just repetition, thegrdctinetlistening becaus
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teacher does not speak in English, and they do not read even the instructions on the board. Perhaps, it happens dustatitgrsiand th
language, they do not interest about it, or they do not feel confident to take the risk of writing, orireBdigigsh.

Annex 4: Timetable

Timetable Week 1 Week 2 Week 3 Week 4

February (2018) Observations Obsevation Observation

March Observation Survey Observation Interview to the teacher
April Observation Observation Observation Observation

May Observation Observation Observation Levelling clases

June End of theclases

August Sensibilization and presentatio
September Lesson 1 Lesson 1 Lesson 1 Lesson 1

Cycle 1

October Lesson 2 Lesson 2 Lesson 2 Lesson 3

November Lesson 3 Lesson 3 End of theclasses

January (2019) Vacations Vacations Vacations Vacation

Cycle 2

February Lesson 4 Lesson 4 Lesson 5 Lesson 5

March Lesson 6 Lesson 6




Annex 5: Sample of Lesson Plan

My idea of Bogota

Subject: English

Date: 117 12 April

Class length: 2 hours

Target: 9" graders

Teachers:Nicolas Gordillo- Karen Henao

Resources Board, markers, teacher voice, brochures, posters, pencils, magic box with the

verbs for expressing opinion.

Learning Objectives:

= =4 -4 -4

To identify the process of writing. (Rreriting, writing, postwriting)

To apply the process of writing.
To interpret their reality in order to write a text.

To write two paragraphs (or more) using the process of writing and the correct

structure.
To create a brochure.

Presentation: Exploration of prior knowledge

1.

Teacher will guide a feedback to the students about the lag
activity related to the comic

Then, Teacher will start the class by asking for a little
homework. It consists on bringing the definition of brochurg
and poster. Additionally, students must bring examples of {
with any topic.

Teacher will write on the board a brainstorming about the
studentsod definitions and
Teacher is going to explain the features of each one (broch
and poster)
The teacher will show and explain the examples to the stuc
in terms of structure and content.

All
students

20
min

Practicei Writing about Bogota
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At this point the activity is made in order to recap the concepts acquired by EFL student
mainly related to the paragraph structure and argumentative skills. Also, teacher is goin
explain the process of writing and its step®e{priting, writing, postwriting). They will start

the process of writing about Bogota using the 3 steps. Students shall use strategies like
brainstorming, planning, drafting. Once they have this done, they will make or write a dr

Activity: All students | 45
- Teacher will make a briefly recap about the paragraph of min.
Sstructure I n order to r e 1f Individually
knowledge. It makes clearer the way they will write
paragraphs.

- Teacher is going to explain the process of writing step by
which composed it.

- Teacher will make a quick example of writing a paragr
about Bogota while use the strategies of -yri¢ing
(Brainstorming and outlining)

- The topic to write the paragraphs will be: Why you should
Bogota? / Why you shouldn’t visit Bota?

- Teacher will introduce the magic box with the opin
expressions.

- So then, students will start the process of writing by df
brainstorming, considering the positive and negative aspe
the city studied on previous classes.

- Once they have cleall the ideas, they shall start writing t
draft of each paragraph.

- Teacher is going to be passing over sites in order to cl
doubts.

- Finally, teacher will guide the consolidation of the to
sentence

Production: The two sides of Bogota

All 40
Finally, students will create a brochure or poster in which they give | gy dents min

opinion and arguments to visit and not visit Bogota. They shall use
correct textual structure, the opinion expressions, the argumentativ( Individually
skills. They will take into account the draft to create the paragraphs.
Students will identify the problematics and benefits of their immedia
reality. Students will share their ideas and postures about their city.
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brochure or poster shall contain inesgdrawings or photos in order tg
make it aesthetic. The final products will be shared in round table tc
rest of the classmates.

Evaluation Criteria:

Linguistic - The student is able to recognize and em@ect textual structures the
accuracy different vocabulary about Bogota.
- The students are able to use the writing process.
Contextual The student is able to fairly identify the context features. Students can V|
accuracy and express the doubts and ideasuatheir immediate reality as most as
possible.
Content - The student takes into account the topic and different vocabulary learr

class in favor of constructing his/her own way of thinking.
- The students use their context and reality in ordexfpwess their ideas.
- The students build a posture about their context.

Collaboration
with others

The student constantly communicates with her/his partners in order to f
tasks proposed by teachers. Also, it is allowed every single opinion.
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Annex 6: 902 artifacts




